
 UNIWERSYTET RZESZOWSKI 

KOLEGIUM NAUK HUMANISTYCZNYCH 

INSTYTUT NEOFILOLOGII 

 

 

 

 

ARKADIUSZ PIETLUCH 
 

 

Extraordinary motivation or high sense of efficacy? The role 

of self-efficacy in the Directed Motivational Currents theory 

 

Ponadprzeciętna motywacja czy wysoka wartość siły sprawczej? 

Rola poczucia własnej skuteczności w świetle teorii 

Ukierunkowanych Nurtów Motywacyjnych 

 

 

 

Rozprawa doktorska 

 napisana pod kierunkiem  

dr hab. prof. UR Agnieszki Uberman 

 

 
 

 

 

 

 

 

Rzeszów 2020 

Akceptuję pracę:  

 

 

 

(podpis promotora i data) 



ACKNOWLEDGEMENTS  

It fills my heart with unspeakable joy to express my sincere gratitude to everybody 

who contributed to the successful accomplishment of my PhD thesis. 

First and foremost, with deep gratitude and profound humility, I would like to express 

my gratefulness to my supervisor and mentor, Professor Agnieszka Uberman, who 

expertly guided me through my doctoral education. I would never have finished my 

dissertation had it not been for her unwavering enthusiasm, unflinching support, and 

immense wisdom. Her encouragement, advice, and constructive criticism have been a 

source of exceptional inspiration which not only enriched my growth as a student but, 

more importantly, as a person. I would forever be grateful for instilling in me the qualities 

of being a good researcher and the unlimited liberty I have been granted while shaping 

the course of my pursuit. I will benefit from this intellectual nourishment my entire life.  

Above ground, I am fully indebted to PhD Magdalena Trinder, whose mentoring has 

been especially valuable, and her insights and early support launched the greater part of 

this dissertation. She has always been a significant source of encouragement and instilled 

in me the spirit of ambition, commitment, and intellectual open-mindedness. Her 

invaluable friendship has been continually pushing me farther than I thought I could go. 

Apart from being an exceptional example of academic excellence, Magdalena is a 

generous, compassionate, and caring person with a kind heart. I owe you a cordial thanks 

for always having the confidence in me. Your support and friendship have been 

irreplaceable on both an academic and a personal level. 

Lastly, I will forever be grateful to all my family and friends for helping me survive 

all the ups and downs involved in finishing my PhD studies, giving me strength, and 

fostering my determination.  

  



INTRODUCTION .........................................................................................................................1 

CHAPTER I ...................................................................................................................................4 

1.1. The Second Language Acquisition Theory ....................................................................4 

1.1.1. Acquisition versus Learning dichotomy ..................................................................... 5 

1.1.2. Second Language Acquisition – chief hypotheses ...................................................... 6 

1.2. Psychological factors affecting SLA .................................................................................12 

1.2.1. Anxiety ...................................................................................................................... 13 

1.2.2. Motivation ................................................................................................................. 14 

1.2.3. Self-confidence ......................................................................................................... 21 

1.3. The Social Cognitive theory..............................................................................................23 

1.4. The concept of self-efficacy ..............................................................................................26 

1.4.1. Sources of self-efficacy beliefs ................................................................................. 28 

1.4.1.1. Enactive mastery experiences ............................................................................ 28 

1.4.1.2. Vicarious learning .............................................................................................. 29 

1.4.1.3. Verbal persuasion ............................................................................................... 30 

1.4.1.4. Physiological and affective states ...................................................................... 31 

1.4.2. Efficacy-activated processes ..................................................................................... 31 

1.4.2.1. Cognitive processes ............................................................................................ 32 

1.4.2.2. Motivational processes ....................................................................................... 32 

1.4.2.3. Affective processes ............................................................................................ 35 

1.4.2.4. Selection processes ............................................................................................. 36 

1.4.3. Self-constructs ........................................................................................................... 37 

1.5. Individual differences in language learning ......................................................................39 

1.5.1. Age ............................................................................................................................ 40 

1.5.2. Gender ....................................................................................................................... 42 

1.5.3. Language aptitude ..................................................................................................... 44 

1.5.4. Personality ................................................................................................................. 45 

1.5.5. Learning styles .......................................................................................................... 49 

1.5.6. Learning strategies .................................................................................................... 50 

SUMMARY ....................................................................................................................................51 

CHAPTER II ................................................................................................................................53 

2.1. Directed Motivational Currents .........................................................................................53 

2.1.1. Goal-orientedness ...................................................................................................... 54 

2.1.2. Structural properties of a motivational drive ............................................................. 56 

2.1.3. Positive emotionality ................................................................................................. 59 

2.2. Elements of a DMC within motivational frameworks ......................................................59 

2.2.1. Goal-setting theory .................................................................................................... 60 



2.2.2. Flow theory ............................................................................................................... 63 

2.2.3. Planned behaviour theory .......................................................................................... 68 

2.2.4. Self-determination theory .......................................................................................... 71 

2.2.5. Future time perspective ............................................................................................. 73 

2.2.6. Theories of self-imagery ........................................................................................... 77 

2.2.7. Dynamic systems theory ........................................................................................... 79 

2.2.8. Process-oriented approaches ..................................................................................... 80 

SUMMARY ....................................................................................................................................82 

CHAPTER III ...............................................................................................................................84 

3.1. Research design – description ...........................................................................................84 

3.2. Research population ..........................................................................................................85 

3.3. Apparatus and data collection ...........................................................................................86 

3.3.1. General Self-Efficacy Scale ...................................................................................... 87 

3.3.2. DMC Disposition Questionnaire ............................................................................... 88 

3.3.3. Data collection procedure ......................................................................................... 88 

3.4. Research study – findings, evaluation, analysis and conclusions .....................................89 

3.4.1. General Self-efficacy Questionnaire – findings ........................................................ 89 

3.4.2. General Self-Efficacy Scale – evaluation and analysis of the results ....................... 93 

3.4.2.1. The degree of resourcefulness ............................................................................ 93 

3.4.2.2. Effort expenditure tendencies............................................................................. 94 

3.4.2.3. Overcoming ruminative thoughts ....................................................................... 95 

3.4.2.4. Goal-orientedness ............................................................................................... 96 

3.4.2.5. Feeling of superiority ......................................................................................... 97 

3.4.2.6. Concluding remarks ........................................................................................... 98 

3.4.3. DMC Disposition Questionnaire – findings .............................................................. 98 

3.4.3.1. DMC Disposition Questionnaire – evaluation and analysis of the results ......... 99 

3.4.3.2. DMC as a prolonged form of motivational engagement .................................. 103 

3.4.3.3. Positive emotionality ........................................................................................ 104 

3.4.3.4 Determination bordering on obsession .............................................................. 105 

3.4.3.5. Facilitative structure and behavioural routines ................................................ 106 

3.4.3.6. Concluding remarks ......................................................................................... 107 

3.4.4. Self-efficacy as a facilitator of the DMC phenomenon ........................................... 107 

3.4.5. Discussion and concluding remarks ........................................................................ 108 

3.4.6. Limitations and recommendations for future research ............................................ 110 

SUMMARY ..................................................................................................................................111 

CHAPTER IV ............................................................................................................................112 

4.1. Introduction .....................................................................................................................112 



4.2. Sampling procedure ........................................................................................................113 

4.3. The participants ...............................................................................................................114 

4.4. Apparatus ........................................................................................................................120 

4.5. Validity............................................................................................................................121 

4.6. Phenomenological considerations ...................................................................................123 

4.7. Ethical considerations .....................................................................................................124 

4.8. Discussion of the results..................................................................................................124 

4.8.1. The evolutional trajectory of efficacy beliefs ......................................................... 125 

4.8.2. Results ..................................................................................................................... 126 

4.8.3. Concluding remarks ................................................................................................ 135 

4.8.4. Structural properties of a DMC ............................................................................... 136 

4.8.5. Concluding remarks ................................................................................................ 144 

SUMMARY ..................................................................................................................................146 

CHAPTER V ..............................................................................................................................148 

5.1. Introduction and rationale for the experiment .................................................................148 

5.2. Former attempts ..............................................................................................................149 

5.3. Engineering a DMC framework ......................................................................................151 

5.3.1. Efficacy building techniques ................................................................................... 151 

5.3.2. Facilitating motivational gain through the inclusion of DMC properties ............... 154 

5.4. The experiment – methodology ......................................................................................156 

5.4.1. The setting of the experiment .................................................................................. 157 

5.4.2. Participants .............................................................................................................. 157 

5.4.3. Triggering group DMC ........................................................................................... 158 

5.4.4. Results and discussion............................................................................................. 161 

5.4.5 Concluding remarks ................................................................................................. 167 

5.4.6. Limitations of the project and recommendations for further study ......................... 171 

SUMMARY ..................................................................................................................................172 

CONCLUSIONS ........................................................................................................................174 

REFERENCES...........................................................................................................................178 

SUMMARY ..................................................................................................................................197 

APPENDICES ...........................................................................................................................217 

APPENDIX 1 .............................................................................................................................217 

APPENDIX 2 .............................................................................................................................217 

APPENDIX 3 .............................................................................................................................220 

APPENDIX 4 .............................................................................................................................226 

APPENDIX 5 .............................................................................................................................229 

APPENDIX 6 .............................................................................................................................237 



1 
 

 

INTRODUCTION 

From its very inception, the field of Second Language Acquisition has been 

concerned with exploring the factors responsible for a learner’s success while pursuing 

proficiency in a foreign language. Much investigative effort has been devoted to 

comprehending human motivation and, in consequence, an array of approaches towards 

a person’s engagement and success have emerged over the years. Whereas some theories, 

for instance, the conceptualisation of Second Language Acquisition coined by Krashen, 

have quickly achieved the status of milestones in the inquiry, other proposals were 

gradually replaced by their more successful counterparts. Despite the presence of various 

definitions, it has become a commonplace to consider that motivation, in its essence, 

seeks to explain the reasons behind a person’s investment in the pursuit of a goal of high 

personal relevance. Dörnyei (2016:325) alleges that amongst the researchers interested in 

comprehending the phenomenon of L2 motivation, it is possible to observe two distinct 

trends. Whilst the inquiry has been somewhat dominated by the projects targeting large 

groups of learners in search of the most applicable psychological theory and factors 

responsible for triggering a person’s motivation, other research endeavours approached 

the complexity of human behaviour from a holistic perspective, and focused on a few 

individual cases in the hope of synthesising insights into how people feel and act in 

contexts of interest (Dörnyei 2016:326). Likewise, the present work is concerned with the 

investigation of notions contributing to initiation and maintenance of highly intense 

motivational involvement in an L2 classroom in the novel theoretical structure of Directed 

Motivational Currents coined by Dörnyei and associates (Dörnyei et al. 2014; Dörnyei et 

al. 2015). The motivational framework depicts periods of extraordinary engagement in 

pursuit of personally relevant targets and has already succeeded in inspiring researchers’ 

interest. Even though the scaffolding developed by Dörnyei, being a recent construct, 

would most definitely benefit from further empirical validation, it is already postulated 

that a person’s engagement in the DMC zone is far and beyond standard cases of 

motivation and, as a result, DMCs represent the most optimal form of long-term 

involvement in a task.  

Although several hypotheses were set out for the present study, the two paramount 

aims of the project include broadening the current state of knowledge regarding the DMC 

phenomenon as well as exploring whether it is possible to predict the likelihood of a DMC 
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initiation based on a person’s efficacy beliefs. As Dörnyei’s conceptualisation has not 

been previously studied in combination with psychological factors capable of either 

facilitating or debilitating human performance, the latter objective appears to be of the 

utmost significance. Thus, the present project, in no small margin, focuses on 

ameliorating the identified void in the empirical inquiry concerning the nature of 

motivational surges described by Dörnyei and his colleagues. In terms of the thesis 

structure, two initial chapters are purely theoretical. More specifically, Chapter I provides 

a concise overview of the notions pertaining to motivation in the L2 environment, such 

as Second Language Acquisition theory devised by Krashen, psychological and affective 

variables influencing the rate in which a person develops mastery in a foreign language, 

and learners’ individual differences. Moving on to Chapter II, this part of the thesis is 

more closely focused on scrutinising the potential of the DMC structure and may be 

perceived as an attempt to provide the reader with an in-depth analysis of the features 

which render DMC such a unique motivational phenomenon. Even though it is possible 

to observe some elements of Dörnyei’s framework in the existing theories of motivation, 

the conceptualisation of Directed Motivational Currents is especially noteworthy 

considering the fact that none of the previously suggested approaches has captured 

periods of longitudinal motivational investment fuelled by a highly valued vision of a 

future self.  

In the empirical parts of the thesis, the central hypotheses are addressed through the 

application of a sequential exploratory mixed methodology. To Creswell’s mind 

(2013:224), mixed methodology, as opposed to relying solely on a qualitative or 

quantitative analysis, allows a researcher to approach a dilemma from a more holistic 

standpoint. Consequently, Chapter III endeavours to explore the nature of the correlation 

between well-anchored agency beliefs and the occurrence of the DMC phenomenon as 

well as to identify the potential DMC cases for further investigation. The chapter is also 

devoted to the discussion of the results yielded by the battery of correlational tests applied 

to verify the assumed interrelatedness between the variables. Furthermore, the literature 

on the subject of language acquisition reveals that incidental factors, for example, gender 

and age, may be partially responsible for determining a learner’s success while 

developing linguistic competence (Ehrman and Oxford 1995; Kaushanskaya et al. 2011; 

Shakouri and Saligheh 2012). With this in mind, an additional objective of the third 

chapter is to investigate whether the aforementioned individual differences may be used 
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as valid predictors of well-developed efficacy and the emergence of motivational surges 

of high intensity. Following the quantitative analysis, specific conclusions and 

implications are provided in the closing parts of the chapter.  

Chapter IV, in turn, is devoted to an in-depth qualitative analysis of the DMC cases 

unveiled in the previous part of the thesis. The primary rationale behind the application 

of the direct interview protocol designed by the author specifically for the purpose of the 

present investigation is to expand on the individual DMC cases and to further establish 

the importance of self-efficacy for the inauguration of motivational impetus. While 

discussing the participants’ responses in detail, much attention is devoted to identifying 

the salient features of the DMC phenomenon amongst the accounts shared by the 

respondents. Bearing in mind the scope of the present work, the data are also discussed 

from the perspective of personal agency. Again, in the final parts of the chapter, a 

summary of conclusions stemming from the qualitative analysis is provided. 

In light of the fact that DMC is a relatively novel motivational construct, the 

empirical validation of the conceptualisation has been most typically focused on a 

retrospective investigation of individual accounts. To the best of the author’s knowledge, 

with an exception to a single study by Watkins (2016), the concept developed by Dörnyei 

has not been previously operationalised on a group level. For this reason, based on the 

insights produced by the previous qualitative and quantitative analyses, in Chapter V, a 

language teaching framework is devised that is honed for the application in the L2 

learning environment. In efforts to stimulate learners’ progress, the curriculum employs 

the techniques of efficacy building and encompasses the core features of a motivational 

drive as outlined by Dörnyei et al. (2014). The initial part of the chapter is therefore 

dedicated to providing a concise overview of the former attempts in this regard as well as 

outlining the specifics of the experiment. The following subsections are devoted to 

synthesising the conclusions stemming from the application of the structure. The final 

stage of the chapter is focused on presenting possible implications of the framework for 

facilitating the rate at which linguistic proficiency is developed, outlining the project’s 

limitations, and providing specific recommendations for future research endeavours.  
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CHAPTER I 

A general overview of Second Language Acquisition theory 

Since the early 1960s, motivation has been a focal factor in the inquiry concerning 

the rate in which a person acquires sufficient command of a second language. Although 

the concept has undergone rapid expansion, especially in the last three decades, it 

unchangeably occupies the position of an essential predictor of a learner’s success when 

attempting to develop satisfactory language fluency. Amongst more or less successful 

theories that have emerged over time, the conceptual framework of Second Language 

Acquisition coined by Krashen has been, for many years, deemed the most successful in 

terms of advancing researchers’ understanding of the factors responsible for the growth 

of linguistic proficiency. On top of discussing individual components of Krashen’s 

theory, the present chapter was also devised in the hope of providing a concise overview 

of the variables capable of hindering and facilitating the assimilation of a second 

language, including affective factors such as motivation or self-efficacy. Individual 

differences that are considered crucial for predicting one’s success in the domain under 

scrutiny will be also outlined.  

1.1.The Second Language Acquisition Theory    

In recent decades, much attention has been devoted to exploring the mechanisms 

behind developing satisfactory language proficiency and, as a result, several theories have 

been proposed. However, as the process of improving one’s language competence is far 

from linear, the majority of constructs that emerged over time failed to withstand the 

evidence-based scrutiny and aroused a rather short-spanned interest. In stark contrast, the 

Second Language Acquisition theory1 devised by Krashen incited what appears to be 

quite vivid enthusiasm and, to this day, remains to be considered as one of the most 

dominant conceptualisations elaborating on how human beings develop fluency in a 

second language. In the view of Krashen and Terell (1983:23), the concept of Second 

Language Acquisition “not only seeks to elaborate on the process of learning a second 

language in general but also attempts to investigate the exact extent to which second 

 
1 For the sake of conciseness, we will use the term Second Language Acquisition and its acronymised 

form SLA interchangeably. 
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language proficiency may be developed.” As the proposal in question is profoundly 

multifaceted in its essence, we shall endeavour to discuss individual elements in detail.  

1.1.1. Acquisition versus Learning dichotomy 

One of the major theoretical debates that has dominated the educational inquiry for 

many years concerns the dichotomy between learning and language acquisition. The 

division between these two notions is not by any means a straightforward one so, until 

the 1980s, the two terms were used interchangeably to label the mechanism of developing 

mastery over a foreign language. Significant contributions were made to elucidate this 

particular ambiguity so that now the consensus view appears to be that the concepts refer 

to two inherently independent ways in which human beings develop competence in a 

second language. For the sake of clarity, the subsection below will focus on outlining the 

differences between the notions in question.  

In the efforts to differentiate between learning and acquisition, Tollefson (1981:342) 

suggests applying the criterion of consciousness. It has become a commonplace to 

consider that developing good command of a language involves both passive acquisition 

and learning which, in contrast to the former, is believed to be an entirely attentive 

mechanism. Krashen (1982:10) puts forward the claim that “as far as the acquisition is 

concerned, language acquirers are not usually aware of the fact that they are picking up a 

language but are only aware of using the language for communicative purposes.” A 

similar definition was provided by Altenaichinger (2003:9), who observes that 

“acquisition is an entirely intuitive process of constructing the system of a language.” 

Following this logic, it transpires that although the acquisition allows a person to develop 

a satisfactory degree of language proficiency, it does not involve any explicit instruction 

or metalinguistic information. Instead, the feeling of competence is evoked in the course 

of natural communication, where interlocutors are not burdened with features of an 

utterance such as form or grammatical correctness. The success of a communicative act 

is measured in terms of whether the intended meaning was adequately conveyed and 

entirely comprehended by all participants of an occurrence. Turning now to language 

learning, Krashen (1981:16) defines the notion as “the conscious knowledge of the rules 

governing a language and the awareness of how to combine them to produce a successful 

utterance." Contrary to the acquisition, where the language assimilation stems from one’s 

engagement in purely communicative situations and is deprived of any formal instruction, 
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learning is a highly conscious process and focuses on gathering extensive knowledge 

regarding a target language. In this scenario, the feeling of control over a language is 

forged in a trial-and-error manner, as learning is continuously supported with error 

correction that aims at aiding an individual to develop linguistic proficiency. Although 

learning grants a person an abundance of opportunities to grasp the explicit rules 

governing a language, unlike acquisition, it does fail in contributing to the emergence of 

communicative competence as such.  

Much of the criticism concerning Krashen’s proposal has focused on the lack of 

possibility to discern whether an output in a target language is a result of explicit learning 

or implicit acquisition. In their classic critique of the theory, McLoughlin et al. (1983:154) 

argue that “the approach in question relies solely on the division between conscious and 

unconscious, making it impossible to differentiate between acquisition and learning.” 

Regardless of the fact that the theory itself was indeed successful in extending human 

comprehension of the learning process, it appears to be an extremely arduous task to 

stringently distinguish between the two concepts suggested by Krashen. Recently, the 

critique originally expressed by McLoughlin et al. (1983) was expanded by Zafar 

(2009:140), who claims that the major flaw of Krashen’s work is its strong reliance on 

activating the language acquisition device in the process of developing language fluency; 

whereas the existence of such a mechanism in children and adolescents was well-

validated, adult learners possess limited accessibility to the device and, with age, the 

ability to use the apparatus is believed to decline. Additionally, in his critique, the author 

suggests that instead of drawing a clear-cut line between the two concepts, the intricacy 

of acquiring good command of a second language may be better explained by 

acknowledging the interference of both systems within a learner and the dichotomy 

outlined by Krashen, as such, offers little empirical proof to counter the evidence-based 

criticism.  

1.1.2. Second Language Acquisition – chief hypotheses 

Whereas the distinction between acquisition and learning remains to be considered 

the most fundamental part of the SLA theory, the multifaceted conjecture coined by 

Krashen also encompasses other elements that provide insights into how proficiency in a 

second language is developed. In his comprehensive study, Krashen (1985:12) proposes 

four further hypotheses that are believed to account for the emergence of linguistic 
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competence, namely the Input Hypothesis, the Monitor Theory, the Natural Order 

Hypothesis, and the Affective Filter Hypothesis.  

The Natural Order Hypothesis may be viewed as Krashen’s effort to illustrate the 

tendency of language learning for natural progression, as the assimilation of grammatical 

structures is believed to occur in a predictable sequence. Krashen (1985:79) explains that 

“the way human brain commits to memorising structures of a language is highly 

predictable and is not affected by the order in which grammatical items are presented.” 

To illustrate, second language students most typically comprehend the plural marker /s/ 

before they develop an understanding of how to apply the possessive /’s/. This claim 

would suggest that the pattern in which a learner acquires a language cannot be altered 

and the application of explicit instructions in a foreign language classroom does not 

facilitate one’s learning experience. The advocates of the Natural Order Hypothesis 

assert, in fact, that any conscious effort to appropriately structure the proceedings in a 

language classroom is completely futile, as it is not likely to contribute to actualising the 

competence of a language learner. Krashen (1994:52) adds to the discussion by stating 

that factors such as age or one’s native language do not necessarily delimit the validity of 

the conjecture. Namely, the impact of individual differences is believed to be mitigated 

with a sufficient volume of input; providing a student with an ample amount of 

opportunities to practise particularly troublesome structures and aspects of a target 

language is understood to trigger the acquisition process. 

Even though, at the very beginning, the findings formulated by Krashen were deemed 

to be somewhat revolutionary, the theory has not been without criticism and several 

attempts have been made to identify the potential drawbacks of the hypothesis under 

scrutiny. Gass and Selinker (2008:121) have challenged Krashen’s theory by stating that 

“it is fallible to limit the study of the second language acquisition to a very narrow set of 

English morphemes.” Bearing in mind that a language is the combination of several 

linguistic features such as phonology, semantics, syntax, and pragmatics, the doctrine 

does not lend itself credibility through the omission of these variables. Another issue with 

the Natural Order Hypothesis is that the theory appears to completely negate the influence 

of a person’s native tongue on the process of L2 development. Numerous studies 

(Butzkamm 2003; Lightbrown and Spada 2006; Zafar 2009) have shown that the pace at 

which L2 proficiency develops depends profoundly on the degree of similarity shared by 

one’s native tongue and a target language and, on these grounds, it is not possible to 
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assume that the principle of natural progression proposed by Krashen would be applicable 

to each learning occurrence.   

Moving on to the Input Hypothesis, which is yet another component of Krashen’s 

Second Language Acquisition theory, the conjecture stresses the importance of 

comprehensible and continuous input for the success of developing good command of a 

second language. Essentially, the real acquisition would not emerge without the presence 

of sufficient interaction in a target tongue allowing an individual to ongoingly practise 

the language in question. Krashen and Terrell (1983:25) allege that “people progress 

along the natural order by understanding comprehensible input which slightly exceeds 

their competence.” In order to move forward from the current level of acquisition, a 

person needs to be provided with a language stimulus superior to his or her skills and 

knowledge, as such a challenging situation encourages a student to invest more effort in 

comprehending the message behind a communicative occurrence. Importantly, in the 

strive to improve one’s competence, people pursuing L2 mastery do not rely solely on 

their standard language capacities. Successful learners would also engage context, 

knowledge of the world, and extra-linguistic information to help themselves better 

understand the language directed at them (Krashen 1985:21).   

To complete our discussion of the Input Hypothesis, it will also be vital to expand on 

Krashen’s perspective concerning the development of productive abilities, primarily 

speaking. According to Krashen (1994:54), “human beings develop their productive 

capabilities on the basis of existing receptive skills.” With this in mind, one cannot help 

but notice the remarkable resemblance of the currently discussed notion to the formerly 

mentioned Natural Order Hypothesis. Much as in the case of the acquisition process, 

individual skills in a second language are believed to emerge in a predictable order 

provided a person is granted a satisfactory volume of comprehensible input. To refer to 

this peculiarity, Krashen (ibid.) proposes the term of Silent Period and concludes that 

from the perspective of acquisition, the point at which students begin to manipulate the 

language in a creative fashion is not at all critical as only understandable input, as opposed 

to output, is believed to guarantee the development of language competence. The ability 

to express one’s thoughts through productive language use is therefore considered to be 

an outcome of the acquisition rather than one of the causes contributing to the language 

mastery.   
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It is important to note that the Input Hypothesis is also not without inadequacies. In 

his efforts to provide a coherent account of how an individual acquires a language, 

Krashen focuses solely on the importance of comprehensible input and, at the same time, 

somewhat neglects the potential outcomes of a person’s productive capacities on attaining 

satisfactory language fluency. Swain (1993:159) argues that the output is of the utmost 

importance for the acquisition process, as “it enables a second language learner to identify 

potential areas for improvement and subsequently attend to relevant input.” Insufficient 

performance in the productive sphere supplies an individual with an excellent opportunity 

to receive feedback regarding his or her current abilities and guides his or her actions 

towards the activities that would favour constant improvement. Thus, although a 

satisfactory volume of input is indeed essential for actualising a learner’s potential, it does 

not exclusively account for one’s success when learning a second language.  

The literature on the subject enlists the Monitor Hypothesis as the next fundamental 

property of Krashen’s theory. The core principle behind the concept may be seen as 

Krashen’s attempt to further ameliorate the ambiguity concerning the nature of the 

relationship between acquisition and learning. Even though it has become a commonplace 

to consider that both aspects are indeed crucial in forging a sense of competence in a 

second language, Tricomi (1986:60) asserts that “the acquisition is superior to learning 

in the sense that it is responsible for generating output in the target tongue.” This is not 

to say, however, that one should belittle the value of consciously learned material for the 

success of a student in a foreign language classroom. Learning performs an essential role 

of an editor and controls the output generated by the acquired system, allowing an 

individual to appropriately alter the products of the acquisition. By means of self-

reflective processes, such a measure of control in this domain empowers a person to 

amend the form of a communicative act either prior to the moment of production or 

shortly after an utterance was produced. It should also be accentuated here that there are 

certain prerequisites of the successful application of the monitor. Namely, a learner must 

be familiar with the rules governing the type of output he or she is trying to produce, the 

focus must remain on the correctness, and, lastly, a monitor user must possess a sufficient 

amount of time to cognitively process the prospective utterance.   

Having in mind the profound complexity of human behaviour, individuals may differ 

as to the way in which they utilise the monitor. In fact, Krashen (1985:80) posits that “by 

focusing only on the form and correctness, the application of learning may lead to a deficit 
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of produced output.” Following up on this claim, the author identifies three different 

groups of learners varying as to their application of the monitor feature. To open with 

Monitor-Over users, such individuals are generally considered to abuse the application of 

learning to the extent that their productive capabilities are severely limited. Most 

typically, the uncontrollable need to use the monitor emerges from the lack of assurance 

in one’s capabilities and, as a result, each output has to be carefully assessed prior to its 

execution. Considering the volume of factors affecting the acquisition process, these 

findings cannot be extrapolated to all learners, nevertheless, this tendency may 

substantially distort the input versus output ratio. At the completely opposite end of the 

spectrum, the most characteristic trait of the Monitor-Under users is their lack of concern 

for the correctness of the produced output. Logically, owing to the limited application of 

learning, the utterances of such people are rarely errorless. Although in the case of the 

Monitor-Under users the likelihood of flawed production is much higher compared to the 

previously discussed group, the amount of outputs generated by far surpasses the 

productive abilities of the Monitor-Over users. From the educational standpoint, it would 

appear that the last group identified by Krashen, that is, the Monitor-Optimal users, is the 

most desirable one in a foreign language classroom. Krashen (1985:81) points out that an 

optimal user “is a person who uses the consciously learned knowledge as a real 

supplement to the acquisition, monitoring the quality of an utterance when appropriate.” 

Through maintaining a healthy balance between the fluency of speech and self-correction, 

people belonging to this particular group are capable of eliminating the possible dangers 

that stem from the use of the monitor and are typical for the learners specified above. The 

combination of conscious learning and unconscious acquisition contributes not only to 

the overall better quality of performance in the productive realm but also influences the 

general shape of a student’s language competence.   

The Monitor Hypothesis has received a substantial volume of criticism with regard 

to its reflected attitude towards the importance of learning. It seems evident from the 

above that in Krashen’s proposal, the role of language learning is reduced to a mere filter 

for the outcomes of acquisition. The critics of the Monitor Hypothesis emphasise, 

however, that separating the two processes is not possible and the knowledge which is 

explicitly learned can be used for the purpose of output production as well as serve as a 

facilitator of the general language comprehension (Lightbrown and Spada 2006; Zafar 

2009). 
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In the final part of the Second Language Acquisition theory, Krashen elaborates on 

the influence of affective variables on the pace at which a second language is assimilated. 

The term of the affective filter was initially proposed by Dulay and Burt (1977), who in 

their efforts to aid the comprehension of how a person develops language fluency 

observed that non-linguistic factors such as anxiety, motivation, and self-confidence 

might either facilitate or hamper the rate of acquisition. In a similar fashion, Krashen 

(1982:31) suggests that “those whose attitudes are not optimal for the Second Language 

Acquisition will not only tend to seek less input, but they will also have a high affective 

filter so that even if they understood the messages directed at them, the language stimuli 

would not reach the relevant part of the brain.” Tricomi (1986:60) appears to support this 

assumption by adding that “the acquisition will not take place if an individual’s collection 

of emotional responses obstructs the comprehension of meaning.” Following this logic, 

should a person experience nervousness or fear when faced with a learning opportunity, 

the language input, even though entirely comprehensible under normal circumstances, 

will fail to reach the module of the human brain which accounts for language processing. 

Similarly to Chomsky’s concept of the Language Acquisition Device (LAD)2, Krashen 

(1982:32) postulates that the strong affective filter leads to the poverty of the language 

stimulus and, thus, may reduce the extent to which the acquisition occurs. One cannot 

help but notice that whereas some individuals acquire a language in, what appears to be, 

almost an effortless manner, the majority of students struggle to meet the demands of a 

foreign language classroom despite a parallel level of exposure to a target language. In 

the view of that, the Affective Filter Theory may be considered as Krashen’s attempt to 

tackle this particular dichotomy and to address the individual variations in the rate of 

language development. As outlined above, people with a strong affective filter display 

lower overall eagerness for learning as such and, by the same token, are less likely to take 

advantage of the comprehensible input to the fullest extent possible. Significantly, this is 

not the case for those individuals whose acquisition is not limited by the factors of a 

psychological nature. Krashen (ibid.) concludes that “those with the attitudes more 

conducive to SLA will not only seek to obtain more input, they will also have a weaker 

filter.” On top of engaging themselves more actively in the process of learning, such 

 
2 For more information regarding the Language Acquisition Device, please refer to Noam Chomsky’s 

Aspects of the Theory of Syntax (1965). 
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entities are less prone to emotional fluctuations and this fact, in turn, favours successful 

performance in the educational domain. 

Since the moment of publication, many researchers have challenged Krashen’s 

proposal that the affective variables alone can account for the individual variations in the 

pace of acquisition. One major critique of Krashen’s conceptualisation pertains to the 

claim that the affective filter does not restrain the growth of language competence in the 

case of young learners. This assumption, beyond any doubt, fails to withstand scrutiny as 

children are also liable to experiencing non-linguistic loading, for instance, stress or 

anxiety. Furthermore, in his comprehensive examination of the Second Language 

Acquisition theory, Scovel (2001:132) puts forward a conclusion that “much of the 

problem resides in the fact that an array of factors influencing the acquisition is 

categorised under the collective term affect.” This seems to problematise Krashen’s 

general assertion that an affective filter prevents the Language Acquisition Device from 

receiving comprehensible input. In other words, even though several factors that can 

possibly impact the process of acquisition were identified, Krashen’s work does not 

specify how one discerns between the particular psychological variables causing the 

difficulties of individual learners.  

1.2. Psychological factors affecting SLA 

Much has been written on the outcomes of psychological factors on the process of 

language learning and, yet, the area in question still remains to be a burgeoning line of 

inquiry. Notably, the affective sphere significantly exceeds the field of language learning 

and its potent influence can be observed in all areas crucial for human well-being. 

Emotions are the means through which people gain awareness of their environment, 

define their attitude towards the world, and adjust behavioural patterns to match the 

requirements of successful performance. Gaulin and McBurney (2003:122) highlight the 

importance of emotions for human existence and suggest that “emotions are the primary 

driving force behind human motivation.” The literature on the subject identifies a range 

of variables capable of having both facilitative and detrimental impact on human 

proceedings (Gardner 1985; MacIntyre et al. 2001; Piniel and Csizer 2013; Alrabai and 

Moskovsky 2016). In terms of the predictive potential of individual factors in the context 

of L2 learning, it would appear that some concepts were more successful than others in 
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inspiring researchers’ interest. A natural progression of this study would be therefore to 

discuss the notions which are deemed crucial from the viewpoint of language acquisition.  

1.2.1. Anxiety  

In broad biological terms, anxiety can be defined as “a subjective feeling of tension, 

restlessness, and concern associated with the arousal of the autonomous nervous system.” 

(Spielberger 1983:13). The consensus view seems to be that anxiety affects human beings 

universally, regardless of age and gender, and when faced with potentially worrying or 

threatening triggers, the feelings of anxiousness are a standard body’s reaction to danger. 

For the sake of clarity, it should also be underlined that the sheer intensity of an 

experience and, as a consequence, its debilitating power over performance, is highly 

subjective in its nature and may vary significantly as per individual dispositions. 

Piechurska-Kuciel (2008:88) provides a more complex definition of anxiety and states 

that the concept depicts a “socio-biologic phenomenon experienced as a foreboding dread 

or threat resulting from the individuals’ appraisal of a situation and of their capacity to 

deal with it.” Depending on the assessment of the environmental circumstances 

surrounding a person’s actions, such arousal may either hamper or facilitate one’s 

performance. The work by Piechurska-Kuciel (2008:89) further contributes to broadening 

our understanding of the notion, as the author identifies two primary anxiety models, 

which are interference and skills deficit. To open with the former, this type of anxiety 

consists of two elements, namely worry, which refers to the ruminative thoughts 

concerning one’s performance, and the emotional stimuli human beings experience in the 

vicinity of taxing circumstances. In the case of the latter, anxiousness can be induced 

accordingly to one’s perception of coping abilities. Through personal judgement, which 

is not always rational, individuals may either foster or diminish the quality of their 

performance based on their self-beliefs.  

Considering our line of inquiry, it would be of critical importance to elaborate on the 

exact nature of the relationship between anxiety and performance in the educational 

setting. In the majority of sources, this context-specific type of emotional arousal is 

referred to as xenoglossophobia or, more frequently, as a foreign language anxiety. 

According to Horwitz et al. (1986:125), “the process of language learning may, to some 

individuals, appear as a profoundly unsettling psychological proposition that puts a 

person’s self-understanding in jeopardy.” In line with Horwitz et al., MacIntyre and 
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Gardner (1991:98) declare that “emotional arousal and self-related cognition ostensibly 

interfere with behaviour instrumental in language learning and are typically more intense 

in people who are more likely to experience anxiety episodes.” Varying as to individual 

predispositions, anxiety may stem from temporal negative emotional stimulation 

triggered by difficulties encountered or may represent an innate character trait of a person. 

Importantly, the magnitude of an experience may be further boosted by the ratio at which 

negative arousal occurs. MacIntyre and Gardner (1991:100) explain that “initially, 

anxiety is an undifferentiated affective response to a negative experience in a language 

classroom, but should an event be repeated over time, the arousal becomes associated 

with the setting and differentiated from other non-learning related contexts.” Bearing this 

in mind, should a specific burdening situation occur frequently, a number of negative 

episodes is bound to increase. The correlation between anxiety and performance in a 

language classroom is highly bi-directional in its essence; anxiety may be a reason behind 

an individual’s poor performance as well as emerge owing to the lack of satisfactory 

results. Although anxiety is most predominantly associated with undesirable arousal, the 

concept may also positively stimulate a person in the pursuit of language proficiency. To 

refer to this dilemma, Scovel (1978:135) proposes two antagonistic terms, that is 

facilitating anxiety and debilitating anxiety. With reference to the former, Brown 

(2000:11) outlines that “expediting effects of anxiety may be observed when the difficulty 

level of a task triggers arousal closely related to competitiveness.” In such cases, anxiety 

encourages investing more effort in order to accelerate one’s performance, usually as a 

result of the desire to outperform other learners. On the other hand, it is evident from the 

consideration that the notion of debilitating anxiety applies to the instances when the 

emotional arousal limits the extent to which a language fluency is developed. Contrary to 

the anxiety-deprived learners, anxious students are believed to have restrained access to 

the comprehensible input and, consequently, their language capacities fail to reach their 

full potential (Krashen 1981; Krashen 1982; Krashen 1985). One should remember, 

however, that the relationship between anxiety and accomplishment is by no means 

straightforward and the successful performance in the domain should be viewed as an 

outcome of the interplay between psychological factors and a student’s effort.  

1.2.2. Motivation  

Motivation, alongside foreign language anxiety, is one of the most commonly 

researched subjects within the field of second language teaching and learning. As the term 
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is profoundly multifaceted in its nature and may manifest itself through various 

dimensions, providing a single definition of the concept that would adequately account 

for the measure of influence this driving force may exercise over human performance 

proves to be an extremely arduous task. Dőrnyei (1996:94) attempts to remedy this 

particular lack of consensus and expounds that “motivation theories, in general, aim to 

explain no less than the fundamental question of why human beings behave the way they 

do.” In the course of history, the multitude of perspectives from which motivation was 

analysed prompted various interpretations. Regardless of the fact that our primary aim is 

to expand on the importance of motivation in the context of second language learning, 

below, we will endeavour to provide a concise summary of the notion by discussing the 

most renowned theories and approaches encompassing the motivation element. 

In his detailed review, Dőrnyei (2005) provides an in-depth analysis of the 

development of motivational research in recent decades and suggests the following 

taxonomy: the socio-psychological period (1959-1990), the cognitive-situated period 

(from the late 1980s through 1990s), and the most recent, the process-oriented model. To 

commence with the first phase specified by Dőrnyei, it appears that the investigation into 

the construct of motivation focused primarily on the social aspect of learning a language. 

Gardner (1985:10) perceives motivation in the L2 context as “the combination of effort 

and desire to achieve the goal of learning a language plus favourable attitudes towards 

the language itself.” The latter factor should be accentuated here, as the most basic 

principle of Gardner’s theory of motivation gives priority to the importance of social 

contexts and interactions for the success of language learning. In an attempt to analyse 

the pace at which proficiency in a second language is developed, one cannot rely merely 

on a person’s inborn dispositions and competence. By putting forward the notion of 

imperativeness, Gardner and Lambert (1959:267) underline that in order to comprehend 

human motivation to the maximum extent, it is critical to consider the socio-cultural 

contexts in which a student functions. MacIntyre and Gardner (1993:158) describe 

integrative motivation as “an avid interest in becoming closer to the social group for the 

purpose of communication and integration.” Individuals who display overall willingness 

to join the cultural group corresponding to their target language perceive learning as a 

means of accomplishing their goal and, thus, are generally more motivated to develop 

their fluency. The concept of the integrative motivation encompasses three distinct 

aspects that is the degree of integrativeness, motivation, and general attitude of an 
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individual towards the process of learning. According to Masgoret and Gardner 

(2003:154), the first facet can be understood as “a person’s openness to identify with the 

community of a target language.” If we now turn to motivation, which to Gardner’s mind 

is the most imperative variable affecting the assimilation of a language, the term refers to 

the behavioural strategies a student chooses to pursue in order to attain a goal and is 

further believed to leverage features such as effort expenditure and persistence in the case 

of difficulties. Beyond any doubt, gaining mastery of a foreign language is not deprived 

of failures which may discourage a person from pursuing such an arduous endeavour. 

Highly motivated individuals, however, are capable of overcoming the fluctuations of 

motivation through attributing failure to insufficient effort and adequately tailoring their 

coping strategies to better match the requirements of goal attainment. In the case of people 

who are particularly driven to accomplish an objective, each minor sub-goal reached 

provides a sense of enjoyment which continually fuels the motivational framework. This, 

in turn, leads us to the third variable, namely to the concept of attitude, which refers to 

the emotional reactions associated with a language learning environment (Masgoret and 

Gardner 2003:157). As all of the aforementioned aspects are imperative for developing 

overall language proficiency, it may be said that the success of a learner in a foreign 

language classroom is an aggregate of the three factors.  

Gardner (2006:239) identifies a certain dichotomy between the construct of 

motivation and the orientations people display towards language learning. In his efforts 

to discern between the two notions, the author (ibid.) alleges that the latter refers to “the 

overall aim or purpose behind an activity.” Albeit the literature on the subject abounds 

with various approaches towards language learning, Gardner (2006:246) proposes two 

primary types of orientation, namely instrumental and integrative. To distinguish between 

the two terms, one has to comprehend the fundamental desire behind an individual’s 

willingness to master a foreign language. Whereas the integrative orientation stems from 

one’s strong aspiration to become a member of a particular language community, the 

second type possesses connotations of a more practical nature. Following Gardner 

(2006:248), instrumental orientation emerges when through becoming proficient in a 

language, a person seeks to attain a highly valued goal. Hence, developing one’s language 

competence may be a result of a desire to improve personal status, for instance, in the 

domain of one’s professional occupation.  
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It is important to note that Gardner’s theory, although somewhat revolutionary in its 

understanding of learning, has faced a significant volume of criticism. One of the biggest 

critiques of the construct pertains to its postulated lack of universal validity. The author’s 

research was placed in the bilingual context of Canada and assumed that learners possess 

open access to the stimulation in a target language in both educational and cultural 

settings. This does not lend support to the credibility of the notion of integrativeness, as 

should a learning experience occur in a monolingual country, a learner rarely has any 

other community to integrate with apart from his or her native one. Nonetheless, this is 

not to say that Gardner’s efforts to aid the comprehension of the mechanisms governing 

human motivation or performance were futile. Instead, bearing in mind the uniqueness of 

the process at hand, a broader perspective needs to be applied to account for the factors 

affecting the pace at which a second language is assimilated.   

Before concluding our examination of the socio-cultural outlook on language 

learning, we should also briefly mention Clement’s theory of linguistic self-confidence. 

In the words of Dőrnyei (2005:73), in the settings where two distinct language 

communities coexist, linguistic self-confidence, which develops from the quality and 

quantity of contact between the two groups, constitutes a motivational force that fuels the 

desire to integrate and to learn the other community’s language. Contrary to Gardner’s 

principle of integrativeness, direct contact with the L2 community is not obligatory for 

the emergence of language competence. With this in mind, language input may stem from 

non-linguistic modes of communication such as television or the Internet. On an 

important note, as self-confidence is believed to be one of the key determiners of human 

performance, we will discuss the notion in detail in the forthcoming parts of this thesis.  

From the perspective of our previous discussion, the next logical step would be to 

elaborate on the cognitive-situated period. The majority of researchers in this movement 

focused on the impact of a person’s mental processes on the value of motivation rather 

than influences of a socio-psychological nature. This shift in the inquiry emphasis is a 

direct reflection of the revolution that took place in the field of psychology during the late 

1980s and 1990s. One of the most preeminent conjectures that emerged at that time was 

the Theory of Self-determination coined by Deci and Ryan in 1985. Drawing on 

Gardner’s research, the authors identified two distinct types of motivation, namely 

intrinsic and extrinsic (Dőrnyei 2005:76). Similarly to the paradigm described by 

Gardner, the Self-determination theory distinguishes between different kinds of 
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motivation on the basis of objectives one seeks to achieve by means of mastering a foreign 

language. Noels et al. (2003:590) employ the term of intrinsic motivation to label the 

scenario in which the participation, as well as the outcomes of a learning situation, 

provide an individual with an intense emotional stimulation and an authentic feeling of 

pleasure. Significantly, this particular type of motivation can be further subdivided into 

three minor components. To open with Intrinsic Motivation (IM)3 knowledge, Noels et 

al. (2003:591) contend that motivation emanates from “the feelings associated with 

exploring new ideas and developing one’s knowledge.” Conversely, the second 

disposition, that is IM-Accomplishment, is more goal-oriented and refers to either 

positive or negative emotional arousal students receive as a result of their engagement in 

a task. Depending on the outcomes of one’s pursuits, the feedback learners receive may 

logically either encourage or discourage further efforts. The last type of the intrinsic 

motivation designated by Noels et al. (ibid.) addresses the impact of a task stimulation on 

the willingness an individual displays towards language learning. In the case of IM-

Stimulation, the ability to participate in an endeavour itself provides a person with the 

incentive required to maintain an acceptable degree of commitment.   

As regards the notion of extrinsic motivation, Noels et al. (2003:591) explain that the 

concept refers to “the external pressure on a learner which forces an individual to perform 

certain behaviour in order to receive an extrinsic award or to avoid punishment.” Similar 

taxonomy to the previously discussed type of motivated behaviour was applied and it is 

possible to divide the extrinsic motivation into three smaller subcategories varying as to 

how self-determined are the actions of an individual. Following Noels et al. (ibid.), 

external regulation accounts for the lowest level of self-determination and corresponds to 

“the activities that are determined by sources external to a person.” In such a scenario, a 

behaviour is merely a response to an external pressure induced by other human beings to 

avoid failure in accomplishing their expectations. Introjected regulation, on the other 

hand, pertains to the situation in which the pressure one experiences with regard to a 

particular activity is of an internal rather than external nature. Noels et al. (2003:595) 

define the introjected regulation as “reasons that concern performing an activity due to 

some type of pressure that individuals have incorporated into the self.” In efforts to avoid 

the feeling of guilt or to maintain positive self-image, human beings develop a set of 

external controls as a behavioural reaction towards potentially harmful circumstances. 

 
3 For the sake of conciseness, we will now use the acronymised form IM to refer to Intrinsic Motivation. 
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Lastly, Noels et al. (2003:599) provide the term of identified regulation to refer to the 

greatest extent of self-determination a learner may display. Unlike the previous 

approaches, the choice of an activity is in each case driven by reasons that are of high 

personal relevance to an individual. Beyond any doubt, this degree of determination 

would be the most beneficial for a foreign language classroom, as such students rarely 

require any additional incentive to pursue challenging tasks.   

The second theory that belongs to the cognitive-situated period is the social-

constructivist model. The key tenet behind the paradigm is that people actively construct 

their own subjective representations of objective reality in the sense that the new 

information is linked to the formerly accumulated knowledge. Contrary to behaviourism, 

where reactions may be cued and conditioned, in constructivism learning is deemed to be 

a highly contextualised mechanism of knowledge building. According to Williams and 

Burden (1997:56), the core principle of the model places a central focus on a learner, as 

each individual is believed to create his or her own comprehension of the world through 

the inclusion of cognitive processing and the events surrounding a learning experience. 

By this token, students consciously analyse the outcomes prompted by their hypotheses 

and, as a result, are capable of exercising a measure of control over the learning itself. 

Importantly though, language fluency is not construed solely by a learner and the process 

is believed to benefit from the inclusion of explicit instructions; extending one’s 

comprehension of the world stems from a reciprocal interplay between a learner, a 

teacher, a task, and a context which constantly forge the learning environment.  

The literature concerning the cognitive-situated period identifies Weiner’s 

Attribution theory as the last notable approach that has emerged in the timeframe 

specified. However, as the framework in question is closely related to the Social cognitive 

theory proposed by Bandura and is deemed essential for the discussion upon the concept 

of self-efficacy, for the sake of coherence, the conceptualisation coined by Weiner will 

be discussed in following subchapters.  

The last phase identified in the literature, namely the process-oriented period, 

emerged when those concerned with the field of foreign language teaching shifted their 

attention towards the dynamic character of motivation. This, in turn, gave rise to the 

models which devote equal attention to both short-term and long-term deviations in a 

person’s motivation during the L2 experience. As outlined by Dőrnyei (2005:14), “the 

process-oriented approach understands human motivation as a highly dynamic factor 
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which fluctuates within a class period and a lifetime.” Our attention will now focus on 

providing insights into individual approaches, specifically, the Process Model and the 

Motivational Self-System.  

The Process Model of L2 motivation was proposed by Dőrnyei and Otto in order to 

elaborate on the temporal changes in motivated behaviour. Dőrnyei (2005:84) explains 

that the theory aims to illustrate “how initial desires are first transformed into goals and 

then into operationalised intentions, and how these intentions are enacted leading to the 

goal accomplishment.” The structure under scrutiny consists of three distinct stages 

related to various motives behind one’s actions and occurring in chronological order, that 

is the preactional stage, the actional period, and the postactional phase. As Dőrnyei 

(2005:86) posits, in the preactional stage, “the major motivational influences are those 

associated with the learning contexts, attitude towards the users of a second language, and 

an individual’s expectations and beliefs.” Choice motivation is therefore closely linked 

with all the aspects responsible for generating an action in the L2 environment, for 

instance, the goal-setting processes. Moving on to the executive motivation, the key tenet 

of the stage pertains to the importance of maintaining a learner’s motivation throughout 

a language learning experience. Dőrnyei (2005:87) clarifies that “the phase involves 

generating and executing subtasks as well as appraising one’s accomplishments.” During 

this particular stage, one may prevent the initial eagerness from evaporating through the 

exercise of the major motivational influences such as the quality of language experience, 

the usage of self-regulatory strategies or boosting an individual’s sense of autonomy as a 

learner of a second language. Finally, the last period identified by Dőrnyei (2005:88) is 

referred to as the motivational retrospection. As the name may suggest, at this point, 

human beings concentrate on forming subjective retrospective evaluations regarding the 

outcomes of their own performance. Dőrnyei (2005:90) emphasises that “the way 

students process their past experiences in this phase will determine the kind of activities 

they will be motivated to pursue in the future.” Similarly to the principles of the 

Attribution Theory, this model entails forming causal attributions regarding one’s 

successes and failures and, as a consequence, revisiting individual standards through 

which the performance is evaluated. On logical grounds, should a person gauge his or her 

proceedings in a negative manner, the likelihood of pursuing a parallel objective in the 

future is severely reduced.   
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To complete our examination of various approaches investigating the concept of 

motivation, let us now focus on the L2 Motivational Self-System. Drawing on Markus’s 

and Nurius’s research into possible and future-self guides, Dőrnyei and his colleagues 

(2005) issued a proposal which enriches the study of motivation with three novel 

conceptualisations, namely the ideal L2 self, the ought-to L2 self, and the L2 learning 

experience. In the attempt to elaborate on learner’s motivational episodes, Dőrnyei et al. 

(2014:20) define the L2 learning experience as “motives related to the immediate learning 

environment and experience.” Simply put, the conjecture includes both situational and 

environmental factors affecting the pace at which a language is acquired, as well as one’s 

subjective attitude towards the process. Furthermore, Dőrnyei et al. (ibid.) contend that 

“the ideal L2 self is a powerful motivator to learn owing to the desire to reduce the conflict 

between our actual and ideal selves.” To be more specific, while pursuing this imagined 

future self, a student aims at diminishing the discrepancy between the current state of 

skills and knowledge so that it would be more akin to this of an exemplary model. In stark 

contrast, the ambition behind the ought-to L2 self is far from the one of reaching a 

person’s full potential. Dőrnyei (2010:249) defines the term as “the set of attributes that 

one believes are necessary to meet expectations and to avoid possible negative 

outcomes.” Instead of seeking happiness in goal attainment, such individuals concentrate 

on reducing the risk of being ridiculed through insufficient performance, which is more 

typical for the motivational orientations of an extrinsic nature.  

1.2.3. Self-confidence 

Extensive research has been carried out in recent decades to expand on the impact of 

the affective variables on the quality of language learning experience. Although a variety 

of different concepts has been considered in due course, it would appear that amongst 

factors such as motivation and anxiety, self-confidence is one of the indispensable 

determiners for the success of mastering a foreign language. For this reason, our 

contemplation will now sway towards the notion in question.  

Several attempts have been made to provide a universal definition of self-confidence4 

that would address the astounding complexity of the term under scrutiny. According to 

Coppersmith (1967:5), “self-confidence is a personal judgement of worthiness reflected 

in the attitudes individuals hold towards themselves. It indicates the extent to which an 

 
4 From now on, we will use the terms self-confidence and self-esteem interchangeably.  
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individual believes in himself to be capable, significant, and worthy.” Following this 

logic, self-confidence is a psychological concept referring to a person’s appraisal of one’s 

self-worth that is further reflected in the selection of behavioural strategies and, 

consequently, one’s performance. Brown (2000:154) expands the definition of self-

confidence by stating that “it is impossible to successfully perform an affective or a 

cognitive activity without some degree of confidence in an individual’s capacity to 

accomplish a task.” In the case of demanding endeavours, regardless of a setting, well-

developed self-esteem may aid an individual in controlling anxiety-provoking 

experiences which, under normal circumstances, would severely hamper the quality of 

one’s proceedings. Importantly, much of the debate considering the notion in question 

has focused on establishing whether self-confidence depicts a cognitive or an affective 

process. Any individual familiar with the workings of the human mind would be quick to 

point out that since self-confidence strongly relies on evaluating one’s competence, the 

concept must be forged in a cognitive fashion (Rubio 2007:4). In order to remedy this 

ambiguity, one has to consider that even though cognition and affect are indeed two 

distinct mechanisms, they are, in fact, somewhat inseparable. The literature on the 

neuroscience abounds with studies, for instance, this of LeDoux (1996), which yielded 

positive results for the correlation between thought and emotional processing.   

The degree to which self-confidence is developed may vary significantly depending 

on the innate dispositions of a person as well as environmental circumstances. In efforts 

to provide a broader definition of the concept, Brown (2000:145) identifies three distinct 

levels of confidence a person may assign to the quality of his or her proceedings, that is 

situational, task, and global self-esteem. Following Brown (ibid.), the latter kind of 

confidence should be understood as “the general assessment a person makes of one’s 

value over time and across different situations.” This type of self-esteem is highly 

episodic in the sense that one’s perception of self may be frequently re-evaluated based 

on the outcomes a person achieves while pursuing an activity. Having said that, the global 

self-esteem emerges from the accumulation and interpretation of experiences of both an 

internal and an external nature. Provided such a belief is well-instilled in an individual, 

the perception of competence is normally not prone to fluctuations except for severe 

threats to one’s identity. Moving on to situational self-esteem, as the name suggests, the 

concept is more context-specific in comparison to the formerly discussed notion. Brown 

(2000:148) indicates that “this type of confidence is made up through social interactions 
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in different environments such as school and work as well as through individual and 

personal traits, for example, intelligence, gregariousness, and ability to adjust to the 

constantly changing world.” It might be said therefore that the specific self-esteem 

accounts for the influence of social and affective variables on a person’s perception of 

worthiness. It should be accentuated that due to the high volume of factors affecting the 

way in which this particular type of self-esteem is developed, depending on a situation a 

person confronts, the amount of trust one places in one’s competence may be subject to 

frequent re-evaluation. Task self-esteem, the last type of confidence outlined by Brown 

(2000), is much more context-specific in comparison to the aforementioned variations of 

the concept. Unlike the previously discussed notions, where one’s competence is assessed 

by means of subjective feelings or personal traits, task self-confidence involves one’s 

self-assurance in the capacity to succeed during a specific occurrence or while a particular 

action is performed. In the educational domain, the assessment in question may concern 

a specific aspect of a student’s performance in a classroom, such as one’s aptitude in 

speaking, writing or reading. 

1.3. The Social Cognitive theory 

In the twentieth century, numerous attempts have been made to enhance 

understanding of the processes governing human proceedings, so the period marks the 

era of rapid advancements in cognitive and behavioural psychology. This, in turn, has had 

a direct impact on education, as any findings would be promptly synthesised in the 

domain in the hope of expediting the learning process. Even though individual notions 

differ markedly as to the underlying mechanisms behind human action, they all appear to 

challenge the burgeoning sphere of psychological inquiry in the early twentieth century, 

that is Skinner’s behaviourism. According to Skinner (1953:13), “through operant 

conditioning, one can increase the probability of preferable response by supplying an 

operant with proper cues.” Whereas the appraisal following the desired behaviour would 

increase the ratio at which it occurs, the lack of reinforcement with regard to faulty 

conduct would discourage an individual from displaying a similar demeanour in the 

future. However, as Baum (1994:10) puts it, the major drawback of behaviourism was the 

omission of hypothetical constructs, for example, thoughts, as behaviour was believed to 

be determined solely by what can be perceived by senses. Much in a similar vein, in his 

efforts to seize the complexity of human behaviour, Bandura (1997:16) developed the 

theoretical framework of a self-system which enables a person to exercise a certain 
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measure of control over actions and motivation. Bandura (1999:286) propounds the view 

that “people contribute to the overall shape of their motivation and behaviour within the 

complex network of influences.” This being said, the Social Cognitive theory, as opposed 

to behaviourism, perceives activity-selection as a result of a reciprocal interaction 

between cognitive processes, personal traits typical for an individual, and environmental 

sources of influence external to the self-system. Within this intricate interplay of factors, 

constituents affect each other in, what appears to be, a bi-directional manner. Based on 

personal preferences, people choose certain courses of action and manipulate the 

likelihood of successful performance by adjusting the effort expenditure which is 

believed to be dictated by the external factors.  

Bandura (1986:8) suggests that each human being possesses five primary cognitive 

abilities, namely symbolising, forethought, vicarious experience, self-reflection, and self-

regulation. To open with symbolising, the concept refers to the remarkable capacity of a 

human brain to envisage possible scenarios and anticipate the outcomes of an activity 

without the necessity to execute the action in the real world. Bandura (1986:9) claims that 

“people process and transform past experiences by means of symbols into cognitive 

models of reality that serve as guides for judgement and action.” By symbolical 

manipulation of personal experience and observed forms of behaviour, an individual is 

capable of creating links between an activity and its possible results and, by the same 

token, developing a corresponding coping framework. Turning now to the forethought 

capability, the term appears to address the purposive nature of human behaviour. To 

Bandura’s (1986:39) mind, “people anticipate the likely consequences of their actions 

and craft pathways that are likely to produce the desired outcomes.” It is worth 

underlining that the intentionality of human behaviour is closely related to the 

aforementioned idea of symbolising. Although an emergent opportunity for action may 

not be a sufficient motivator by itself, the cognitive representation of a future state may 

encourage an individual to initiate highly motivated behaviour that would, ultimately, 

result in the goal attainment. The next cognitive property encompassed in Bandura’s 

theory concerns the unique human ability to expand knowledge and skills through 

observational learning. Bandura (1997:160) mentions that “it is possible to associate 

outcomes with the corresponding behavioural patterns without the necessity to replicate 

the behaviour itself.” Contrary to the regular learning, where an individual would acquire 

knowledge through continuous repetition and analysis of the effects of one’s actions, the 
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vicarious experience creates an opportunity for self-development by observing the 

behaviour of other human beings along with the analogous consequences. Nonetheless, 

the mechanism of observational learning is far from straightforward and is governed by 

four minor subfunctions, that is attention, retention, reproduction, and motivation. With 

regard to the attentional processes, the notion refers to the amount of consideration people 

devote to the observation of behaviour and the quality of information extracted in due 

course. In this scenario, the success of modelling is regulated by cognitive factors which, 

by a large margin, determine the type of performance one judges worthy to observe, the 

effects of the process on the observer’s behaviour, and the motivational potential of an 

experience (Bandura 1989:19). It should also be emphasised that the process of selecting 

an observational objective is highly biased and depends on the functional value an 

individual assigns to an event. Logically, should an occurrence fulfil the criterion of 

personal relevance, an experience is more likely to arouse the interest of a person. With 

regard to retention, Bandura (1986:24) alleges that the notion “involves an active process 

of transforming the assimilated information into conceptions for memory representation.” 

Simply put, the degree to which human brain memorises an event was found essential for 

the successful behaviour replication at the later stages. Provided cognitive or 

psychological factors have not restrained the perception of observed behaviour, a person 

can attempt to convert mental representations into courses of action leading to the goal 

accomplishment. Throughout the process, the action framework is being shaped in a trial-

and-error fashion, as an actor in such a structure constantly alters behavioural enactments 

until the desired state is reached. The last subfunction of the modelling embraces the 

importance of motivation for the behaviour replication. Following Bandura (ibid.), “the 

observed behaviour is influenced by three major types of incentive motivators – direct, 

vicarious, and self-produced.” As it has been previously mentioned, people are more 

inclined to pursue relevant objectives which result in rewarding outcomes rather than 

punishing effects. Remarkably, the knowledge concerning the consequences of a 

behaviour accrued from the observational learning is much akin to that of a real event. 

Whilst observing the successful performance of a model would encourage the application 

of similar strategy in the strive to produce a likewise result, failure diminishes a person’s 

willingness to undertake an action. Furthermore, Bandura (1986:25) declares that 

“personal standards of conduct constitute another powerful source of incentive 

motivation.” Through the observation of behaviour, human beings form their own 

judgements as to whether the proceedings of a model are in concord with their aspirations 
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and moral standards. On this basis, a person formulates a decision either to proceed with 

self-satisfying behaviour or to reject an activity which would pose a threat to an 

individual’s sense of integrity. In fact, as outlined by Bandura (1986:47), the capacity to 

exercise self-influence by challenging oneself and the ability to evaluate one’s 

attainments serves as a major cognitive tool of motivation and self-directedness. The 

presence of self-reactive influences, such as self-evaluation, sensible goal-setting, and 

perceived self-efficacy, enables a person to control motivation in the case of demanding 

pursuits. Assuming an individual is assured of his or her capacity to complete a task at 

hand, such a positive outlook encourages performance in an ongoing manner and provides 

a set of standards for rational progress evaluation. Lastly, each human being possesses a 

metacognitive self-reflective ability, which allows him or her to consciously analyse 

thoughts and experiences accumulated during the lifespan. As Bandura (1986:58) 

explains “by reflecting on their varied experiences people derive generic knowledge 

about themselves and the surrounding environment.” By the application of self-reflection, 

an individual exercises control over thoughts and ideas, predicts prospective occurrences, 

and, most importantly, shapes competence beliefs. This, in turn, contributes to the 

development of an action framework that would favour the overall performance and goal 

accomplishment.   

1.4. The concept of self-efficacy 

The impact of psychological factors on performance in an array of settings has been 

propelling a vigorous academic debate for several decades. However, having in mind the 

intricate nature of human behaviour, this constantly growing body of research does not 

seem to advocate one variable as an ultimate determiner of human success. Rather, several 

concepts and theories have been proposed to account for the influence of psychological 

factors on human proceedings in different domains of functioning. Our discussion will 

now focus on the notion of self-efficacy which, to this day, remains considered to be one 

of the most preeminent in motivational research. 

The sense of personal agency, which is the key tenet of the Social-Cognitive theory, 

was proposed by Albert Bandura in the early 1960s to address the way human beings 

assess the likelihood of performance accomplishment. According to Beattie et al. 

(2011:438), the concept under scrutiny is regarded as one of the most significant theories 

in the social-cognitive research, as through self-reflection, human beings evaluate and 
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adjust their thought processes, experiences, and behaviour. The multifaceted nature of 

personal agency appears to substantiate the enormous practical potential of Bandura’s 

notion, as self-efficacy was found advantageous in nearly all realms of human 

functioning, including education, sport, and addiction treatment. Bandura (1994:72) 

defines self-efficacy as “people’s beliefs in their capabilities to produce levels of 

performance required to exercise influence over events that affect their lives.” In the 

vicinity of challenging and stressful events, the personal assessment of one’s ability to 

succeed may significantly enhance the quality of performance. Snyder and Lopez 

(2007:178) indicate that “people’s judgements are what individuals believe they can 

accomplish using their skills under certain circumstances and it focuses primarily on 

individuals’ beliefs.” In the similar vein, Artino (2012:76) contends that “those who are 

not sure they can produce desired results through their actions have no incentive to initiate 

an action.” On logical grounds, people are more likely to pursue an objective when they 

feel that their capabilities will suffice in accomplishing a desired outcome and tend to 

avoid those activities which surpass their coping competence. It appears that self-efficacy 

equips an individual with a feeling of control over demanding situations and, thus, 

empowers human beings to initiate and maintain effort en route to realising their full 

potential (Bandura 1986:16). Those assured of their own competence to complete a task 

approach challenges as opportunities for self-improvement rather than threats capable of 

distorting their image of self. Following Bandura (1994:73), self-efficacious entities “set 

themselves more challenging goals, mobilise greater effort in case of adversities, and are 

rarely discouraged by initial hardships.” Such a positive attitude fosters favourable 

performance, as it encourages an individual to better utilise his or her existing knowledge 

and potential. Even more importantly, a well-anchored sense of personal agency is also 

reflected in the causes human beings assign to their own successes and failures. Highly 

efficacious people tend to attribute the results they obtain to the factors of internal nature, 

for example, insufficient effort or deficient knowledge. Not only does such an approach 

favour personal improvement but also contributes to developing assurance in one’s 

capacity to succeed.  

At the other end of the spectrum, individuals beset by the lack of self-efficacy were 

found to display a significant tendency for avoidance behaviours. As Bandura (1994:74) 

puts it, “such people shy away from difficult tasks which they view as personal threats.” 

Contrary to the efficacious entities, people with defective competence beliefs resign from 
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demanding endeavours in their faulty effort to maintain their image of self. Instead of 

investing more exertion in overcoming their limitations, such individuals dwell on the 

innate lack of ability and concentrate on the possible adversities of an action at hand. As 

we have previously mentioned, the value of self-efficacy leverages overall resilience in 

the case of taxing circumstances. Logically, people who gauge their skills and knowledge 

as insufficient to accomplish a goal are more prone to the discouraging effects of initial 

difficulties. In consequence, although the action necessary to accomplish a target may be 

initiated, individuals lacking self-efficacy cease their coping efforts prematurely.   

Bandura (1997:2) propounds the view that “people and their affective states are based 

more on what they believe rather than on what is objectively true.” Depending on the 

degree to which self-efficacy is developed, a person may interpret the same experience 

as both facilitating and debilitating. Similarly, Pajares and Schunk (2001:242) mention 

that “human behaviour and performance can be better predicted on the basis of the beliefs 

individuals hold about their capability to succeed rather than on what they are actually 

capable of accomplishing.” This is not to say, however, that the degree to which personal 

agency beliefs are developed enables an individual to exceed the bounds of what they are 

capable of accomplishing. Efficient functioning requires more than a sheer conviction in 

one’s competence and should rather be understood as the combination of knowledge, 

experience, and agency. Thus, self-efficacy expedites the human performance by 

encouraging the perception of individual abilities as conducive to the attainment of a 

desirable outcome.  

1.4.1. Sources of self-efficacy beliefs 

Following our contemplation of the theoretical underpinnings behind the Social 

Cognitive theory, the next logical step would be to elaborate on the factors responsible 

for generating a sense of personal agency. In his seminal work, Bandura (1994:71) 

identifies four primary origin points of efficacy beliefs and proposes the following 

taxonomy: enactive mastery experiences, vicarious learning, verbal persuasion, and 

emotional states. Below, the focus will remain on providing a detailed description of each 

agency source.  

1.4.1.1. Enactive mastery experiences 

With regard to the enactive mastery experience, a resilient sense of efficacy is 

believed to emerge from the interpretation of the experiences human beings accumulate 
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during their life. It can be said that people act on their personal agency and assess the 

general competence through performances they manage to attain. As Bandura (1994:73) 

indicates “successes generally raise beliefs of personal efficacy and repeated failures 

lower them, particularly if they occur early in the course of events and do not reflect lack 

of effort or adverse external circumstances.” Whereas an outstanding performance in an 

area relevant to an individual would encourage a positive perception of his or her 

competence, the lack of accomplishment in the field would pose a threat to the agency 

beliefs. It should be highlighted, however, that poor performance is also capable of 

bolstering a sense of personal efficacy. Bandura (1994:80) mentions that “difficulties 

provide opportunities to learn how to turn failure into success by honing one’s capabilities 

to exercise better control over events.” Addressing individual limitations through 

intensifying the amount of effort devoted to an activity stimulates the growth of the 

agency and, by the same token, promotes the perception of a person as an entity capable 

of attaining a desired goal. Conversely, considerable achievements without sufficient 

exertion may lower overall perseverance of an individual and increase the discouraging 

impact of prospective hardships. Furthermore, contrary to Skinner’s behaviourism, where 

a certain behaviour can be instilled through appraisal or punishment, forging a sense of 

personal agency through enactive mastery experiences cannot be viewed as implanting a 

ready-made behaviour. According to Bandura (1994:72), “the process involves the 

acquisition of the cognitive, behavioural, and self-regulatory tools for developing and 

executing effective courses of action to manage constantly changing life circumstances.” 

People assured of their own capability to succeed are generally more tenacious in their 

pursuits and approach prospective tasks as challenges to be conquered rather than a 

menace to their understanding of self. For this reason, building self-efficacy through 

mastery experiences is considered to be the most effective mechanism of strengthening 

agency beliefs, as it provides a person with the most authentic evidence regarding his or 

her ability to successfully perform a task.  

1.4.1.2. Vicarious learning  

The next source of agency beliefs identified by Bandura, that is vicarious learning, 

addresses the effects of behaviour modelling on the value of self-efficacy. Lakin and 

Chartrand (2003:334) contend that “human beings possess a remarkable tendency to 

imitate the behaviour they perceive through the variety of senses.” A likewise conclusion 

was reached by Bandura (1994:74) who postulates that “observing people similar to 
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oneself succeed by sustained effort raises observers’ beliefs that they also possess the 

capabilities to master similar activities required to succeed.” The observation of 

outstanding performance may encourage an individual lacking prior experience to 

correlate the behavioural patterns necessary in the strive to produce comparable results. 

It is also worth noting that, depending on the circumstances surrounding one’s pursuits, 

modelling can also have a detrimental impact on the sense of personal agency. Bandura 

(1994:75) observes that “witnessing futile efforts of a model may lower the perceived 

self-efficacy of the observer.” Even though vicarious experience can be a potent source 

of personal agency, especially in the case of highly demotivated people, it seems that the 

knowledge gathered in a vicarious fashion may also restrain the growth of self-efficacy 

should the result of an observed behaviour be far from satisfactory (Pietluch 2018:46). 

Additionally, the success of using modelling as a motivational apparatus relies immensely 

on the degree of resemblance shared by the model and the observer. As Bandura 

(1994:75) states, “people seek proficient models who possess the competencies to which 

they aspire.” On these grounds, should a role model prove onerous to identify with, an 

observer is not expected to mimic the perceived behaviour.  

1.4.1.3. Verbal persuasion  

Verbal persuasion is the next factor recognised by Bandura that is believed to be 

responsible for strengthening the self-conceptions of efficacy. The notion appears to be 

the author’s effort to elaborate on the volume of influence other human beings may 

exercise over our lives by means of feedback. Bandura (1994:78) indicates that “people 

who are persuaded verbally that they possess the capabilities to master certain activities 

are more likely to mobilise greater effort in the case of initial hardships.” Through social 

messages received from their significant others, individuals who initially lack self-

efficacy gradually increase the amount of confidence placed in their own ability to master 

a task at hand. Pajares (1997:23) posits that “persuaders must cultivate people’s beliefs 

in their abilities and ensure that the envisioned success is indeed attainable.” Provided the 

appraisal is a result of an authentic capacity of an individual to attain an objective, verbal 

persuasion may encourage a subject to sustain the effort in case of adversities and, by the 

same token, enhance the overall quality of performance. Interestingly, Bandura (1994:79) 

mentions that “it is more difficult to instil high beliefs of personal efficacy by the use of 

social persuasion alone than to undermine it.” With this in mind, should the efforts of a 

recipient triggered by overly optimistic appraisal be followed by disappointing outcomes, 
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such an insincere encouragement may result in deterioration of one’s perception of self-

efficacy and result in avoidance behaviours.  

1.4.1.4. Physiological and affective states 

Much has been written on the effects of the affective factors, for instance, stress and 

anxiety, on the quality of human functioning and emotional well-being. Considering our 

line of inquiry, it is also worth stressing that the interpretation of emotional states may 

partially affect a person’s judgement of personal agency. As Pajares (1997:23) puts it, 

“emotional reactions to a task supply cues about the expected success or failure of an 

endeavour.” Along similar lines, Artino (2012:81) alleges that “individuals tend to expect 

success more if they are not overcome by stress as opposed to people who are tense and 

viscerally agitated.” Those experiencing positive emotionality towards an undertaking are 

more inclined to identify themselves as entities capable of accomplishing a goal which, 

in turn, encourages effort mobilisation and favours overall persistence in case of 

adversities. Conversely, the negative emotional loading induced by a task is usually 

interpreted as a sign of debility so that such individuals would rather dwell on their 

deficiencies and adverse outcomes than focus on developing a proper coping framework. 

Furthermore, Bandura (1997:37) emphasises that “it is not the sheer intensity of 

emotional and physical reactions that is important but rather how they are perceived and 

interpreted.” Varying as to the value of perceived self-efficacy, the same type of arousal 

can either accelerate or debilitate a person’s performance. Logically, people with a 

positive perception of their coping competence are more likely to judge emotional 

stimulation as an energising facilitator, whereas individuals lacking self-efficacy would 

cease their coping efforts in order to avoid the possible adverse outcomes.  

1.4.2. Efficacy-activated processes  

Recent decades mark the era of extensive research into the areas of existence affected 

by personal agency beliefs. As previously discussed, self-efficacy was found 

advantageous for performance in many domains, including sport, education, and 

addiction treatment. Additionally, Bandura (1992:89) explains that the confidence human 

beings possess for their capacity to succeed influences cognitive, motivational, affective, 

and selection processes. For this reason, in the subsequent parts of this chapter, we shall 

aim to elaborate on each of these areas in detail.   
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1.4.2.1. Cognitive processes 

As far as the cognitive aspect of human functioning is concerned, it appears that 

much of the goal-setting, as well as the overall tenacity shown throughout an experience, 

depends on the amount of trust an individual credits to his or her own ability to perform 

successfully. Bandura (1992:94) outlines that “human behaviour, being purposive, is 

regulated by forethought embodying valued goals.” Prior to the execution of a given 

behaviour in the real world, the human brain creates and analyses anticipatory scenarios 

of an action, at the same time, granting an individual a chance to assess whether or not to 

proceed with a certain activity and how to control the circumstances surrounding his or 

her performance. Bandura (ibid.) propounds the view that “those who have a high sense 

of efficacy, visualise success scenarios that provide positive guides and support.” Not 

only were the self-efficacious people found to pursue more demanding endeavours, but 

also they are significantly more resilient in the case of adversities and failures. 

Importantly, the relationship between self-efficacy and cognitive stimulation is highly bi-

directional in its nature; whilst a solid sense of personal agency encourages a person to 

cognitively develop effective frameworks for action, the cognitive reiteration of 

successful performance contributes to the overall shape of efficacy beliefs. In contrast, 

instead of focusing on how to efficiently cope with a problem encountered, entities 

lacking self-efficacy tend to dwell on their personal deficiencies. Bandura (1992:95) notes 

that “when people are faced with the tasks of managing difficult environmental demands 

under taxing circumstances, those who are beset by self-doubts about their efficacy 

become more and more erratic in their analytic thinking and lower their aspirations.” 

Overall, people who are not capable of imagining situations in which their efforts would 

suffice in accomplishing an objective are more prone to discouragement and cease their 

efforts prematurely.  

1.4.2.2. Motivational processes  

Beyond any doubt, the concept of motivation is one of the most frequently discussed 

in terms of performance improvement. Most of human behaviour is purposive in its 

essence and is meticulously planned and rehearsed in the human brain prior to its 

execution. Bandura (1992:97) claims that the same principle pertains to motivation and 

asserts that “people guide their actions and motivate themselves anticipatorily by the 

exercise of forethought.” Through assessing the possible outcomes of an activity and 

adjusting action-patterns so that they will favour goal attainment, human beings forge 



33 
 

their perception of personal agency. Bearing in mind that human motivation is cognitively 

driven, it would be recommendable to elaborate on the theories which embrace the 

concept of motivation as well as self-efficacy. Below, we shall aim at providing a concise 

summary of the most renowned conjectures encompassing both elements.   

Fiske and Tylor (1991:58) point out that the Attribution Theory ”examines how the 

social perceiver uses information to arrive at causal explanations for everyday 

occurrences.” In simple terms, the concept elaborates on the causes human beings ascribe 

to their own failures and accomplishments. Depending on a person’s judgement, the 

outcomes of performance may be assigned to factors of either a dispositional or a 

situational nature. To begin with the former, human beings attribute the results they obtain 

to the features internal to a person, that is personal abilities and the volume of effort 

exerted to produce a given outcome. Bandura (1994:79) declares that self-efficacy beliefs 

influence casual attributions. Should an action be followed by the lack of 

accomplishment, individuals with a high sense of personal agency tend to associate poor 

performance with unsatisfactory effort devoted to the goal completion. In this scenario, 

initial setbacks rarely possess a discouraging impact on a person’s attitude towards a task. 

Instead, self-efficacious individuals would treat such an experience as a vital learning 

opportunity that allows them to craft coping patterns required to produce a desired 

outcome and intensify their efforts in order to fulfil the requirements of a successful 

performance. At the other end of the spectrum, people who harbour self-doubts identify 

the innate lack of ability as the primary cause of substandard accomplishment. Contrary 

to the individuals with a well-developed perception of personal competence, those entities 

are more prone to the discouragement and, as a result, are more likely to prematurely 

cease their coping efforts. Moving on to the situational attribution, success and failure are 

connotated with purely external circumstances, namely luck and perceived task difficulty. 

This type of attitude would be more typical for entities for whom the sense of personal 

efficacy is lacking. Following Tavakoli (2012:31), “a person with low self-efficacy may 

easily attribute failure to the factors of external nature, a relatively undesirable 

psychological attitude to bring to any task.” Instead of focusing on how to remedy the 

faulty conduct, such people seek external explanations for their inadequate performance 

in order to reduce the amount of stress and guilt evoked by the lack of accomplishment. 

Although the approach may initially seem beneficial from the emotional perspective, as 

it reduces the impact of negative rumination on one’s sense of well-being, the 
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corresponding decrease in effort expenditure significantly diminishes the possibility of 

future improvement.   

Several theories have been proposed over the past decades to account for the 

cognitive mechanisms governing human motivation. The theoretical underpinnings of the 

Expectancy-Value theory stress that human behaviour is, in no small margin, regulated 

by the expected outcomes of a pursuit as well as by the importance one assigns to those 

results. Fishbein and Ajzen (1974:62) state that “in the situation when more than a single 

behaviour is possible, an individual will choose to pursue the behaviour with the highest 

likelihood of success and affiliated value.” As previously noted, before one proceeds with 

a particular activity, a prospective action undergoes the process of cognitive evaluation 

which aids a person in establishing whether an objective is worth pursuing. On the basis 

of this intense analysis of potential consequences, human beings form their beliefs 

regarding the attractiveness of an event. When the outcomes of an endeavour are judged 

satisfactory compared to the necessary effort expenditure, it is more probable that an 

individual will embrace a forthcoming challenge. Bearing the subject of this thesis in 

mind, it would be also essential to accentuate that the result expectancies are being 

partially affected by one’s perception of self-efficacy. Bandura (1992:98) mentions that 

“the decision as to which course of action we choose to pursue depends on the amount of 

trust we place in our capability to succeed.” Under normal circumstances, highly 

efficacious entities attempt to tackle possible adversities in efforts to produce a desirable 

outcome. This is obviously not the case for those convinced of their own lack of 

competence, as such people are more likely to abandon their aspirations rather than invest 

the effort necessary to cope with the difficulties.   

Cognised goals, the fundamental tenet of Locke’s Goal-setting theory, is the last 

cognitive motivator identified by Bandura. In its essence, the conceptualisation indicates 

that the goals human beings embrace are believed to govern the paths they choose to 

pursue in order to accomplish a goal and supply cues about how much effort needs to be 

invested in a task. Bandura (1992:90) puts forward a claim that “by making self-

satisfaction conditional on matching adopted goals, people give direction to their future 

proceedings.” That is, through the goal-setting, people are capable of exercising a 

measure of control over their motivation, whereas the constant cognitive evaluation of 

personal attainments serves a useful purpose in acquiring proper self-improvement 

patterns. In all the realms of human functioning, people seek self-satisfaction from 
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achieving results that will fulfil the criterion of personal relevance. Importantly, the 

motivation emerging from the goal-setting process is determined by various types of self-

influences. Bandura (1992:94) explains that “these include self-satisfying and self-

dissatisfying reactions to one’s performance, the perceived capability to accomplish a 

goal, and readjustments of personal goals on the basis on one’s progress.” The value of a 

person’s self-efficacy is of the utmost importance here, as it is believed to regulate 

whether a person chooses to pursue an objective, the amount of exertion he or she is 

willing to devote to the goal accomplishment, and overall persistence in case of 

difficulties (Pietluch 2019:59). When facing obstacles, people beset by the lack of self-

efficacy tend to precipitately cease their coping efforts as they firmly believe they do not 

possess enough skills and knowledge to successfully complete a task. Conversely, those 

assured of their own competence approach strenuous endeavours as activities that yet 

require to be mastered. Contrary to their ill-efficacious counterparts, such entities adjust 

their coping patterns and mobilise even greater effort in case of substandard 

performances.  

1.4.2.3. Affective processes  

Previously in this chapter, we have on numerous occasions emphasised the 

importance of affective variables on the quality of human life. The logical progression of 

this work therefore would be to elaborate on the nature of the relationship between the 

affective factors and the concept of self-efficacy. Bandura (1992:97) notes that “people’s 

beliefs in their coping abilities affect how much stress and anxiety they experience.” Thus, 

our discussion will now focus more closely on how the value of personal agency can 

leverage the processing of the emotional stimulation human beings experience on a daily 

basis.   

Bandura (1994:72) suggests that “the degree to which perceived self-efficacy is 

developed plays a fundamental role in controlling anxiety arousal.” Depending on how 

much confidence they place in their own coping competence, individuals are capable of 

controlling disturbing thoughts and negative emotional arousal. When tackling taxing 

activities, people assured of their own ability to successfully cope with a task are 

profoundly more resilient and, thus, one may assume that well-developed self-efficacy 

beliefs contribute to decreasing the occurrence of avoidance behaviours and anxiety. This 

is obviously not the case for those individuals lacking the positive perception of personal 
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agency, as such entities are not capable of successfully managing the thought processes 

responsible for negative stimulation. More typically, people with self-efficacy 

deficiencies focus on disturbing thought patterns and dwell on their coping inability. To 

Bandura’s (1994:73) mind, “through inefficacious thinking, human beings distress 

themselves and impair their level of functioning.” Those who suffer from a dearth of 

agency perceive each upcoming challenge as a danger rather than an activity to be 

mastered. As the negative emotional loading is not being properly processed, the 

detrimental effects of anxiety are accumulated and magnified over time. Such a negative 

outlook constitutes a menace to the emotional well-being of an individual and as well 

significantly diminishes the probability of the final goal attainment. Furthermore, 

Bandura (1994:78) suggests that “it is not the sheer intensity of disturbing thoughts but 

the perceived inability to turn them off that is the major source of distress.” Even though 

a person might not lack the confidence in his or her coping competence, the difficulties 

with thought management should not be underestimated as they can severely impede 

one’s performance. It is therefore clear from the consideration that any motivational 

intervention should embrace both efficacy building techniques and proper thought 

processing strategies in order to reduce the occurrence of despondent mood. Additionally, 

a low sense of social efficacy can also evoke episodes of anxiety and depression. As 

previously outlined, through observation of successful performance, human beings 

acquire insights into how to efficiently correlate the coping patterns of a model so that 

they can bolster their own performance in a given area. Following Bandura (1994:72), 

“socially efficacious entities seek out social relationships that provide models on how to 

manage challenging situations, reduce the adverse effects of chronic stressors, and fulfil 

their aspirations.” Individuals who lack efficacy in this particular domain are, on the other 

hand, more liable to depression as in accordance with their belief of being socially 

inefficacious, they isolate themselves from potential modelling sources. Exposure to 

ruminative thought, in turn, increases the occurrence and duration of depressive episodes 

so that the faulty behaviour is not likely to be amended. 

1.4.2.4. Selection processes  

To complete our investigation into efficacy-induced behaviours, it is also important 

to outline how agency beliefs influence the selection processes. In the preceding 

discussion, we have on several occasions highlighted that individuals assured of their own 

competence are capable of maintaining a degree of control over environmental 
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circumstances and, by the same token, honing their performance in efforts to produce a 

desired result. However, Bandura (1992:95) emphasises that “human beings are partially 

shaped by the surrounding environment.” The relationship between agency beliefs and 

the environment is somewhat reciprocal; the extent to which self-efficacy is developed is 

believed to affect the decision-making and goal-setting processes. On logical grounds, 

individuals who deem their capabilities as adequate to attain a goal are more eager to 

initiate the action necessary to accomplish a task, regardless of its actual difficulty. With 

each decision made, human beings pursue various competencies relevant from the 

standpoint of personal development and continually construct their life paths. Bandura 

(1992:97) expands on this idea further by stating that “social influences in given 

environments promote certain values and interests long after the efficacy decisional 

determinant has rendered its inaugurating effect.” This can be easily observed in the field 

of career-choice; self-efficacious individuals usually engage themselves in more 

demanding professions and appear to be more resilient in their endeavours (Hackett 1995; 

Fatima et al. 2017; Pietluch 2018). Each minor success accomplished contributes to 

maintaining the positive perception of one’s agency so that, once initiated, such a 

framework can be entirely self-propelling. Quite the opposite approach can be seen in the 

case of people suffering from self-efficacy deficiency. Low efficacy levels are most 

typically associated with a noticeable inclination towards avoidance behaviours. Instead 

of focusing on personal development, such individuals tend to avoid prospective 

challenges should they consider their skills and knowledge insufficient in producing a 

desired outcome. 

1.4.3. Self-constructs 

Several notions were proposed in the course of the 20th century to account for the 

influence human thoughts can exercise over performance. Albeit all the concepts share 

some critical similarities and were used interchangeably in several studies, for the sake 

of clarity and conciseness, it would be crucial to point at the differences between 

individual self-beliefs. Before we proceed with a detailed description of individual 

concepts, one has to consider that, contrary to the majority of self-conceptions, the 

investigation concerning self-efficacy is more context-specific. Whereas in the case of 

expectancy constructs a researcher would focus on scrutinising the general value of a 

variable, the examination into self-efficacy is highly contextualised and, consequently, 

may vary as per domain under scrutiny (Pietluch 2018:114). Furthermore, Schunk 
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(1989:185) claims that the construct of personal agency is the most preeminent predictor 

of success amongst self-constructs. The vast majority of self-concepts is forged mainly 

through the past experiences accumulated during the life-span of a person. The notion 

coined by Bandura, on the other hand, concentrates on predicting future achievements 

with existing competence and, as such, should be differentiated from other conceptions 

of self.  

According to Coopersmith (1967:5), “self-esteem is a personal judgement of 

worthiness reflected in the attitudes individuals make about themselves.” Simply put, the 

term refers to inherently subjective beliefs someone creates regarding his or her self-

worth. In Bandura’s (1997:11) opinion, however, there is no link between one’s assurance 

in the capability of mastering a task with either a positive or negative perception of 

oneself. In stark contrast to personal agency, the evaluation of self-esteem may be far 

from objective and even highly capable individuals may suffer from misguided or 

pathological inflation of ego, negatively impacting their perception of self (Zeigler-Hill 

and Terry 2007:140). Neill (2005:10) puts forward another key difference between the 

notions by stating that “the assessment of personal agency is rather specific than global.” 

In other words, whereas self-efficacy concentrates on cognitive assessment of a person’s 

fundamental ability to cope with a specific task, self-esteem is an affective reaction which 

provides insights into the overall worth one assigns to oneself as a person. At this point, 

it would also be recommendable to briefly discuss the ambiguity between collective self-

esteem and efficacy. Unlike the latter, collective self-esteem addresses the importance 

credited to a social or cultural group as a whole by the members of a given community. 

The collective personal agency, on the other hand, concerns a community’s capacity to 

succeed with a certain social undertaking and as well encompasses a group’s beliefs 

regarding their united capabilities (Rezaei 2012:11). Therefore, boosting self-efficacy 

beliefs is deemed to be of the utmost importance for the success of controlling motivation 

on the group level, as improving collective agency of a community may contribute to 

instilling positive self-appraisals amongst individual group members.   

Outcome expectancy is yet another construct that shares certain core features with 

the concept of self-efficacy. Drawing on Expectancy theory, the notion concerns the 

anticipated consequences of engagement in a behaviour, regardless whether positive or 

negative. In essence, the decision about which a course of action to follow is determined 

primarily by how desirable an outcome is for an individual. Although on numerous 
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occasions the two notions were used in a synonymous fashion, Bandura (1997:15) 

strongly refutes any correlation between the two concepts and outlines that “self-efficacy 

refers to a perceived competence of an individual to perform a task, whereas outcome 

expectancy concerns judgements of the possible outcomes that an action may bring.” A 

highly efficacious individual may feel competent to accomplish a task at hand, 

nonetheless, this does not guarantee that the corresponding action will be initiated. 

Instead, the decision of whether or not to engage in a certain behaviour is based on how 

a person gauges the prospective outturns of an action.   

1.5. Individual differences in language learning 

 For many decades, those concerned with the inquiry into language development were 

seeking an explanation to a rather peculiar dichotomy; whereas some individuals succeed 

at achieving a native-like proficiency in a foreign language, other people struggle with 

exceeding the boundaries of beginner level. Earlier in this chapter, we have outlined the 

most frequently recognised affective variables responsible for either facilitating or 

debilitating one’s progress in the domain of language assimilation. Although the 

exploration into the impact of individual students’ differences is relatively neglected in 

comparison to the factors such as motivation or self-efficacy, some investigative effort 

has been made to scrutinise the exact nature of the influence of learners’ characteristics 

such as gender and age. The term of individual differences encompasses several different 

facets, however, in its essence, it appears to refer to the fact that each human being is a 

profoundly unique entity. People are different not only on the biological level, but also 

are constantly shaped and conditioned by nature and their past experiences. To Dörnyei’s 

mind (2005:14), the concept of individual differences should be understood as “enduring 

personal characteristics that are assumed to apply to everybody and in which people differ 

by degree.” Several personal variables were proposed in the past, but the most commonly 

accepted taxonomy nowadays includes differences such as age, gender, learning aptitude, 

motivation, personality, learning styles, and strategies one chooses to apply while 

pursuing competence in a second language. Even though a single factor alone may not 

determine the likelihood of a learner’s success when developing foreign language fluency 

and, in comparison to linguistic and affective concepts, individual differences are not 

given so much attention, they do form an intricate web of interlocked influences which, 

in combination, may broaden our understanding of why some individuals are superior in 

the domain under scrutiny. Bearing in mind that the concept of motivation has been 
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discussed in detail earlier in this chapter, in the following subsections, we will endeavour 

to provide a concise overview of the remaining personal differences.  

1.5.1. Age 

It has long been debated whether children are more apt than adults in acquiring 

fluency in a second language. Most of the discussion was incited by Eric Lenneberg who, 

in the early 1960s, proposed the concept of Critical Period. Simply put, the notion pertains 

to a maturational stage in the lifespan of each human being during which individuals and 

their nervous systems display exceptional sensitivity and plasticity to certain 

environmental stimuli, for example, input in a foreign language. Lenneberg (1967:12) 

asserts that “this critical period ends with lateralisation, making the acquisition process 

significantly more challenging.” As any innovative finding in the field of developmental 

psychology, the conceptualisation was soon embraced by a number of researchers 

concerned with the field of education, seeking to validate the commonly accepted claim 

that students in the pre-puberty period attain better results in terms of language 

assimilation. More specifically, based on whether a person began developing language 

proficiency within or outside of the period, the researchers would estimate the likelihood 

of developing satisfactory command of a language. 

Following Wode (1981:2), “it is extremely crucial to comprehend the correlation 

between maturational effects and other environmental factors governing the pace at which 

a foreign language is acquired.” Indeed, while observing young and adult learners, it is 

possible to discern certain dichotomy; although more mature students, in general, rarely 

achieve the native-like fluency, at the initial stages of language learning, their progress is 

much more evident than in the case of children. It is generally accepted that the sooner a 

person starts learning a language, the better are the chances of attaining satisfactory 

degree of language proficiency; young children, who commence with their language 

journey before the completion of cerebral lateralisation, are considered to achieve better 

results in comparison with those individuals who engaged in the process of language 

learning past the lateralisation stage. Each human being is a unique entity and, 

consequently, people vary as to their needs, cognitive capabilities, competencies, and past 

experiences. With this in mind, the dilemma in question may be partially explained by 

the fact that young learners are not typically beset by self-consciousness and remain 

relatively unaffected by the environmental variations. Furthermore, the disparity in the 
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language assimilation ratio may be further ameliorated once we take into consideration 

how the age parameter leverages the selection of strategies in the pursuit of language 

fluency. While attempting to master a foreign language, adult learners are highly task-

oriented and display a rather practical approach towards learning, seeking to achieve a 

goal of high personal relevance through developing one’s language competence. 

Conversely, children do not discriminate language input based on its significance; 

instead, their knowledge of language seems to emerge from the immediate learning 

environment and sensorimotor stimuli (Halqunseth 2009). Adult learners, on the other 

hand, possess the benefit of more extensive native vocabulary and, as a result, are by far 

superior to young learners in terms of the application of abstract thinking and 

comprehension of non-representational ideas. Through channelling one’s prior language 

experience, adults seem to excel at grasping the meaning of new concepts. Regardless of 

these differences and the fact that it is possible to observe the cases of adults who, despite 

learning a new language after the puberty period, achieved native-like proficiency, such 

instances definitely constitute a minority amongst second language learners.  

Several independent studies were initiated in the past to better comprehend the nature 

of the relationship between the age parameter and developing language fluency. One of 

the most frequently quoted and also, criticised, studies is the one by Johnson and Newport 

conducted on migrant learners of English as a second language in the United States of 

America. Having in mind the nature of the inquiry, both children and mature individuals 

were targeted in the project, with the most pivotal conclusion being that languages, in 

general, are more easily acquired by pre-pubescent students and the learners who have 

started learning a language past that stage display difficulties in maintaining grammatical 

correctness (Johnson and Newport 1989:65). Although the study in question appears to 

provide compelling evidence to account for the researchers’ hypothesis, the most frequent 

critique regarding the investigation conducted by Johnson and Newport pertains to the 

fact that young learners and mature students were subjected to different types of language 

stimuli. Namely, adults included in the project were provided with much more 

challenging input, whilst the young participants’ attention was focused solely on the 

acquisition of relatively straightforward structures and vocabulary. At the other end of 

the spectrum, the evidence supplied by Pallier et al. (2003) somewhat undermines the 

assumption that after the age of 7, individuals will most likely fail to attain native-like 

proficiency. The study generally recognises the existence of a certain sensitive period for 
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language learning, however, the results produced in due course were highly inconclusive 

in comparison with those of Johnson and Newport. To be more precise, children included 

in the study were capable of developing native-like phonological proficiency even after 

the specified age, which would stand in stark contrast with the conclusions reached by 

Johnson and Newport.  

Overall, although several attempts have been made to account for the presence of 

various language aptitudes in children and adults, the results were not sufficiently 

conclusive to definitely favour one age group as superior in the process of attaining 

language fluency. The most important conclusion to be drawn here is that in the arduous 

task of predicting the likelihood of developing proficiency in a second language, it is 

essential to take factors of linguistic, cognitive, and social nature into consideration, 

rather than attempting to foresee a student’s performance based solely on the age 

parameter. 

1.5.2. Gender 

 Much like the previously discussed age factor, the literature on the subject offers no 

consensus as to whether a person’s gender may constitute a solid predictive variable in 

terms of developing language competence. Whereas some studies suggest that in the 

domain of L2 learning, gender may help to estimate the likelihood of a learner’s success 

in the classroom (Oxford 1993; Young and Oxford 1997; van der Silk et al. 2015), other 

research endeavours showed no explicit interrelatedness between language acquisition 

and gender (Ellis 1994; Feery 2008; Agu 2014). Furthermore, as at early stages, the 

gender-related dichotomy lacked empirical investigation that would substantiate the 

alleged supremacy of one sex, several stereotypes have emerged. Zhuanglin (1989:12) 

upholds that it was once a commonplace to consider that male and female students are 

born with different language-related advantages, for example, female learners developing 

a satisfactory command of a spoken language earlier in comparison to male students. The 

most common approach nowadays is that, depending on the domain under scrutiny, 

individual performances might be subject to slight variations in terms of the gender 

incidental. Below, we will briefly discuss the studies which sought to broaden our 

understanding of the gender-related differences.  

The study of Aslan (2009) suggests that the gender criterion, by a large margin, 

influences the choice of strategies a person applies in his or her pursuits. In the domain 
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of second language acquisition, several studies have supplied confirmatory data for the 

existence of disparity in the strategy selection amongst the male and female population. 

Doughty (2003:257) alleges that while communicating, women tend to provide more 

encouraging feedback and their language is more likely to reflect politeness and 

submissiveness, whereas males display higher overall tendency to dominate in 

conversations and interrupt others more than their female counterparts. Ehrman and 

Oxford (1995) launched a large-scale investigation which rendered compelling evidence 

for the validity of such an assumption; the findings of the project indicated that, under 

normal circumstances, women showed an overall greater inclination towards the use of 

general, conversational, or affective study strategies in contrast with male students. The 

rationale of Ehrman and Oxford was further operationalised and expanded in the study of 

Gascoigne (2002), who asserts that male and female students indeed do vary in the 

application of linguistic mechanisms. More specifically, male students were found to 

most typically utilise devices such as interruptions, directives, and sentence-initial 

conjunction, whilst female subjects seem to rely strongly on questions, justifiers, or 

personal pronouns (Gascoigne 2002:83). If we now turn to the factors other than study 

strategies one chooses to pursue or the application of linguistic devices, Piasecka 

(2010:147) posits that men are generally accepted to excel at hard-motor activities, 

whereas females possess an advantage at performing complex movement sequences. 

Furthermore, women were found to be superior at calculations and are believed to be 

precocious in the case of verbal capabilities and vocabulary range, reading achievement, 

and attitudes towards reading (Shakouri and Saligheh 2012). Kaushanskaya et al. 

(2011:25) point out that the male-female dichotomy in the field of second language 

acquisition may stem from the gender-related differences in the application of the 

declarative memory system. Namely, the reliance on declarative memory, which is more 

typical for female learners, was found advantageous in the case of phonological memory 

tasks as well as lexical and semantic retrieval activities. In comparison with male subjects, 

women seem to benefit more from the active recruitment of descriptive structures while 

decoding verbal information. It should be emphasised, however, that depending on the 

domain under scrutiny, gender differences may be less evident. As it was previously 

discussed, one may observe an inevitable divergence in terms of context-specific agency 

beliefs amongst the male and female population. A recent analysis conducted by Huang 

(2013) indicated that males were slightly more inclined to display high efficacy beliefs in 
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the academic domain, whereas women were generally more confident in their coping 

competence with reference to language arts.  

1.5.3. Language aptitude 

Skehan (1989:76) points out that there are studies linking one’s language aptitude 

with favourable outcomes of the foreign language acquisition process. Nevertheless, the 

concept has been somewhat omitted in the research concerning SLA. The reason for this 

is that, although the factor in question may aid a language practitioner in predicting a 

learner’s success, it does not contribute to exploring the reasons behind students’ 

engagement. For this reason, the most common approach nowadays is that a person’s 

language aptitude needs to be studied in combination with other individual differences 

such as motivation or personality. The analyses which investigated the impact of the 

variable on a student’s learning experience will be outlined below.  

Over the years, the concept of language learning aptitude has been explored from 

numerous angles which, in turn, have given rise to several different definitions. O’Malley 

et al. (1990:223) approach the term from the predictive perspective and claim that it refers 

to “an attempt to foresee how well an individual may learn a foreign language in a given 

amount of time and under given conditions, taking into consideration a person’s cognitive 

abilities.” The second most common outlook is the interactional perspective and the 

supporters of the latter view define language aptitude by focusing on an individual’s 

comprehension abilities during the process of developing a satisfactory command of a 

second language. Regardless of the perspective applied, Li (2015:389) puts forward a 

conclusion that one’s aptitude is also influenced by one’s environment and, on these 

grounds, there is no possibility of developing universal measures that, once employed, 

would impact all second language learners in an equal manner. In order for a student to 

grasp the mechanisms of a foreign language, a learner needs to constantly adapt to the set 

of conditions in his or her immediate environment, allowing a person’s abilities to flourish 

under continuously changing environmental circumstances.  

Amongst various conceptualisations concerning language aptitude, it seems one of 

the most successful frameworks was proposed by Carroll and Sapon as late as in 1959. 

The authors alleged that language aptitude consists of four minor dimensions, that is 

phonemic coding ability, which refers to the human capacity to mentally code and 

discriminate amongst sounds, grammatical sensitivity, that is the ability to identify the 
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function of words in sentences, inductive language learning, which involves making 

extrapolations from a corpus of material in the target language, for instance, inferring and 

inducing rules of a language from corpus samples, and associative memory, which is 

reflected in the ability to establish connections between words in one’s native and a 

foreign language. In evident contrast to the holistic investigation conducted by Carroll 

and Sapon (1959), the majority of assessments nowadays focus on a rather narrow 

analysis of individual components of the variable in question. The previously mentioned 

study by Li (2015) supplied some promising evidence regarding the impact of language 

aptitude on a person’s capability to assimilate grammatical structures in a foreign 

language. Namely, the author (2015:387) suggests that although language aptitude may 

turn out beneficial at the preliminary stages of language education, the influence of the 

factor is rendered somewhat insufficient in the case of more complicated structures. 

Considering that developing fluency in a foreign language is a rather demanding and time-

consuming endeavour, the analysis conducted by Bylund et al. (2012) offers rather 

promising evidence. The study revealed the existence of a strong correlation between 

one’s language aptitude and the ability to efficiently predict a student’s ongoing 

engagement. 

Although some efforts have been made in the domain, the results of the inquiry into 

language aptitude are highly inconsistent and one may observe the overall lack of 

uniformity in terms of how the concept is approached. By this token, Li (2015:407) 

indicates that “language aptitude may be regarded as a unitary concept, as an organic 

property of the human brain, or as a set of interrelated factors including motivation and 

exercise of the short-term memory.” However, the main critique pertains to the fact that, 

regardless of one’s efforts to facilitate a student’s performance within a foreign language 

classroom, a learner’s language aptitude remains, by a large margin, unchangeable. For 

this reason, it would be recommendable for any future research project to apply the 

holistic perspective similar to the study of Carroll and Sapon (1959), investigating 

language aptitude in combination with other individual differences.  

1.5.4. Personality 

Since the very establishment of psychology as a strand of science, personality has 

been in the centre of psychological inquiry; this is clearly observed in the case of the most 

renowned psychologists in the history, as practitioners such as Skinner or Freud, focused 
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on that very aspect of human existence. By a large margin, an individual’s personality 

type determines what a person finds comfortable and, in consequence, which activities 

and pursuits would be avoided to remain in one’s perceived comfort zone. The claim that 

one’s personality would influence the choice of activities is not without reason; the 

variable was found applicable in virtually all spheres of human existence, varying only in 

the extent of its influence. More importantly though, as it has been previously pointed 

out, the findings from the investigation into personality also overlap on the field of second 

language acquisition. Human personality is far from a single-dimensional phenomenon 

and, instead, it should be viewed as a mixture of several traits that total up to one’s nature. 

The most common taxonomy with reference to the variable includes features such as 

inhibition, risk-taking, anxiety, self-esteem and whether a person is an introvert or an 

extrovert. As self-esteem and anxiety have been discussed with other affective variables 

earlier in this thesis, below, an overview of the other personality traits will be presented.  

In the view of Dewaele and Furnham (1999:355), the introvert-extrovert dichotomy 

is a part of a human existential continuum. On an important note, each human being 

possesses some features of introverted and extraverted personality type, differing only as 

to which side is dominant in an individual. In general, extroverts dislike solitude, display 

an overall tendency for risk-taking and are, quite frequently, impulsive in expressing their 

emotions. Their gregariousness may be seen as both an advantage and disadvantage in 

terms of language learning; whereas the orientation towards the outside world rather than 

one’s self would cause such individuals to constantly seek contact with other language 

users and, as a result, increase the likelihood of encountering comprehensible input, 

extroverts are also known for their weak ability to sustain their concentration in the case 

of time-consuming endeavours (Zafar and Meenakshi 2012). At the other end of the 

spectrum, introverts are mostly reserved, introspective, and prefer their own company 

over that of other people. Zafar and Meenakshi (2012:642) point out that such individuals 

are most typically oriented towards the inner sphere of ideas, imagery, and reflection. 

Bearing the above-mentioned differences in mind, it comes as no real surprise that the 

introvert-extrovert dichotomy is believed to leverage the strategies a person would most 

typically utilise in a foreign language classroom. Logically, being oriented towards the 

outside world, extroverts would perform better in a group in comparison to the introverts 

who, generally, prefer individual work.  
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In terms of the rate at which one assimilates the language, some original works in the 

domain suggested that owing to the neurochemical processes in the human brain, an 

introverted type of personality would be preferable in the language learning setting 

(Eysenck 1971). However, the majority of the SLA theorists strongly refute this claim 

and the most common perception nowadays is that extroverts are also well-suited for 

language learning. Krashen (1985:8) alleged that the likelihood of developing language 

fluency is closely correlated with the volume of comprehensible input a person receives. 

On logical grounds, as extroverts seem to subconsciously seek out interaction with other 

human beings, they would, in consequence, possess more opportunities to develop their 

proficiency in a foreign language (Swain 1985; Cook 1991; Ellis 2008). Furthermore, the 

study by Wakamoto (2000), which surveyed Japanese junior college students, revealed 

that extroverts excel at the application of functional strategies and social-affective 

strategies while pursuing mastery in L2. Brown (2000:36) also contends that those with 

extrovert personality type tend to focus on the meaning of produced output, a strategy 

which has been confirmed as conducive to a learner’s success in the L2 environment. 

Whereas extroverts are generally considered more effective in the productive domains, 

introverts, paying more attention to the correctness of generated output, are believed to 

outperform their counterparts in the aspects of L2 learning such as reading and writing 

(Ellis 2008) as well as vocabulary, grammar, and pronunciation (Zafar and Meenakshi 

2012).  

Despite the above-mentioned attempts, much more research work remains to be done 

to firmly establish the importance of extroversion and introversion for developing a 

satisfactory command of a second language. To the best of the author’s knowledge, the 

present literature offers no consensus as to the influence of one’s personality type; 

whereas some studies yielded positive coefficients between extraversion and oral 

production in L2 (Dewaele 2005), or communicative language use (Ellis 2008), the 

outcomes of other research endeavours seem to indicate that introverts excel at the 

application of metacognitive and cognitive strategies (Kayaoglu 2013). The recent 

analysis carried out by Trinder (2017) which investigated, amongst other matters, the 

influence of extroversion on one’s aptitude in reading and listening, found no 

correlational indices to account for the claim that this personality type may affect a 

leaner’s performance in the specific L2 domains. This lack of uniformity would support 

the idea that an individual’s personality type influences language learning more in a local 
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than in a global manner and the study into the impact of personality should be combined 

with other factors of affective nature.  

Moving on to risk-taking, Beebe (1983:312) defines the term as “a situation where 

an individual has to make a decision involving a choice between alternatives of different 

desirability, with outcomes being uncertain and the possibility of failure.” Earlier in this 

chapter, we discussed notions such as foreign language anxiety which, under normal 

circumstances, prevent an individual from pursuing language mastery. Conversely, risk-

taking has proved to be a strong predictor of a learner’s success in the classroom; people 

with an inclination towards risk-taking are not burdened with mental blocks and seek out 

opportunities to interact which, in turn, would result in higher language assimilation than 

in the case of people who shy away from the communication in a target language. In the 

words of Brown (1994:140), “interaction and acquisition in the target language require 

the risk of failing to produce and interpret intended meaning, of being laughed at, or even 

being ridiculed.” Ely (1986:3) enumerates four personality features typical for risk-

oriented individuals in a foreign language classroom and asserts that risk-takers “are not 

hesitant in applying the newly encountered linguistic element, are willing to use more 

complex structures, accept the possibility of incorrectness in the outputs they produce 

and, most typically, silently rehearse the new element before production.” As people 

inclined towards risk-taking were found to turn their failures into experience, Zafar and 

Meenakshi (2012:643) indicate that “risk-taking is a crucial interactive process to learn a 

language in the EFL classroom.” In stark contrast, inhibition refers to the set of protective 

measures a person employs in efforts to protect one’s self-image. As in any domain of 

functioning, within the FL environment, human beings possess an ego they attempt to 

preserve. Whereas consequent improvement is driven by an individual learning from his 

or her mistakes, the faulty perception of errors in the process of language assimilation 

may actually hinder the development of proficiency. Learners with adaptive language ego 

have, in general, lower inhibitions, and are less prone to the feelings of discouragement 

should satisfactory results be initially lacking. At the other end of the spectrum, overtly 

self-critical individuals perceive each mistake as a sign of debility and are not likely to 

energise greater effort to overcome their limitations. Much of the success in a foreign 

language classroom therefore resides in aiding the language students in reframing their 

perception of obstacles, as regular, natural communication is far from being spot on. By 

helping language learners to realise this fact, it is possible to encourage them to attempt 
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to produce communications in the target language despite the initial risk of committing 

errors. 

1.5.5. Learning styles 

In its essence, language learning style pertains to a person’s cognitive preferences 

and variations when learning a second language. Significantly, individual human beings 

vary as to their preferred way of perceiving, conceptualising, organising, and recalling 

information related to the process of developing language fluency (Zafar and Meenakshi 

2012). Richards and Lockhart (1994:21) identified the following styles of cognitive 

processing: concrete learning, analytical learning, communicative learning, and 

authority-oriented learning. To open with the concrete learning style, students belonging 

to the group are usually driven by the willingness to attain immediate effects and prefer 

direct means of assimilating and processing information. Such learners are characterised 

by a constant need for change and, thus, are more predisposed towards risk-taking. 

Consequently, a routine curriculum is not effective in the case of such individuals, as they 

prefer verbal and visual experiences, preferably allowing them to be physically involved 

in a task. Regarding the learners with analytical style, such entities most typically display 

a high degree of independence and well-developed problem-solving capacities. While 

attempting to learn a language, an analytically-oriented student would focus on his or her 

highly developed deduction skills; when working with a new lexical or grammatical item, 

the most effective means of presentation would be to provide the students with a problem 

which they could eradicate on their own. Although such a learning style would seem 

preferable in a foreign language classroom, it is important to accentuate that some studies 

suggest that the learners with analytical orientation find it difficult to recover from failure 

(Zafar and Meenakshi 2012). When it comes to the communicative learning style, as the 

name suggests, such students would prefer a social approach to learning, providing them 

with an abundance of input as well as interaction with other users of a target language. 

One of the most characteristic features of such individuals is that, in the process of 

learning, they constantly seek out affirmatory reinforcement as to the shape of their 

language abilities (Oxford 2003). Similarly, in the authority-oriented learning style, 

students credit much importance to regularly provided feedback. In this case, however, 

reinforcement serves structural purposes and allows a learner to objectively assess his or 

her sequential progression. This approach stands in absolute contradiction with the 

analytical learning style; authority-oriented students do not feel comfortable with 
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eradicating issues and discussing ideas but, rather, would respond well to clear 

instructions and goals (Oxford 2003).  

To complete our overview of learning styles, let us briefly discuss the taxonomy 

suggested by Witkin (1973). The author (1973:81) identified two cognitive learning 

styles, namely field independent and field dependent. To open with the former, the term 

refers to those students for whom the left hemisphere of the brain is more dominant. Quite 

similarly to the analytical learning style, such learners are typically more rational and 

logical and respond well to a learning environment which employs a variety of different 

tasks. Conversely, the field dependent learners are more visually and emotionally 

oriented. Skehan (1989:101) indicates that the field dependents “are most typically 

holistic in comparison and treat each learning problem as a whole.” Owing to the fact the 

right part of the brain is more active in the process of knowledge assimilation, individuals 

prefer interaction and communication in a target language over problem-solving and 

deducing rules of a language on the basis of case study scenarios. However, the available 

research appears to suggest that only the field independent style correlates positively with 

the success of language learning (Dörnyei and Skehan 2003). 

1.5.6. Learning strategies 

Brown (2000:123) argues that when it comes to the adoption of learning strategies, 

individuals are strongly influenced by their motivation, cognitive style, personality, and 

the immediate context surrounding a learning experience. In simple terms, the concept 

pertains to the set of cognitive mechanisms a person utilises for the purpose of 

assimilating a language. Before we proceed with providing a concise overview of the 

studies exploring learning strategies a person deploys in the pursuit of language 

competence, it is essential to highlight that the notion is, quite frequently, used 

interchangeably with the previously discussed term of language learning styles. 

Lombaard (2006:2) asserts, however, that the concepts describe two distinct phenomena 

and further explains that learning styles refer to enduring traits and consistent learning 

patterns which differentiate students, whereas strategies characterise specific methods a 

person normally undertakes to achieve the final aim of his or her pursuits.  

O’Malley and Chamot (1990:132) identified three basic types of learning 

mechanisms, with taxonomy including cognitive, metacognitive, and social/affective 

learning strategies. To open with the cognitive strategies, such an approach relies 
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immensely on the incoming information and a person is believed to manipulate the input 

in a way that would facilitate the learning process. Amongst the strategies which are 

believed to belong to the group, it is possible to enumerate repetition, resourcing, note-

taking, deduction, imagery, inferencing, or using one’s native tongue as a basis for 

producing and understanding output in a foreign language. Turning now to the 

metacognitive mechanisms, the notion refers to a set of action patterns employed by a 

learner for planning and monitoring his or her progress. The most typically identified 

strategies in this regard include planning activities in advance, concentrating on general 

aspects related to a task, arranging conditions for learning, checking one’s performance 

or giving oneself rewards following the successful performance (O’Malley and Chamot 

1990:135). Lastly, when it comes to social and affective strategies, these two concepts 

pertain to interacting with other users of a target language to stimulate the growth of one’s 

linguistic competence. According to Zafar and Meenakshi (2012:641), these activities 

include asking for clarification, working together with peers to solve a problem, and 

reducing the anxiety a person experiences by using mental techniques of boosting 

confidence in the likelihood of successfully performing a task.  

On an additional note, a rather novel trend in this regard is the use of a virtual 

environment to facilitate the possibility of a learner’s success in a foreign language 

classroom. Beyond any doubt, an overwhelming advantage of such an environment is the 

fact that a curriculum designer is practically at unlimited liberty of allowing a student to 

experience whatever is introduced in the programme. Although this field of inquiry is 

relatively new, there are already several studies available which yielded positive 

correlation indices with the success in a foreign language classroom, as opposed to the 

traditional methods applied by language practitioners (Lan et al. 2015; Hsiao et al. 2017). 

The exact influence of the virtual environment on the pace in which a person develops 

proficiency in a second language is, however, yet to be investigated.  

Summary 

 In recent decades, the findings of a psychological inquiry would be promptly 

incorporated in the educational domain in the hope of understanding the nature of human 

motivation and, as a result, facilitating the rate at which students develop linguistic 

proficiency. Amongst several theoretical frameworks that have been proposed, the theory 

of Second Language Acquisition devised by Krashen (1985) was, for many years, 
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considered revolutionary in terms of exploring a person’s capacity to develop fluency in 

a second language. Krashen’s work, however, has not been without criticism and, 

nowadays, it has become a commonplace to consider that the success of a learner in a 

foreign language classroom should be credited to more than the amount of input a student 

receives while attempting to develop his or her L2 competence. The role of motivation in 

language acquisition was scrutinised from various angles and, depending on what aspect 

of human functioning the researchers focused on, several different periods within the 

motivational research were proposed, that is the socio-psychological period, the 

cognitive-situated period, and the process-oriented model. On top of motivation, the 

literature on the subject matter abounds with examples of affective variables capable of 

either facilitating or debilitating learners’ progress. Although factors such as anxiety and 

self-esteem have had an enormous impact on developing the understanding of human 

engagement, it would appear that the concept of self-efficacy coined by Albert Bandura 

(1986), owing to its robust predictive capabilities, remains at the forefront of motivational 

inquiry. In fact, a high sense of personal agency is believed to positively influence such 

essential aspects of performance as goal-selection and failure attribution processes as well 

as one’s resilience in the case of taxing circumstances. Whereas the correlation between 

the affective variables and the process of developing satisfactory language fluency has 

been rather well-investigated, learners’ differences, for instance, age and gender, remain 

severely unresearched in the L2 learning research. Some positive coefficient indices were 

found between a person’s language proficiency and individual variables, however, the 

majority of studies were highly inconclusive and it was not possible to clearly assert that 

such factors may help to predict the pace of a learner’s language development. Thus, 

much more research work remains to be done to objectively assess the role of individual 

variables on human performance in the context of L2 acquisition.  
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CHAPTER II 

Features of a DMC within motivational frameworks 

Over the years, much effort has been devoted to scrutinising the factors that could 

potentially accelerate the process of second/foreign language acquisition. Bearing in mind 

that the ratio at which a language is acquired is prone to the impact of factors such as age, 

socio-economic context, or natural abilities of a learner, several different proposals were 

put forward over time and, yet, no single affective variable was identified as the ultimate 

performance facilitator. This overall lack of consensus may stem from the fact that all of 

the notions proposed, to some extent, leverage the pace of language acquisition. 

Nevertheless, it appears that, to this day, the central focus of the inquiry remains on the 

concept of motivation. Brown (2000:12) asserts that, although several attempts have been 

made, motivation is still a complex area to approach and to be defined from both 

psychological and educational standpoints. The variable was scrutinised from different 

angles throughout the last couple of decades, giving rise to a multitude of theories that 

would be somewhat different in their understanding of the notion’s impact on human 

performance. They do, however, appear to agree that the study of motivation, in the most 

primary sense, seeks to explain no less than why human beings engage in certain 

activities, whereas other tasks are ignored or perceived as not attractive enough to 

energise an action. Having in mind that the main notion pertaining to motivation were 

discussed in the previous chapter, the following sections will be devoted to a closer 

examination of the Directed Motivational Current theory developed by Dőrnyei (2014) 

as well as identifying the elements of Dörnyei’s structure within renowned motivational 

frameworks that were proposed beforehand. 

2.1. Directed Motivational Currents 

In their efforts to define the novel conceptualisation, Muir and Dőrnyei (2013:357) 

contend that “a motivational surge should be understood as a highly intense period of 

sustained motivational flow that is triggered by a desire to pursue an objective an 

individual identifies to be of high personal importance.” By combining a definite version 

of the desired self with the scaffolding appropriately crafted to match the requirements of 

a motivational intervention, a DMC enables human beings to engage in a series of tasks 

that generate a sense of enjoyment realised in actualising one’s potential (Pietluch 

2018:48). Dőrnyei et al. (2014:9) also suggest that as a motivational drive is capable of 
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stimulating and supporting long-term behaviour, it may be of tremendous help in the case 

of extended motivational interventions such as learning a foreign language. To truly 

comprehend the nature of a DMC’s potential, one has to realise that such an experience 

is nested in a well-structured pathway which aims at delivering an individual towards the 

desired future state and facilitates one’s performance in an ongoing manner. When 

operating within a DMC, an individual is engaged in a number of tasks which provide a 

person with the sense of progress; each minor step decreases the distance towards a highly 

valued end and provides a DMC agent with a fracture of the positive emotional 

stimulation one would experience once the ultimate goal is accomplished. Importantly, 

even though single experiences may vary in form, duration, or intensity, the Directed 

Motivational Currents theory offers a solid theoretical framework to support its enormous 

practical potential. It seems that the uniqueness of Dörnyei’s proposal lies in the inclusion 

of several core constituents of a motivational drive that steer a person towards the 

auspicious direction. With this in mind, our discussion below will concentrate on 

enumerating the core components of the theory.  

2.1.1. Goal-orientedness 

The primary objective of any motivational intervention is to deliver an individual to 

a specific future destination that will be superior to his or her present condition. Much in 

a similar vein, a clear end-target is the most salient feature of a DMC, as a motivational 

drive is always directional and possesses a clear ending point. Henry et al. (2015:331) 

allege that the reason behind a DMC has “a gravitational effect on motivational energy, 

systematically channelling behaviour toward activities perceived as enhancing the 

likelihood of achievement and away from other, unrelated activities that compete for a 

learner’s time.” Owing to the inclusion of a well-defined end-goal, the motivational drive 

is believed to have a regulating power over one’s performance, supplies cohesion to one’s 

efforts, and aids a DMC agent in sustaining motivation over time which would be of 

significant importance especially in case of distal endeavours. It appears that the key to 

harnessing the motivational power of such an intense surge is to invest its potential 

correctly; a person caught up in the flow of a DMC focuses on reaching the ultimate 

version of self rather than wasting his or her efforts on random activities that do not favour 

the goal attainment. However, this is not to say that an odd pursuit would trigger the 

motivational power required to initiate a DMC, as an objective one embraces as one’s 

own has to fulfil specific criteria to inaugurate such a powerful motivational loading. To 
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be more exact, in order for an objective to encourage effort exertion and stimulate stellar 

performance, a task has to be precise, challenging, and relevant to a person. Additionally, 

an individual must deem the target achievable as, without the hope of satisfactory 

outcomes, one may experience severe difficulties in launching motivational impetus.  

Even though a clear and personally relevant objective is considered to be a chief 

aspect of any DMC, Dőrnyei et al. (2014:12) identify three further prerequisites of a 

motivational surge. Namely, unleashing the motivational power of such intensity would 

not be possible without supplying a goal with elements of mental imagery, the inclusion 

of proximal sub-goals, and ensuring that the future-self one chooses to pursue is self-

concordant. Dőrnyei et al. (2014:13) posit that “vision enhances the motivational 

potential of a DMC by adding a strong sensory element, so that an objective is properly 

internalised and supported by the imagined reality of the actual goal experience.” Having 

a personalised target would not suffice in reaching a highly demanding future state had it 

not been for the positive sensory stimulation evoked by the vision of a future self. Henry 

et al. (2015:331) seem to share this view and assert that “the peculiar intensity of a DMC 

cannot be achieved without the addition of this visionary quality.” Thus, when assessing 

whether a motivational episode constitutes a regular, standard case of motivation or goes 

beyond what a person would normally display, one may use the presence of vision to 

differentiate between experiences. Moving on to the feature of self-concordance, 

embracing a goal has to be a fully autonomous decision of an individual should he or she 

aspire to harness the potential of a DMC. According to Langfred and Moye (2004:935), 

autonomy “provides people with a sense of control over the process of completing a 

particular task, including the freedom to choose the methods and strategies necessary to 

reach the state in question.” Similarly, Pervin (1989:12) favours the understanding of 

autonomy as “related to endorsing a goal as one’s own that is integrated with an 

individual’s core identity.” Nevertheless, within any domain, it is possible to identify 

cases of properly internalised pursuits that do not result in final accomplishment due to 

an agent’s withdrawal. In their efforts to explain the dichotomy identified above, Sheldon 

and Elliot (1998:547) propose that one should consider the feature of self-concordance. 

Although an undertaking might, at first glance, seem to be internally driven, a person 

might feel coerced into performing a task at hand as if the factors of external nature 

prompted the action. In such cases, the choice of activity does not stem from an 

individual’s desire to reach the most optimal version of self, but is triggered by one’s 
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internal processes, which according to Sheldon and Elliot (1998:546), “may feel just as 

authoritarian as external rules and constraints.” At the other end of the spectrum, self-

concordant targets operate in perfect harmony with one’s values, creating a sense of 

ownership over a goal. Dőrnyei et al. (2016:49) emphasise the importance of goal 

ownership and claim that even utterly cumbersome endeavours may supply an individual 

with a sense of enjoyment, provided that one is “acting and behaving in ways that are 

identity congruent.” When in a DMC, the positive emotional loading stemming from the 

possibility to actualise one’s potential is so powerful that a person is capable of 

overcoming the negative influences, such as the initial perception of a task.  

2.1.2. Structural properties of a motivational drive 

Earlier in this chapter, we mentioned, on several occasions, that when experiencing 

a motivational drive, an individual travels en route to the final destination along a clearly 

defined pathway. Much of the success of using a DMC as a motivational tool resides in 

the presence of a multifaceted, facilitative structure, distinguishing Dörnyei’s 

conceptualisation from other motivational frameworks. This structural property of a 

DMC, in turn, allows a person to inaugurate motivational power of high intensity which 

is believed to be far above standard cases of motivation. Dőrnyei et al. (2015:98) outline 

that the motivational momentum emerges when “a combination of contextual, personal, 

and time-related factors come together in an individual in a unique and highly productive 

manner.” Notably, each and every drive has to be explicitly launched, as it would not be 

possible to initiate such a surge of motivation without a clear starting point. To better 

visualise the importance of the triggering stimuli, Dőrnyei and his colleagues (2016:46) 

compare the launch to the oceanic current which transports the life-forms caught up in its 

flow along predefined pathways. It can be said that the proper prompting factor is a 

prerequisite for the success of a DMC, not only because it affects the intensity of the 

experience, but also owing to its essential role in shaping the framework for motivated 

action. Provided the structure is well-established and matches the requirements of the 

undertaking a person embraces as his or her own, it serves as a facilitative factor that 

allows an individual operating within a DMC to envisage a clear passageway towards the 

desired accomplishment. In fact, the presence of certain procedural elements, that is 

proximal sub-goals, progress checks, and behavioural routines render such a structure to 

be entirely self-propelling. Following Dőrnyei et al. (2015:100), there are profound 

advantages in employing the motivational scaffolding of this sort as “it provides an 
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accommodating framework that channels the process toward the finish line and plays an 

active role in keeping the current flowing.” As all of the procedural elements identified 

above perform a fundamental role in delivering a human being immersed in a DMC 

experience to the final state, the following sections will be devoted to a closer analysis of 

the aforementioned factors.  

It is obvious from our previous discussion that, when in a DMC, a person would 

pursue targets of somewhat remote nature. Logically, an individual may find such 

endeavours considerably more troublesome and, in consequence, encounter issues in 

sustaining dedication to a task throughout an experience. Dörnyei’s framework, however, 

aids people in avoiding the faltering in the motivated action by the inclusion of smaller 

targets which divide demanding pursuits into more digestible chunks. Proximal sub-goals 

within a DMC structure perform a function of proxy targets; by supplying the affirmative 

feedback, the minor objectives enable people to evaluate their progress on the path to the 

ultimate attainment. According to Miller and Brickman (2004:15), appropriately crafted 

sub-targets are of tremendous importance, as they “guide action toward the attainment of 

those valued future goals.” On top of that, the existence of such objectives may prove to 

be of tremendous help when discerning between random motivational occurrences and 

the intense surges of motivational energy known as DMCs. Dőrnyei et al. (2016:52) 

contend that “whereas not everyone will manage to set and implement a system of 

proximal sub-goals, those operating in a DMC can successfully utilise this instrument.” 

Each objective along the pathway provides a DMC agent with a partial feeling of euphoria 

related to the future state and, subsequently, continually fuels one’s efforts en route to 

accomplishment.  

Dőrnyei et al. (2014:14) indicate that one of the most distinctive features of a 

motivational drive is the fact that an individual operating within a DMC is steered towards 

the auspicious direction by what the authors refer to as a motivational autopilot. 

Following the successful launch, the DMC framework does not require any volitional 

control or motivational boosts, as each step of the motivational scaffolding provides a 

person with a fracture of the positive emotional loading associated with the final 

destination. Such an autopilot state may be reached by enriching a motivational structure 

with behavioural routines which, with time, turn into integral parts of the motivational 

momentum. As mentioned earlier, in order for an experience to be referred to as a 

motivational current, a DMC agent must function in concordance with his or her core 
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values and beliefs. Pursuits conducive to the final accomplishment within the DMC 

framework become established undertakings in the sense that specific actions associated 

by an individual with the desired accomplishment are so habitualised in a person that the 

lack of possibility to perform the action in question would generate feelings of discomfort 

or guilt. Even more importantly, the routines within a DMC become semi-automatic so 

that each action within the structure can be perceived as an effortless form of engagement. 

Dőrnyei et al. (2016:86) posit that DMC agents develop a sense of visionary single-

mindedness, allowing a person to focus one’s energies entirely on a specific objective 

and, at the same time, diminish the perceived importance of other opportunities that could 

potentially hinder the accomplishment of the final state. In other words, a person 

operating within a DMC filters prospective activities in a partially non-conscious manner 

and, by the same token, selects goal-directed behaviours and discriminates against 

engagement in activities that would not lead to the accomplishment. Beyond any doubt, 

such a filter would be of great aid in case of long-term undertakings where, under normal 

circumstances, motivation is far from being stable throughout the duration of a task. 

As it was previously mentioned, within a DMC framework, the presence of proximal 

targets divides usually time-consuming pursuits into less strenuous chunks. Although the 

structure is self-propelling in its own right, the role of sub-goals in supplying encouraging 

feedback should not be underestimated. Following Dőrnyei et al. (2014:15), “favourable 

feedback is required because individuals may only continue in a DMC if they have a clear 

and ongoing perception that they are on track towards achieving their vision.” 

Importantly, the decision to embrace an endeavour as one’s own is always autonomous 

and a DMC experience is highly personal, that is it requires a DMC agent to be in the 

complete ownership of the desired vision of self. For such feedback to be effective, a 

person operating within a motivational framework has to acknowledge the reinforcement 

as essential for his or her pursuits. Insincere feedback, although potentially beneficial for 

overcoming temporal decreases in motivational energy, may discourage further efforts 

once the progress discrepancy is spotted. Thus, an acknowledgement of one’s successful 

performance by external parties might fuel subsequent efforts and intensify the current, 

provided such feedback is genuine and in accordance with the judgement one holds 

regarding one’s progress.  
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2.1.3. Positive emotionality 

Positive emotionality towards a goal is yet another prominent feature of a DMC 

experience. The entire DMC structure is honed in such a way as to constantly provide an 

individual operating within the motivational current with an elevated motivational 

disposition. This, in turn, supports the intensity of the drive and aids people in overcoming 

the feelings of tiredness or frustration which is of extreme importance for sustaining 

motivation in the case of time-consuming endeavours. Henry et al. (2015:330) stress that 

a strengthening affect enables an individual to overcome self-induced negative emotions 

that would emerge, should the fulfilling results be lacking in the initial stages of an 

undertaking. Such mastery can be achieved through the inclusion of sub-goals; every 

accomplished minor target brings an individual closer to the final end-state and provides 

a person with a fracture of the satisfaction the final accomplishment will deliver. Dőrnyei 

and Ryan (2015:101) indicate that “such enjoyment is then projected from the overall 

emotional loading of the target vision; it is as if each step along the way reproduces or 

becomes permeated with some of the joy linked to the overall journey.” Unlike the 

satisfaction one would experience in the case of regular pursuits, the positive emotionality 

within a DMC stems from the sense of actualising one’s potential and, as a result, is 

capable of guaranteeing the long-standing flow of motivation. At this point, it would also 

be recommendable to briefly focus on the similarity of Dörnyei’s concept with the notion 

of eudaimonia proposed by Waterman (1993). In his conceptualisation, Waterman 

(1993:679) alleges that contrary to hedonistically-oriented people, who focus on external 

sources of pleasure, human beings who seek eudaimonic happiness engage in activities 

“leading to the development of one’s skills and talents, the advancement of one’s 

purposes in living, or both.” In a similar vein, Dőrnyei et al. (2015:101) posit that, as 

DMC-related activities are perceived as being conducive to reaching the end-goal and are 

essentially congruent with one’s core values, an individual pursuing such an objective is 

capable of diminishing the negative effects of frustration or boredom. Needless to say, 

such an attitude would significantly increase the likelihood of producing a performance 

sufficient to attain the final objective.  

2.2. Elements of a DMC within motivational frameworks 

Regardless of the fact that those concerned with the field of second/foreign language 

acquisition have, over the last couple of decades, proposed several different concepts to 
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account for the individual differences in the acquisition ratio, it would seem that the 

notion of motivation does not cease to be the most commonly discussed aspect within the 

domain. The theories that emerged over the years were meant to surpass their 

predecessors by addressing the potential gaps and uncovering new insights that would 

facilitate one’s performance, nonetheless, they do appear to share a large volume of 

similarities. Having said that, even though the Directed Motivational Currents theory is a 

novel conceptualisation, some features of the construct have been encompassed in the 

motivation theories proposed prior to the research carried out by Dőrnyei and his 

colleagues. What distinguishes Dörnyei’s theory from earlier approaches, however, is the 

fact that it elaborates on the periods of intense and enduring goal-oriented motivation, as 

opposed to the previous studies that would normally scrutinise the overall value of the 

concept in relation to a short period of time. Hence, in the following sections, our attention 

will be devoted to presenting the conjectures in question as well as outlining both 

similarities and dissimilarities between the constructs. 

2.2.1. Goal-setting theory 

Although a closer examination of Dörnyei’s conceptualisation reveals that a DMC is 

a rather multifaceted notion, it seems that the success of such a motivational surge is 

measured in terms of achieving an endeavour of a high personal value or diminishing the 

discrepancy between one’s current state and the desired version of self. In this respect, 

the final destination within a DMC framework is akin to Latham and Locke’s (1991) 

perception of motivational processes, as they believed that human behaviour is 

predominantly purposive in its nature so that possessing an objective of high personal 

value is a driving force behind one’s behaviour and motivation to perform. On top of 

elaborating on the intricacies of the goal-setting mechanism, one of the primary rationales 

behind Latham and Locke’s inquiry was to address the question that has been troubling 

those concerned with the study of successful performance within many domains, namely 

why are some entities capable of delivering more satisfactory results than others despite 

having identical skillsets and knowledge as their less fortunate counterparts. Latham and 

Locke (1991:212) declare that the key to addressing this particular dilemma lies in the 

character of the targets one embraces as one’s own. Differences in goals are believed to 

be responsible for generating discrepancies in the quality of performance; challenging 

pursuits are believed to result in a higher level of task performance as opposed to 

objectives of more abstract and loosely defined nature. Similar conclusions were reached 
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by Dörnyei (2001:32), who asserts that the influence of having a properly established goal 

on human performance is fourfold, as it “directs effort towards activities which favour 

goal attainment, aids an individual in adjusting effort expenditure to task difficulty, 

encourages persistence in case of adversities and supports one’s efforts in developing a 

framework for proper action.” People with goals crafted appropriately to match the 

expected outcomes of performance progress towards the desired results at a more 

satisfactory rate, whereas those with maladjusted targets struggle to produce outcomes 

they would consider gratifying.  

According to Latham and Locke (2007:293), “the setting of goals is predominantly 

a discrepancy creating process and, thus, the objectives human beings pursue serve as a 

means of reducing the perceived feeling of discontent with one’s present condition.” The 

nature of a goal, however, is by far more complex and consists of various dimensions 

from which a pursuit may be evaluated. Although the literature on the subject enumerates 

several methods of target specification, Latham and Locke (1991:233) identified two 

preeminent criteria, namely content and intensity. To commence with the former, the 

feature of content is typically discussed in terms of two minor components that is clarity 

and difficulty. People pursuing endeavours with an explicit, well-defined end-goal are 

generally considered to be more determined and, as a result, such entities are usually 

capable of meeting the requirements of task accomplishment. The importance of clear-

cut targets should be underlined at this point, as setting appropriate objectives leverages 

performance through narrowing an individual’s attention and channelling it towards 

relevant actions at the expense of activities that are not conducive to accomplishing one’s 

goal. At the other end of the spectrum, should an action be initiated with no particular 

aim in mind or should a target be far from firmly established, the lack of clarity may result 

in withdrawal behaviours, as it would be profoundly difficult for a person to sustain 

motivation towards a loosely-defined accomplishment. Significantly, the correlation 

between goal clarity and outcomes of performance was confirmed in several empirical 

studies (Mento et al. 1987; Locke 1996; Anderson and Stritch 2015; van der Hoek et al. 

2018). With respect to the aspect of difficulty, demanding objectives are, by definition, 

more troublesome to accomplish and there may be a lack of agreement as to whether such 

pursuits would favour or rather hamper the likelihood of stellar performance. The 

majority of empirical investigations into the subject matter, however, appear to render 

this lack of consensus invalid, as the projects in question yielded convincing evidence for 
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the existence of a reciprocal relationship between task difficulty level and performance 

quality (Miles and Clenney 2012; Adler and Benbunan-Fich 2014; Adler et al. 2015). 

Furthermore, Bandura (2001:12) found that “challenging targets increase effort 

expenditure, boost one’s tenacity in case of difficulties, and lead to the establishment of 

behavioural routines which further enhance the activity choice.” Nevertheless, this is not 

to say that one should aim for goals to be unrealistic as in order for the motivational 

potential to be unleashed and then maintained, an individual en route to accomplishment 

has to be convinced that his or her target is indeed attainable. Henceforth, when 

constructing a framework for a motivational intervention, one must bear in mind that the 

end-goal has to be challenging and yet adequately adjusted to the current shape of an 

individual’s abilities, favouring constant progress over effect-less actions of high 

intensity. 

As far as the sensible goal-setting is concerned, there is yet another factor that is 

deemed to be essential for the delivery of successful performance. During our discussion 

about the core theoretical underpinnings of a DMC, we have, on numerous occasions, 

highlighted the importance of the agent’s autonomy in selecting the future end-state. 

Much in a similar vein to Dörnyei’s conjecture, Locke and Latham (2006:266) indicate 

that accepting a goal as one’s own is crucial for activating the motivational power of task 

difficulty. Given that an endeavour is not forced on a person and an individual is in 

complete ownership of the process, a well-defined goal is capable of steering one’s 

actions in a favourable direction by diminishing the negative impact of activities that are 

not crucial from the perspective of task attainment. Furthermore, Locke et al. (1981:133) 

posit that a “personally relevant goal activates the persistence mechanism; as some 

challenges are quite distant, one needs to display a certain degree of perseverance over an 

extended period of time to produce the desired outcome.” With this in mind, goal clarity 

contributes to effort intensification and supports an individual in developing strategies 

that increase the likelihood of delivering satisfactory outcomes. At this point, it would be 

vital to pinpoint the particular dissimilarity in the way Dörnyei and the authors of the 

Goal-setting theory understand the concept of ownership. Earlier in this chapter, we have 

mentioned that when in a DMC, the state someone aims for is deprived of influences of 

an external nature so that a person within the framework is in full ownership of an activity. 

However, it appears that the goal-setting processes described by Locke and Latham allow 

for a degree of extraneous interference. To be more exact, within the Goal-setting theory, 
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it is possible for an individual to acquire ownership of an externally assigned objective, 

provided the process is initiated by an agent’s significant other. Targets enforced by 

random individuals, on the other hand, are not likely to spark a motivational impetus. 

Lastly, both conjectures under scrutiny identify progress checks as essential elements 

of stellar performance. The literature on the subject enumerates two major types of goal-

setting, namely proximal and distal, and gives a certain priority to the former type of 

objective allocation. The evidence generated by several studies (Bandura and Schunk 

1981; Weldon 1998) seems to lend support to the claim that setting less time-extensive 

targets may foster motivation, whereas more time-demanding pursuits are deprived of 

such motivational potential, despite their higher potential value. Latham and Locke 

(1991:221) explain that the presence of proximal sub-goals may positively bolster one’s 

motivation through increasing one’s task efficacy. This is accomplished by “dividing 

seemingly interminable endeavours into smaller sub-goals, strengthening one’s self-

confidence once a partial target is reached, boosting one’s self-evaluation and increasing 

persistence in case of difficulties.” (ibid.) The uniqueness of Dörnyei’s theory may be 

partially credited to the combination of longitudinal targets with an appropriately crafted 

pathway formed of minor goals one may opt for. Instead of focusing on less-demanding 

tasks only, a proper motivational framework, which aims to transport an individual 

towards the desired future state, should concentrate on splitting normally cumbersome 

undertakings into a series of less-strenuous activities so, during the process, a person 

pursuing a challenge would be provided with affirmative feedback once one of the sub-

targets is achieved. The proximal sub-goals could be then viewed as progress markers 

that allow people to both assess the quality of their proceedings and adjust the coping 

patterns for them to match the requirements of goal attainment.  

2.2.2. Flow theory 

In our prior discussion, we mentioned that an individual operating within a 

motivational current is absorbed in a task to the extent that the importance of typical daily 

routines is eminently marginalised. It would seem that the intensity of a DMC experience 

is somewhat unique amongst the motivation theories that have been proposed over the 

years. However, there is one more conceptualisation worth mentioning that appears to 

share the feature of complete task immersion present in Dörnyei’s construct, namely the 

Flow theory coined by Csikszentmihalyi.  
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The primary assumption behind the concept is that some activities do not require 

volitional control as the sheer possibility of performing an action provides an individual 

with immense satisfaction of an intrinsic nature. Csikszentmihalyi (1990:12) defines flow 

as “the holistic experience that people feel when they act with total involvement, a sense 

of that one’s skills are adequate to cope with the challenges at hand in a goal-directed, 

rule-bound action system that provides clear clues as to how one is performing.” Even 

though one’s actions may not be conducive to a higher purpose, when in flow, a person’s 

attention is concentrated on performing a task so that the influence of external activities 

is diminished, the alarm of self-consciousness is temporarily disarmed, and one’s ability 

to perceive time is distorted with the sole aim of maintaining the enjoyment stemming 

from an undertaking. In the view of Csikszentmihalyi and Csikszentmihalyi (1988:16), 

much of human action is autotelic or, put simply, internally driven in accordance to the 

needs of the self, rather than enforced by external sources of influence. In other words, 

the decision-making processes are affected by the desire to satisfy specific core needs. 

However, as we all function within bigger or smaller societies, there are certain social 

norms one has to adhere to. The role of the self, therefore, is the one of a mediator between 

instinctual drives and socio-cultural standards that one must obey. Additionally, 

Csikszentmihalyi (1990:12) posits that when the activity is rewarding per se, people are 

capable of entering a special mindset which allows them to maintain their dedication to 

the cause until the very completion. Such people exhibit a high sense of purpose and 

autonomy; as the eagerness to perform emerges from within a person, flow-oriented 

individuals are less prone to discouraging factors of an external nature or requirements of 

a task itself. When the self is congruent with its goal-directed structure, the endurance of 

the enjoyment state becomes one of the central goals of the self (Csikszentmihalyi and 

Csikszentmihalyi 1988:24). Henceforth, considering the self-propelling qualities of a 

flow, one might view the construct as the optimal motivational experience.  

Notably, there are explicit criteria without which sustaining the flow state would not 

be achievable. Once inaugurated, the desire to maintain flow obliges an individual to 

gradually increase the complexity of a task by mastering skills, as otherwise, an 

experience would be nothing more than a short-spanned motivational outburst. 

Furthermore, what distinguishes flow from cases of random motivation is that when 

pursuing a flow-related objective, the total immersion causes actions and awareness to be 

somewhat blended, eradicating the existence of self-conscious rumination. Moving on to 
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another key facet of the Flow theory, it would be impossible to achieve an experience of 

such intensity without limiting the pool of potential stimuli. In order to fully exploit the 

concept’s motivational potential, a person in flow must remain indifferent to those cues 

not relevant for generating enjoyment. Similarly to Dörnyei’s conceptualisation, where 

the positive emotionality towards the end-state supports a DMC agent in maintaining 

one’s concentration on a task, the stimulation yielded by performing an activity within 

flow directs an individual’s attention to the present endeavour and limits the potentially 

distracting influence of other activities. Csikszentmihalyi (1975:40) puts forward the 

claim that, while in flow, a person is fully autonomous and does not experience negative 

emotional arousal related to the lack of control. This feeling of mastery is one of the 

factors responsible for aiding those caught up in flow in overcoming any initial challenges 

that separate a person from successfully performing a task.  

Csikszentmihalyi (1975:111) asserts that those operating within the state are so 

utterly absorbed in their pursuit and the corresponding enjoyment that their sense of time 

is completely distorted. Such immersion seems to be extremely promising from the 

motivational perspective, as it would allow individuals pursuing long-term and arduous 

endeavours to minimise the negative impact of such undertaking on one’s motivation and, 

as a result, prevent the motivational energy from fluctuating. Again, it is possible to spot 

certain similarities to Dörnyei’s conjecture, as the very structure of the motivational drive 

reduces the negative impact involved in pursuing distal goals by turning the 

accomplishment-related activities into behavioural routines. Thus, not performing a 

DMC-related action would seem odd and not natural to a person. Similarly, when in flow, 

putting an end to one’s actions would deprive an individual of experiencing the enjoyment 

which is the central point of Csikszentmihalyi’s theory. As opposed to pleasure, which 

aims to satisfy needs of a primarily biological nature, enjoyment is a rather rare 

experience and causes a person to continuously seek increasingly greater opportunities 

for action (Massimini et al. 1988:63). A commitment of this sort can be achieved only 

through limiting one’s attention to the moment when an activity is performed and 

depriving one’s pursuits of temporal links that would sway one’s perception towards past 

or prospective experiences.  

The majority of modern motivation theories acknowledge the importance of sensible 

task setting for the maintenance of motivational impetus. When analysing the research 

concerning Csikszentmihalyi’s theory, one cannot help but notice the lack of agreement 
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as to whether the sense of challenge to one’s skills contributes to the emergence of flow. 

It would be logical to assume that whereas some exertion may favour enjoyment in 

general, as an agent operating within the flow structure would receive affirmative 

feedback concerning his or her competencies and progress, pursuits which would be too 

strenuous might prevent flow from occurring, as they are less likely to be perceived as 

enjoyable. For this reason, instead of focusing on the activities which may trigger the flow 

experience, Csikszentmihalyi (1975:53) claims that the success of launching such 

motivational force should be credited to one’s personality features and the ability to 

maintain the state depends on the skilful application of cognitive techniques rather than 

the abiding sense of challenge. People with an autotelic personality are characterised by 

features such as a high tendency for intrinsic orientation, curiosity, internal locus of 

control, and overall tenacity. It is evident from our previous discussion that such a set of 

character traits significantly reduces one’s need for an extrinsic reward and contributes to 

the maintenance of flow. This is not to say, however, that the non-autotelic human beings 

are not capable of entering the state, but rather, certain character traits allow these 

individuals to maximise the motivational potential of the construct (Csikszentmihalyi 

1997:31). Less autotelic individuals, in stark contrast, require some initial guidance to 

comprehend that the enjoyment may be intrinsically generated. Nevertheless, 

Csikszentmihalyi (1997:43) asserts that although the ideal flow emerges as the result of 

pure involvement rather than the desire to produce a particular outcome, most people 

would require an appropriately crafted structure along which one can progress for the 

flow to emerge. Regardless of the fact that the end-state is not the aim of an undertaking 

as such, it aids extrinsically oriented people in noticing the enjoyment of flow and, then, 

maintaining the current of motivational energy.  

Beyond any doubt, the conceptualisations mentioned above do share a large volume 

of similarities so that both a DMC and flow can be described as motivational surges of 

high intensity, allowing those caught up in them to concentrate their efforts on a specific 

target. Nonetheless, from the perspective of our investigation, it would also be 

recommendable to elaborate on the significant differences between the concepts devised 

by Csikszentmihalyi and Dörnyei. Even though both theories do describe a somewhat 

optimal form of engagement, there is no agreement as to the duration of such an 

experience. The flow is more activity-centric and it appears that the motivational potential 

of Csikszentmihalyi’s concept evaporates shortly after the task which generated 
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enjoyment is completed, whereas in the case of Dörnyei’s conceptualisation one can 

speak of an ongoing motivational momentum and the motivational power of a DMC may 

last even years depending on how distant a vision of self a person is chasing. Turning 

now to another dissimilarity between the notions, one cannot help but notice that the 

concepts differ in the importance that is credited to the concept of goal. The main reason 

for entering the state of flow is to trigger the enjoyment related to performing a task and 

the inclusion of goals serves merely structural purposes. At the other end of the spectrum, 

a DMC is entirely pursuit-oriented and the motivational surge of energy cannot be 

generated without a clear vision of future self which an individual can pursue. 

Additionally, the presence of sub-goals plays a vital role in the maintenance of 

motivational drive, whilst Csikszentmihalyi’s theory seems to credit little importance to 

the presence of sub-targets, provided the entire experience is enjoyable (Pietluch 

2018:109). Lastly, the application of flow appears to be limited to the activities a person 

deems interesting and enjoyable, as otherwise, the state of heightened motivation is less 

likely to occur. Conversely, when in a DMC, an individual quite regularly performs 

activities which, under normal circumstances, he or she would consider tedious. Provided 

the cumbersome activities are parts of the motivational structure and are conducive to the 

final accomplishment, they are gradually turned into behavioural routines. Considering 

that Dörnyei’s framework usually pertains to remote objectives, the presence of proximal 

sub-goals fulfils another noteworthy function within a current. By supplying a DMC 

agent with the feedback upon his or her progress, such minor targets significantly 

contribute to the drive’s sustainability. 

As Csikszentmihalyi’s theory offers the tremendous practical potential for creating 

motivational interventions, the concept has been scrutinised by a multitude of studies, 

including contexts such as family (Rathunde 1988), online learning (Shin 2006), and sport 

performance (Stavrou et al. 2007). Surprisingly though, there appears to be a scarcity of 

research linking the construct with the second/foreign language acquisition, with only a 

few studies researching the application of flow in the domain in question (Egbert 2003; 

Shernoff et al. 2003). Nevertheless, the results obtained by the projects yield promising 

evidence for the assumption that a skilful application of flow might facilitate the learning 

process and, thus, the correlation in question poses an intriguing dilemma for further 

research work.  
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2.2.3. Planned behaviour theory 

For many years, the purposiveness of human behaviour has been a central point of 

interest for those concerned with the subject of motivation and research efforts in the 

domain were devoted to identifying generalisable factors that, appropriately employed, 

would act as performance facilitators (Henry et al. 2015:330). It seems that the Theory of 

Reasoned Action5 was coined to accomplish this very objective as well as to address the 

typical tendency within the motivational inquiry of the 1950s on predicting human 

performance which assumed the lack of influence of general attitude towards a task and 

one’s personality traits.  

According to Ajzen and Fishbein (1980:5), human behaviour is governed by 

“rational decisions yielded by the systematic use of the information available to a person, 

rather than owing to an unconscious drive or desire.” In opposition to previous 

approaches, the TRA recognises behavioural intention as one of the primary determiners 

of whether an individual would engage in an activity. To Ajzen’s mind (1991:181), the 

concept of intention captures the motivational factors that encourage or diminish the 

likelihood of a behaviour and, thus, might be used as a good predictor of one’s 

proceedings. It has become a commonplace to discuss the notion of behavioural intentions 

in two realms, that is attitude and subjective behavioural norms. To commence with the 

former, the decision to proceed with a behaviour is based on one’s appraisal of an action 

at hand, either positive or negative. The latter, in contrast, embraces the fact that human 

beings, to a different extent, function within societies that shape the boundaries of which 

behaviours are judged as acceptable and which are infelicitous. Similarly to the Flow 

theory, such socio-cultural filters impact one’s decision-making processes, as most 

human beings would subconsciously seek reward rather than punishment as the result of 

one’s actions. 

The conjecture, although partially successful in explaining the causality of human 

behaviour, was not deprived of limitations. Regardless of a domain under scrutiny, 

intention, in the original sense, would only be useful in behaviour prediction if its value 

remained constant throughout the entire experience. However, motivation as such is far 

from being stable and is dynamically evolving in time. The same principle applies to 

intentions which may ebb and flow due to an array of factors, such as time, personality 

 
5 For the sake of conciseness, from now on, we will use the acronymised form TRA. 
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differences, or commitment level. Furthermore, it seems that the original version of the 

TRA targets only these behaviours which are subject to a person’s volitional control and, 

consequently, the conceptualisation would fail to holistically address the purposiveness 

of human behaviour. In an effort to fill the void caused by the omissions specified above, 

the authors revised the original view concerning behavioural intentions and developed 

the Theory of Planned Behaviour on which we will focus in the section below. 

Although several noteworthy modifications have been made, the Theory of Planned 

Behaviour6 should be viewed as the continuation of Ajzen’s original work. On top of 

adopting the main features of its predecessor, the TPB also encompasses the beliefs of an 

individual as to whether his or her skills and knowledge would be sufficient to accomplish 

an objective by exercising control over the circumstances of both internal and external 

nature. As it was mentioned earlier, the main criticism regarding the TRA pertained to 

the lack of consideration devoted to actions of a non-purposive nature, as not every single 

behaviour is triggered consciously as the result of intention. The inclusion of perceived 

behavioural control and the formation of the Theory of Planned Behaviour may be seen 

as Ajzen’s attempt to address the gap in question. The theoretical underpinnings of the 

conceptualisation assume that one’s behaviour and readiness to act are shaped by one’s 

attitude towards a task, one’s subjective norms, and one’s perception of control related to 

an activity. Perceived behavioural control leverages one’s behaviour in a direct manner; 

when one does lack volitional control, the perceived behavioural control may act as the 

substitute (Ajzen 1991:183). Drawing from Bandura’s research into the human agency, 

Ajzen (1991:184) has enriched the initial conception with the element of confidence 

which human beings display towards the possibility of successfully executing a behaviour 

which, alongside attitudes and subjective norms, is a primary determiner of the likelihood 

of initiating the corresponding action. The concept of perceived behavioural control is 

defined as a mixture of two factors, namely one’s perceived agency and controllability. 

Whereas self-efficacy was explained in detail in the previous chapter, the concept of 

controllability pertains to the factors of external nature and a person’s belief as to whether 

or not a person is in full ownership of a pursuit or if it is controlled by factors beyond his 

or her reach. Naturally, people with high behavioural control are more likely to enact a 

behaviour owing to their confidence in their capacity to succeed. Consequently, the 

inclusion of perceived behavioural control renders the role of intentions insufficient in 

 
6 From now on, we will also use the acronymised version of the name, that is TPB. 
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predicting the likelihood of behaviour execution so that, as Ajzen (1988:31) puts it, 

“behavioural intentions may be used to predict attempted behaviour rather than the actual 

one.” 

Ajzen’s conceptualisation was the subject of empirical verification in a number of 

diverse studies, including physical activity and alcohol abstinence (Duncan et al. 2012) 

or the intention to give up smoking (Hu and Lanese 1998). To the best of our knowledge, 

no direct attempt has been made to utilise Ajzen’s theory within the field of 

foreign/second language acquisition, however, it is possible to observe some elements of 

the conceptualisation within other theoretical frameworks concerning the acquisition ratio 

(Tremblay and Gardner 1995; MacIntyre et al. 2001). Bearing in mind the purpose of this 

chapter, our primary aim would be to identify similarities between TPB and Dörnyei’s 

concept of a DMC, and indeed, one may observe a certain degree of likeness between the 

constructs. One of the most critical factors required for a successful DMC launch is the 

presence of an objective of high personal value. Within Dörnyei’s structure, such a goal 

is responsible for altering one’s beliefs regarding an undertaking and is one of the 

components that aids an individual in maintaining the motivational flow of energy. The 

attitude factor in the TPB would be, by a large margin, responsible for determining 

whether a person would proceed with a behaviour. Additionally, being in full ownership 

of an objective is one of the prerequisites of a motivational drive and a similar conclusion 

was reached by Ajzen when forming the TPB with an exception that goals we aim for 

might be embraced as our own with time. Following Sheppard et al. (1988:326), should 

the suggested behaviour be positively evaluated by an individual and, at the same time, 

approved by his or her significant others, a person is more likely to display higher 

motivation towards the endeavour. On these grounds, it is possible to assume that an 

individual’s perceptions as to what objectives are worthy of effort may stem from the 

values which are of personal relevance to people a person holds important or those from 

the social context in which a person functions. Finally, Ajzen and Fishbein (2005:185) 

suggest that when repeated over time, cumbersome behaviours become one’s routine and 

are controlled by intentions that are triggered spontaneously in the contexts familiar to an 

individual. Much in a similar vein, a DMC agent is rarely in full control of the 

circumstances surrounding his or her motivational experience and, thus, well-developed 

agency beliefs are required for an individual to remain task-oriented especially at the 
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initial stages until he or she develops a set of behavioural routines that would aid him or 

her en route to achievement.  

2.2.4. Self-determination theory 

According to the theoretical underpinnings of the Self-determination theory 

advanced by Deci and Ryan, all human beings possess an innate eagerness for 

development and growth which may be either fostered or hampered by the social 

environment in which a person functions. The authors (2000:72) indicate that as the result 

of this inborn orientation for self-actualisation, human beings engage in the learning 

process owing to the reasons of intrinsic nature rather than in a strive to produce an 

external reward. One’s social environment, however, may restrain the availability of 

development opportunities and, consequently, is one of the factors accountable for the 

individual differences in the acquisition ratio. In fact, as outlined by Ryan and Deci 

(2002:11), any reward, even though of symbolic value, may decrease the influence of 

intrinsic motivation7 provided it is the primary condition determining whether an 

individual would engage in an activity. Therefore, motivators of an external nature reduce 

the regulatory power of intrinsic motivation by undermining a person’s orientation 

towards autonomy and development. When repeated over time, an individual would no 

longer be persuaded by intrinsic enjoyment of a task and would seek to attain external 

awards of some sort in any action performed.  

Ryan and Deci (2002:13) identified three psychological needs that drive one’s 

motivation, regardless of one’s social context, age, or degree of development. Human 

beings orient themselves towards self-organisation which is further reinforced by three 

core needs, namely autonomy, competence, and relatedness. To open with the 

competence component, Niemiec and Ryan (2009:134) define the notion as one’s desire 

to experience behaviours as effectively enacted, with the primary purpose of achieving a 

certain degree of control over the outcome and experiencing mastery. In other words, 

performing an activity provides a person with an occasion for displaying his or her 

abilities and, at the same time, produces a feeling of satisfaction related to his or her 

performance. Furthermore, the choice of one’s activities appears to be based on the extent 

to which an undertaking satisfies an individual’s need for ownership of one’s behaviour. 

As we have outlined earlier in this chapter, for a motivational drive to occur, the selection 

 
7 For more detailed information on the intrinsic-extrinsic dichotomy, please refer to earlier chapter on the 

sources of motivation. 
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of the target a person aims for must be the result of an autonomous decision. Likewise, 

Ryan and Deci (2002:8) posit that to satisfy the universal urge of human beings to be 

causal agents of their own life, the behaviour needs to reflect their interest and core values 

so that the engagement can be viewed as an expression of their selves. Surprisingly, the 

authors (2008:18) allege that “even when targeting extrinsic rewards like wealth, we are 

more self-actualised when pursuing goals of autonomous origin rather than those 

externally imposed, not to mention the increased persistence stemming from task 

ownership.” The feeling of volitional control over the course of action and an endeavour 

itself is more likely to motivate an individual to intensify effort and sustain commitment 

in case of hardships as opposed to people whose behaviour is triggered as the response to 

the external pressure. Turning now to the last need identified by Ryan and Deci (2002:10), 

that is the component of relatedness, although this human demand may be less important 

for the goal-selection processes than the aforementioned autonomy or competence, 

activities one chooses to pursue are meant to satisfy one’s sense of belonging. In order 

for this to be accomplished, a behaviour needs to be socially acceptable and, preferably, 

should supply an individual with affirmative feedback as to his or her proceedings. 

Similarly to Bandura’s concept of self-efficacy, where one’s agency might be boosted by 

means of social persuasion, in the Self-determination theory, the sense of belonging may 

stem from the feedback received from people one considers influential.  

The intrinsic versus extrinsic dichotomy is, beyond any doubt, the core element of 

the Self-determination theory proposed by Deci and Ryan. In addition to the 

aforementioned dichotomy, the conceptualisation differentiates between two further 

types of motivated behaviour, namely autonomous and controlled. When pursuing a goal, 

human beings often draw on multiple sources of motivation and, consequently, the former 

can be generated both internally as well as through extrinsic sources of influence, 

provided the value of a target is in accord with one’s sense of self. Conversely, controlled 

motivation originates from the desire to obtain an external reward or to avoid punishment. 

The conjecture proposed by Deci and Ryan identifies one more noteworthy feature that 

would be of tremendous importance for our discussion upon the motivational currents. 

As it was mentioned earlier, in the case of people who display a tendency for high 

autonomy and self-determined behaviours, some activities, even though extrinsically 

driven at the beginning, can be internalised should an objective be valuable and fulfil 

one’s need for autonomy, competence, and relatedness. The process of internalisation, 
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according to Deci and Ryan (2008:183), is further encouraged by a positive appraisal of 

one’s actions by one’s significant others. Again, it is possible to spot similarities to 

Bandura’s concept of personal agency, as the author identifies behaviour modelling as 

one of the most influential sources of self-efficacy. Additionally, Koestner and Losier 

(2002:104) assert that in order to prevent an individual from losing interest in a task due 

to the lack of enjoyment, regardless whether triggered for intrinsic or extrinsic reasons, 

there is a need for a certain degree of self-regulation and structure that would support an 

individual in focusing on both a task in hand as well as the outcomes that his or her 

engagement would produce in the long run. Comparably to Dörnyei’s concept of 

facilitative structure, pursuing a target along a well-defined pathway that fosters one’s 

performance would be of extreme importance especially in the case of time-consuming 

endeavours, where one’s motivation fluctuates on a regular basis. It has to be noted, 

however, that while the conjecture put forward by Deci and Ryan seems to favour self-

regulation strategies as the major tool in the successful maintenance of motivation, 

Dörnyei’s framework, following a proper launch, is entirely self-propelling. Furthermore, 

it is possible to view the basic needs identified by Deci and Ryan as contextual factors of 

a supportive environment that may contribute to the emergence of a motivational drive. 

Provided an activity satisfies all the needs and an individual integrates a goal as his or her 

own, the enjoyment stemming from performing a task may generate a charge of positive 

emotional energy that would serve as the fuel continuously propelling the motivational 

framework.  

2.2.5. Future time perspective 

When attempting to discuss the Teory of Future Time Perspective, one has to realise 

that a number of motivation theories somewhat disregarded the impact of past experiences 

on the shape of one’s present motivation. On the other hand, the assumption that a 

person’s current behaviour is shaped merely by the past would not withstand the process 

of empirical validation, as each human being possesses particular desires and aims that 

are yet to be accomplished. Nuttin (1980:16) defines the future time perspective as “the 

degree to which and the way in which the anticipated chronological feature is part of the 

psychological life space of an individual.” The concept of time orientation is based on the 

idea that one’s perception of time is capable of influencing emotions experienced and the 

choice of behavioural strategies. Following Zimbardo and Boyd (1999:1271), such a 

perception emerges from the processes of cognitive nature which partition human 
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experience into past, present, and future temporal frames. In order to trigger the 

motivational potential of the future time perspective, a person needs to bridge the 

temporal distance between the present and the future moment where the goal is expected 

or hoped to be achieved (Paixao 2012:43). Depending on a person’s temporal focus, time 

perspective may leverage motivation and the self-regulatory strategies one chooses to 

apply. In the view of Seijts (1998:155), most of the human motivation when selecting an 

activity is oriented towards the future. Zimbardo and Boyd (1999:1272) expand on the 

assumption and assert that individuals with future orientation display a rather stable 

tendency to adopt a future temporal frame of mind when making decisions. When 

pursuing a particularly distal objective that involves numerous sub-steps, an individual 

would produce immediate outcomes once one of the minor targets is accomplished. Such 

a scenario is not necessarily desirable from the perspective of temporal orientation, as it 

may dissuade an individual from pursuing a goal should one of the temporary rewards be 

far from satisfactory. Future-oriented people, however, possess the capacity to focus their 

attention on the ultimate objective and remain dedicated to the cause until the final 

outcome is not produced.  

Similarly to the previously discussed concepts, much attention within the Future 

Time Perspective theory was devoted to the importance of goals; each undertaking which 

a human being embraces as his or her own may be evaluated on the basis of two features, 

namely content and temporal localisation. Whereas the former refers to what need is being 

accommodated by an endeavour, the latter concerns one’s perception of the dichotomy 

between targets in a near and very distant future. People characterised by a longer FTP 

span are generally more skilful at anticipating the implications of their present activities 

for a more distant future and are more likely to elaborate longer behavioural projects 

(Lens et al. 2012). This, in turn, would be an obvious advantage in the case of extended 

motivational interventions, such as a DMC. Even though an individual might not be 

intrinsically motivated to perform a given activity, if a task is conducive to the 

achievement of a meaningful future goal, it may acquire positive value for a person. It 

appears that a somewhat similar assumption was adopted by Dörnyei (2012:23) in his 

conceptualisation, as within the framework, one would continue in the pursuit of a goal 

despite the presence of activities which, under normal circumstances, would be far from 

enjoyable. To refer to this phenomenon, Eccles and Wigfield (2002:120) propose the term 

of utility value and allege that should a person find the degree of perceived usefulness of 
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a task satisfactory, the action, even though normally unappealing, will be performed for 

the sake of future attainment.  

Long-term targets frequently involve executing behaviours that would be far from 

one’s voluntary activity choice and, thus, much of the achievement process may not be 

intrinsically driven. Yet, completing such sub-steps is necessary for the final goal to be 

attained so that an individual pursuing a challenging endeavour has to perform them to 

reduce the distance separating him or her from reaching the most optimal version of self. 

In view of this, focusing on the future aspect rather than the present temporal time frame 

may boost a person’s tenacity by limiting his or her attention to the future attainment only. 

This observation prompts immediate similarity to the concept of positive emotionality 

included in the DMC framework. Dörnyei et al. (2015:101) assert that “the enjoyment 

related to a DMC is not necessarily intrinsic in the sense that the sheer performance of 

the behaviours involved in the task is perceived as pleasurable.” The favourable 

emotional stimulation associated with a motivational drive does not stem from the process 

itself, but instead emanates from the emotional loading associated with reducing the 

distance to the desired vision of self. Concentrating on the future dimension of a goal 

might fulfil the same role and generate persistence in case of activities which are far from 

pleasurable, yet necessary to reach the ultimate target.  

Ibrahim (2016:260) explains that the potential of the concept lies in the fact that the 

future time perspective helps people to conceive the distant future as being nearer. In their 

efforts to elaborate on the factors responsible for determining the intensity of such an 

experience, Husman and Shell (2008:167) put forward two sources from which the 

motivational power of the future time perspective may emerge, namely cognitive, where 

high valence is credited to one’s current efforts as means to reach a possible future target, 

and dynamic, where the goal itself is in the centre of a pursuit. Regarding the former, 

individuals who are convinced that the present activity would reduce the distance towards 

the desired version of self would display more perseverance and remain task-oriented in 

case of difficulties. Simons et al. (2004:121) highlight, however, that although the FTP is 

capable of stimulating one’s motivation in a positive manner, when the future aspiration 

is inappropriately located on the temporal time frame, the motivational potential of 

Zimbardo’s concept vanishes. Turning now to the dynamic aspect, it appears to be slightly 

more complicated in comparison to the cognitive facet of the future time perspective. The 

dynamic orientation reflects the incentive value of distant endeavours and the 
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achievement of rewarding sub-goals that precede the distant goal (Andre et al. 2018). The 

quality of one’s motivational impetus is based upon two features, that is on a person’s 

judgement as to whether the skills required to successfully perform an activity at hand are 

also useful in accomplishing the ultimate target and on one’s reasons behind task 

engagement. Much in a similar vein to the DMC construct, where tasks conducive to the 

final accomplishment are more enjoyable as they provide an individual with a partial 

sense of accomplishment, it appears that the future time perspective utilises the concept 

of instrumentality to acknowledge the importance of sub-tasks for the emergence of a 

motivated action. Ibrahim (2016:261) identifies four degrees of instrumentality when 

discussing an individual’s desires propelling engagement, namely low utility-

extrinsically regulated, when one’s dedication is extrinsically driven, low utility-

internally regulated, where current behaviour is intrinsically motivating in itself so that it 

does not have to be related to a future objective, high utility-externally regulated, where 

one’s engagement is fuelled by a desire to accomplish external rewards in the future and, 

lastly, high utility-internally regulated, where one’s actions towards future goals are 

internally driven. On top of providing a person with a partial sense of accomplishment, 

the presence of secondary targets supplies an individual in pursuit of a future state with 

standards from which his or her performance can be evaluated. 

Several studies were launched to examine the practical potential of the future time 

perspective. In contrast to the aforementioned theories which, although successful, were 

rarely applied in an educational setting, the notion of future time perspective was, on 

several occasions, tested in the domain in an empirical manner. To enumerate a few 

studies, the conceptualisation was found to have positive influence on academic 

achievement (Peetsma and van der Veen 2011), self-confidence (Walker and Tracey 

2012), and motivation (Lens and Decruyenaere 1991). Also, the construct of future time 

perspective was found to be closely related to a person’s age; several independent studies 

confirmed that whereas the goal-setting process of older people revolves around targets 

of high emotional relevance, young people credit more valence to the pursuits of 

instrumental nature (Fung et al. 1999; Lang and Carstensen 2002; Fung and Carstensen 

2004).  
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2.2.6. Theories of self-imagery 

One may quickly spot the interrelatedness of the inquiry within the domains of 

psychology and education, as new psychological findings would be quickly incorporated 

within the latter realm with the sole aim of facilitating the rate in which knowledge is 

assimilated. The notions of vision and mental imagery were no different; however, the 

concepts were first utilised in the fields of sport and performance and, only later, found 

their application within the educational domain. Although several different definitions of 

mental imagery were proposed over the years, it appears that, in its essence, the notion 

pertains to channelling one’s present behaviours towards the accomplishment of a future 

target. In his efforts to explain the term, Dörnyei (2012:12) alleges that mental imagery 

is used in psychology to describe the way human beings envisage a future state, especially 

when they concern a future self-image. Along similar lines, Pearson et al. (2015:592) 

define the notion as “perceptual experiences in the absence of sensory input, otherwise 

termed as a weak form of perception.” Despite the presence of certain similarities, vision 

should not be mistaken for a goal; whereas the former refers to a highly desired 

imagination of a future disposition enriched by tangible, sensory image, a goal is a target 

one aims for when engaging in an activity. Importantly though, the neural mechanisms 

activated by mental imagery techniques resemble those of a real event and can produce 

analogous emotional loading (Pietluch 2018:47). Holmes et al. (2016:257) suggest that 

altering one’s emotionality is a more sufficient route to trigger behaviour change, as 

cognitive processing of behaviour change interventions, which is quite frequently based 

on guidance rather than a proper action plan, does not guarantee the emergence of a 

motivated action. Those in favour of vision potential contend that it is possible to inspire 

the growth of motivational energy by encouraging individuals to pre-experience future 

planned behaviours and the accompanying emotional consequences. Dörnyei et al. 

(2016:44) appear to share this assumption and assert that the role of vision is essential not 

only for triggering the initial motivation, but also for regulating its value throughout the 

experience. The inclusion of a sensory element strengthens one’s motivation towards a 

pursuit by providing a person with a partial feeling of euphoria that one would experience 

once the final attainment is produced. Similarly to the concept of positive emotionality, 

which is one of the central elements of a DMC, envisioning emotions related to the final 

state via mental imagery somewhat contributes towards generating the encouraging 

emotional loading which, in turn, aids a person in sustaining motivated behaviour. 
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Surprisingly, some studies suggest that the skilful use of mental imagery to stimulate 

one’s emotional reactions may be more potent in triggering behavioural change than 

verbal feedback (Matthews et al. 2012). Kosslyn et al. (2006:12) indicate that “visual 

mental imagery involves reactivating visual representations in long-term memory and 

using them to construct representations in working memory, where they can undergo 

further processing.” Notably, the influence of mental imagery by far surpasses the mere 

reproduction of one’s past experiences and allows an individual to extract new 

information by reassembling and once again interpreting visual images experienced 

(Finke 1989:12). For the reasons specified above, Dörnyei and Kubanyiova (2014:33) 

believe that the concept of vision may account for individual differences in 

accomplishment in case of people pursuing goals of similar difficulty.  

It would follow from the above that, even though vision cannot drive motivation on 

its own, it is indeed capable of leveraging one’s performance. Mental imagery allows 

people to experience future activities prior to their execution in the real world and, 

consequently, shapes opinions as to what outcomes can be expected (Holmes et al. 

2016:258). Instead of perceiving the concept as a solitary trigger of motivated action, 

vision might be viewed as an amplifier of one’s engagement in the pursuit of personally 

relevant targets (Renner et al. 2019:52). An additional advantage of employing the 

visionary techniques in the strive to produce motivated action emerges once we identify 

the elements of mental imagery within the previously discussed Theory of Possible Selves 

devised by Markus and Nurius. According to the underpinnings of the conceptualisation, 

any motivated behaviour is driven by one’s desire to reduce the dichotomy between one’s 

current state of skills and knowledge and the most optimal version of self. Although the 

perception of such a dichotomy may function as a potent source of motivation on its own, 

it seems that the inclusion of imagery supports individuals in acknowledging the fact that 

such a change in their own behaviour is indeed possible. Van der Helm (2019:98) 

elaborates on the notion and asserts that to inaugurate the motivational potential of vision, 

the mental representation cannot concern just any possible self; rather, it should be the 

most desirable one. Furthermore, for the motivational momentum to be first initiated and 

then maintained, one needs to possess a desire for deliberate change in one’s future. 

Provided such a willingness is present, vision is capable of stimulating an individual to 

develop an efficient plan for corrective action that will, ultimately, deliver a person 

towards the final destination.  
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2.2.7. Dynamic systems theory 

In its original form, the Dynamic Systems Theory was introduced into the field of 

mathematical inquiry in the hope of providing a framework that would aid researchers in 

identifying certain trends within non-linear environments, where the value of variables 

unceasingly fluctuates. However, the conceptualisation is more than merely another 

mathematical theory; it is often referred to as a meta-theoretical perspective, as the 

theoretical underpinnings of the construct allow its application to virtually any 

phenomenon. As the process of language assimilation is far from linear and encompasses 

a multitude of interrelated variables from various realms, such as one’s social context or 

psychological disposition, the system along which one develops language mastery may 

be seen as a dynamic one and, thus, allows for the application of the theory within the 

domain in question.  

To commence with the definition of a dynamic system, Dörnyei (2011:3) explains 

that a complex environment has to consist of two or more components that change over 

time and influence each other in a bi-directional manner. Along similar lines, De Bot et 

al. (2007:23), assert that the most salient characteristic of such a system is its complete 

interconnectedness. Simply put, as variables form a net of interrelated influences, they 

are bound to affect each other’s properties and, in consequence, a change in the value of 

one variable will impact the remaining parts of the group. Larsen-Freeman and Cameron 

(2008:203) propound the view that dynamic systems never cease to interact with the 

surrounding context, elements within the network, as well as other systems. Such 

structures are chaotic in a sense that the circumstances of interaction between its 

components are always changing, rendering the final outcome of such a behaviour 

unpredictable; the components change over time owing to continuous interactions and so 

does a potential result of an interaction. Similar conclusions were reached by De Bot 

(2007:23), who claims that “dynamic systems are nested in the sense that every system is 

always part of another system, forming an infinite pool of potential interactions.” 

Additionally, within a dynamic network, there is no correlation between the volume of 

input and the effect it may exert over the system’s environment. In other words, the 

interactions within a system are nowhere close to being linear, making any attempt to 

predict an outcome of an action impossible. Despite the dynamically changing 

circumstances of an interaction, there are two positions in which a system may 

temporarily settle, namely attractor and repeller state. As we may read in De Bot 
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(2007:24), such states are, by definition, temporary and may vary as to the amount of 

input required to move the system from one attractor to the other. However, as the 

attractors allow the entire environment to progress along its natural evolutional trajectory, 

the condition is considered preferable. Repeller states, on the other hand, hinder the 

natural progression of a system by increasing the amount of power required to move the 

system between attractors.  

Similarly to the continuously changing circumstances of a dynamic system, one’s 

dedication throughout a motivational experience is far from being stable and the value of 

one’s motivation does not cease to fluctuate. This is far more apparent in the case of 

prolonged pursuits, where a goal is constantly re-evaluated to estimate whether the 

accomplishment is still worth the effort required to produce the desired outcome. For this 

reason, Dörnyei (2011:9) suggests refraining from the usual practice within the 

motivation inquiry, that is scrutinising one’s motivational experiences in terms of 

generalisable factors. Rather, motivation should be viewed as the combination of 

cognitive, emotional, and motivational sub-systems; depending on context and time-

related circumstances, the combination may produce a stable environment for growth. 

Given the lack of predictability within a dynamic system, it would be extremely 

troublesome for an individual to remain task-oriented and fully engage in a series of 

actions that, even though possibly conducive to the final accomplishment, give no 

guarantee the final destination will be reached. The regulatory power and stabilising 

properties of a DMC, however, are capable of temporarily harnessing the turmoil of a 

dynamic system and overriding an otherwise totally chaotic environment by appropriately 

directing energies towards the desired future end-goal. This is accomplished through the 

inclusion of proximal progress checks which, much alike the attractor states, form a clear-

cut pathway for development and provide a DMC agent with constant feedback, allowing 

a person to maintain the value of motivation on a steady level. The proper combination 

of time and contextual factors may help those interested in the motivational inquiry in 

exercising a certain degree of control over their motivation by taking advantage of the 

structural properties of a motivational drive.  

2.2.8. Process-oriented approaches 

As the process-oriented approaches towards motivation were discussed earlier in this 

thesis, we shall refrain from providing the theoretical basis of such conceptualisations 



81 
 

once again. However, as the main objective of this section is to identify the elements of 

Dörnyei’s motivational drive in other theories seeking to explain the causality of human 

engagement, we shall expand on the subject below.  

Instead of focusing on the valence of a goal itself, the model proposed by Dörnyei 

and Otto (1998) analyses successful performance in a rather holistic manner. During the 

actional stage, an individual envisages the proper line of action that is supposed to 

generate the desired achievement and, at the same time, constructs a scaffolding of sub-

tasks with the aim of dividing very often complex endeavours in the framework of more 

digestible proxy targets. Much in a similar vein, the immense motivational power of a 

DMC is partially credited to the organisational aspect of the experience, as each 

motivational surge is characterised by the presence of sub-goals, behavioural routines, 

and a facilitative structure. It would not be possible to control such a motivational flux of 

energy in the long run were it not for the very factors identified above, as they provide an 

individual caught up in the flow of energy with the tools that contribute to maximising 

the benefits of a DMC. In the case of both conjectures, the structural properties of a 

motivational experience are believed to be of tremendous importance for the 

sustainability of the state. Unlike the traditionalistic approaches towards motivation, 

which generally scrutinised the value of motivation at a specific point in time as if it was 

a stable construct, most researches nowadays would agree that the value of motivation is 

changing dynamically. Pintrich and Schunk (1996:4) claim that “motivation is an active 

process whereby goal-directed activity is first inaugurated and then, sustained over time.” 

A similar assumption was put forward by Dörnyei (2001:5), who acknowledges that 

acquiring mastery within some domains is usually a time consuming endeavour and, 

during the process, “motivation does not remain constant but is associated with a 

dynamically changing and evolving mental process, involving continuous reappraisal and 

balancing of both the internal and external influences that one is exposed to.” On these 

grounds, it would be essential for a successful motivational framework to encapsulate the 

temporal dimension of motivation, allowing for such an intervention to account for a daily 

ebb and flow in the value of the construct. The process-oriented approach recognises the 

aspects of motivational evolution and breaks down the experience into temporal segments 

(Ushioda 2001:94). Significantly, although both theories are extremely consistent in the 

importance credited to the structural and temporal facets, one may easily spot a certain 

inconsistency in the degree of control an individual is expected to possess over a 
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motivational experience. Whereas in the process-oriented approach motivation remains 

somewhat stable due to the constant volitional control, a person within a DMC does not 

have to activate any control mechanisms as, once initiated, the structure is believed to be 

entirely self-powered. The stability of a motivational drive is the result of energy 

prompted by its launch so that when structuring a framework for motivational 

intervention, it would be recommendable to exercise some control over the process at the 

initial stages of an undertaking. In view of the above, the DMC theory may be viewed as 

Dörnyei’s attempt to remedy the gaps identified in the prior approach.  

 Summary 

Inspiring motivational gain, regardless of context, is by no means a straightforward 

endeavour. What one has to keep in mind is that although the field of inquiry allows for 

a certain measure of generalisation, the existence of individual differences renders the 

task of developing the ultimate motivational framework which would counteract the 

drops of motivated behaviour nearly impossible. Unlike earlier approaches, which 

scrutinised the value of one’s motivation in relation to a narrow temporal frame, 

Dörnyei’s conceptualisation elaborates on triggering highly intense and, importantly, 

long-lasting surges of motivational energy transporting individuals towards highly 

desired future states. Even though this novel construct yet lacks empirical validation, it 

does possess tremendous practical potential. By drawing on the most successful features 

of the theories proposed beforehand, the DMC framework appears to be capable of 

temporarily harnessing the fluctuation of motivation through its structural properties. A 

skilful inclusion of sub-goals en route to the final destination divides demanding pursuits 

into more digestible parts and, by the same token, prevents a person who is pursuing an 

objective from displaying withdrawal behaviours. The most salient feature of a DMC 

experience, however, is the presence of a well-defined end-state that is further enhanced 

by elements of mental imagery; whereas the importance of having a clear-cut target in 

inspiring a motivated action is more than apparent, as it provides cohesion to one’s efforts 

and allows a person to concentrate on a specific endeavour, the vision element ensures 

task-dedication by supplying those operating within a DMC with a fracture of emotional 

stimulation one would experience once the goal is accomplished. The emotional aspect 

should be additionally underlined here, as people caught up in the flow of a current 

experience continuous motivational arousal. The positive emotionality associated with a 

DMC transforms even tedious activities into behavioural routines and limits the negative 
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stimulation. In fact, not performing a task that is an element of the motivational pathway 

would prompt feelings of dissatisfaction and nervousness, as a person would be deprived 

of experiencing the positive energy of a current. To the author’s mind, the successful 

combination of the aforementioned factors guarantees the emergence of motivated 

behaviour that will, ultimately, result in delivering an individual towards the final goal. 

For this reason, in the following sections, our efforts will be devoted to the empirical 

validation of the framework.  
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CHAPTER III 

Facilitating a DMC occurrence through self-efficacy beliefs 

In the following chapter, the focus will remain on describing and discussing the 

outcomes of the quantitative analysis conducted for the purpose of the research project, 

with the primary objective of exploring the possibility of convergence between self-

efficacy and the rate at which motivational surges occur. The results yielded by the 

instruments employed will be first discussed individually, with particular attention paid 

to the incidental variables such as the age and gender of the participants and, then, in 

combination, seeking to validate the assumed interrelatedness between personal agency 

and the DMC phenomenon. In the final parts of the chapter, specific conclusions 

stemming from the analysis are provided.  

3.1. Research design – description 

Having outlined the theoretical underpinnings behind the two concepts essential for 

the study, the investigation shall now turn to a more analytical frame. That is, the 

fundamental objective of the present inquiry was to corroborate the validity of the claim 

that there exists a correlation between well-anchored agency beliefs and the occurrence 

of the DMC phenomenon and, in consequence, personal agency may be viewed as a 

robust predictor of the rate at which motivational surges come into being. On the basis of 

the theoretical discussion, one can observe that there has been some recent effort to 

operationalise the novel notion put forward by Dörnyei and his colleagues at the level of 

a foreign language classroom (Ghanizadeh and Jahedizadeh 2017; Pietluch 2018). At the 

other end of the spectrum, there has been a large volume of interest in the facilitative 

properties of self-efficacy and their impact on various domains of human functioning, 

also including the development of language proficiency in the EFL environment (Raoofi 

et al. 2012; Leeming 2017; Pietluch 2018), rendering personal agency a strong predicting 

variable in the language learning context. Additionally, positive beliefs regarding one’s 

agency were found to be of paramount importance for forging a person’s resilience and 

tenacity (Taylor and Reyes 2012; Sagone and De Carolli 2013), features which are 

considered crucial in the case of demanding pursuits such as learning a foreign language. 

As the novel motivational framework created by Dörnyei pertains to sustained investment 

in a task, one may risk a tentative presumption that the reinforcing capacities of self-

efficacy may prove beneficial for embracing challenging and time-consuming endeavours 
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typical for the DMC phenomenon, and embolden an individual to actualise his or her 

potential. Bearing in mind the conceptual similarities shared by the two notions and the 

fact that both concepts were found to be advantageous for the performance in the EFL 

domain, we may move towards the belief that the variables are mutually supportive in 

inducing long-term motivated behaviour in the pursuit of language fluency. To the best 

of the author’s knowledge, however, there exists a substantial gap in the empirical 

validation investigating these two variables in combination and much more research work 

is required to position self-efficacy as one of the factors contributing to the emergence of 

a true motivational current. This project seeks to remedy the identified void of practical 

exploration concerning the nature of the relationship between personal agency and the 

DMC phenomenon.  

Based on the aforementioned theoretical assumptions, we may move towards the 

formation of the following research hypotheses: 

1. There exists a direct correlation between a high sense of self-efficacy and the 

occurrence of the DMC phenomenon. 

2. Well-anchored beliefs of efficacy may be viewed as a facilitative factor encouraging 

an individual to actualise self-potential within the DMC framework. 

In addition, the project intends to address the following supplementary research 

questions: 

3. Is there any relationship between gender and high beliefs of efficacy? 

4. Is there any relationship between gender and the occurrence of the DMC 

phenomenon? 

5. Is there any relationship between age and well-anchored beliefs of agency? 

6. Is there any relationship between age and the occurrence of the DMC phenomenon? 

3.2. Research population 

Adult users of English as a foreign language were targeted in efforts to compose the 

sample for the present study and, in total, 420 individuals participated in the project. In 

terms of the background, the group was not homogenous in its nature; considering a true 

motivational current is a rather unique phenomenon, it would not be recommendable to 

delimit the pool of potential participants to a single context only before a full-

understanding is reached on how the motivational surges are generated. However, the 

current project was most predominantly based in the domain of L2 learning and teaching 
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and to ensure that the investigation adheres to the criterium of homogeneity, all of the 

participants included in the study were requested to fulfil the Oxford Proficiency Test 

and, at the time of the data collection, were at the upper-intermediate level. Personal data 

was collected on the participants and the study respondents were assured that the 

researcher would devote every effort necessary to secure the confidentiality of their 

identities and the data would be used solely for the purpose of the present project. In terms 

of the gender parameter, of the total population, 192 (45,71%) respondents were female 

and 228 (54,29%) were male. Turning now to the age factor, the subjects ranged from 18 

to 52, with the majority of the study respondents belonging to the 18-23 bracket (37,38%). 

The second most numerous group included in the project was composed of individuals 

between 24 and 29 years age, constituting 26,19% of the entire population. Amongst more 

mature participants, 15,95% of the study respondents declared their belonging to the 30-

39 age group. In the case of the individuals over 40 years of age, the distribution of the 

sample was slightly less diversified; 45 (10,71%) respondents signalled belonging to the 

40-49 bracket, whereas the group over 50 consisted of 41 (9,76%) individuals. 

3.3. Apparatus and data collection 

As it has been previously mentioned, the execution of a successful performance 

regardless of a domain was once regarded to be a one-dimensional dichotomy, with 

people being described as either capable or incapable of producing favourable results. 

Owing to the advances in motivational and psychological research, the nature of human 

engagement is now believed to be a rather multifaceted one and its emergence is credited 

to an array of factors, with taxonomy including aspects of a cognitive, social, emotional, 

and personal nature. Similarly, there are specific criteria which prove to be of immense 

help in distinguishing a DMC from other types of intense, motivational involvement, with 

the features of the drive directedness and the enduringness of self-propelling motivational 

processes being the most frequently recognised in terms of the experience uniqueness. 

With the scope of the thesis in mind, in the quantitative part of the project, the principles 

of data triangulation were applied and two questionnaires were utilised for the purpose of 

evidence collection. In the view of Cohen et al. (2000:254), such a method “explains more 

fully the richness and complexity of human behaviour by studying it from more than a 

single standpoint.”  
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3.3.1. General Self-Efficacy Scale 

Participants’ self-efficacy beliefs were investigated through a standardised version 

of the General Self-Efficacy Scale created by Schwarzer and Jerusalem (1995). The 

concept of personal agency was operationalised in several different plateaux of human 

existence and, consequently, numerous alternations of the tool are now available. 

Nonetheless, as the primary purport of the present research project was to explore the 

scope of the influence of one’s personal assessment of efficacy on triggering motivational 

drives, the standard version of the instrument measuring the general sense of agency was 

deemed to be the most suitable. The questionnaire consists of 10 forced-answer 

statements and the participants are requested to record their agreement along a 4-point 

Likert-type8 response format with the answers ranging from 1 (not at all true) to 4 (exactly 

true), yielding a total score between 10 and 40. The tool was designed to measure different 

facets of agency beliefs, with the paramount focus on features such as a person’s degree 

of resourcefulness, a general attitude towards prospective challenges, and effort 

expenditure tendencies. The statements included in the test are positively worded, with 

the most typical item being “I can always manage to solve difficult problems if I try hard 

enough.” Although the choice of the questionnaire was primarily dictated by the tool 

flexibility in measuring different aspects of efficacy, the test was also chosen due to the 

availability of an extensive results corpus, with the mean score of Cronbach’s alpha9 

oscillating around 0.88 for adult participants aged between 20 to 50. Importantly, the 

criterion-related validity of the scale was well-documented in numerous correlational 

tests which rendered positive coefficients with academic buoyancy (Caroll et al. 2009; 

Turner et al. 2009; Martin et al. 2010), adoption and maintenance of healthy behaviours 

(Luszczynska et al. 2005; Ball et al. 2017), motivation in academic context (Pajares 2005; 

Schunk and Pajares 2005; Meral et al. 2012; Trinder and Pietluch 2019), resilience 

(Taylor and Reyes 2012; Sagone and De Carolli 2013) or, finally, performance outcomes 

(Creed and Prideaux 2001; Abdullah and Mustafa 2019). The internal consistency of the 

questionnaire in the present study was also assessed and rendered the score of Cronbach’s 

alpha of 0.86. For the original version of the instrument, please refer to Appendix 1.  

 
8 For more information on the design and interpretation of Likert scales, please see Allen and Seaman 

(2007: 64-65). 
9 Cronbach’s alpha is a standard test used to estimate the reliability of a composite score and it is the most 

predominantly applied technique in assessing the internal consistency of multiple-question Likert-type 

scales. 
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3.3.2. DMC Disposition Questionnaire 

In efforts to assess whether the respondents’ motivational experiences could indeed 

be referred to as true motivational currents, the DMC Disposition Questionnaire derived 

from Muir (2016) was applied. In contrast to the previous instrument, whose design was 

based solely on forced-response format, the tool combines both open and multiple-choice 

questions with the primary intent of establishing whether a motivational episode 

described by a participant fulfils the core theoretical underpinnings as outlined in the 

Directed Motivational Currents theory. On top of identifying prospective DMCs, the 

questionnaire explores additional realms of an experience by focusing on facets such as 

the durability of a motivational episode, the degree to which an end-goal of one’s pursuits 

was internalised, and the emotionality associated with actualising one’s potential. Much 

like the previous questionnaire, in the multiple-choice section of the test, responses are 

recorded on a 5-point Likert continuum, with the grades ranging from 1 (strongly 

disagree) to 5 (strongly agree). Previous studies, although limited in their number owing 

to the fact that the DMC Disposition Questionnaire is a relatively new instrument, appear 

to account for a high internal consistency of the tool, with Cronbach’s alpha of 0.84. The 

similar score was yielded in the case of the sample recruited for the present investigation, 

with the score of Cronbach’s test oscillating around 0.87. To the best of the author’s 

knowledge, the scale in its original version has been, to this date, deployed in three 

separate studies (Muir 2016; Ghanizadeh and Jahedizadeh 2017; Pietluch 2018). The tool 

also incorporates several open-ended questions where the respondents are requested to 

elaborate on their motivational episodes in detail; the opinions disclosed by the study 

participants were analysed and interpreted on several separate occasions and produced a 

substantial number of conclusions for further empirical investigation. These insights were 

then compared with the results of the direct interviews conducted with those respondents 

who reported experiencing the DMC phenomenon and will be discussed in detail in 

Chapter IV.  

3.3.3. Data collection procedure 

At the initial stages of the project, the respondents were assured that their 

participation was voluntary and should they, for any reason, wish to withdraw from the 

research, they were free to do so. The principal aims of the study were explained; having 

in mind, however, that the fundamental objective of the project was to identify the 
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potential cases of efficacious individuals who experienced the DMC phenomenon, the 

background information on the concept coined by Dörnyei was limited. The decision was 

based on the fact that the researcher did not want to narrow the respondents’ efforts to 

illustrating occurrences which would suit the description of a DMC but rather was driven 

by the desire to identify true motivational currents within the study population. Following 

this stage, the participants were provided with the previously described psychometric tests 

to complete. Each questionnaire included in the study encompassed straightforward 

instructions and the guidelines were further reinforced verbally. No time limit was 

specified for the project, nevertheless, the majority of the participants required no less 

than 30 minutes to address the questions in both instruments. To calculate the results 

yielded by the scales, a typical approach to the interpretation of Likert-type instruments 

was applied. The outcomes were then subjected to a standard battery of correlational tests 

to explore the possibility of the existence of a potential relationship between the primary 

variables (Sullivan and Artino 2013). The exact procedure will be outlined in the 

following subchapter.  

3.4. Research study – findings, evaluation, analysis and conclusions 

Although two instruments were employed for the purpose of the present investigation 

and the primary aim of the chapter was to expand on the possible correlation between 

well-anchored beliefs of efficacy and the occurrence of motivational surges, before we 

proceed with exploring the nature of the relationship in question, it would be 

recommendable to focus on the analysis of insights stemming from individual tools. Thus, 

in the section below, the results of both questionnaires will be discussed separately. 

3.4.1. General Self-efficacy Questionnaire – findings 

As it was previously indicated, the instrument is most predominantly applied in the 

hope of elaborating on the shape of a person’s general agency beliefs. The concept of 

self-efficacy has found its application in virtually all spheres of human existence and, 

since the late 1960s, a variety of different scales and measuring tools investigating 

context-specific efficacy beliefs has emerged. In the domain of L2 learning and teaching, 

several different instruments were proposed over the years, targeting the influence of 

agency beliefs on developing language fluency in a holistic manner as well as with 

reference to individual skills such as speaking or writing. The rationale behind the 

application of the General Self-Efficacy Scale was that, in the quantitative aspect of the 
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investigation, the primary intention was to expand on the role of agency in developing 

overall language competence. Additionally, as the concept developed by Bandura has yet 

not been operationalised in the framework of Directed Motivational Currents, before 

more context-specific studies are launched, it would be fitting to establish whether 

general efficacy may contribute to the occurrence of motivational surges of high intensity. 

Moving on to a more analytical frame, we shall now turn to the discussion of the 

value of general self-efficacy amongst the study participants. The most typical approach 

towards the interpretation of the GSES questionnaire, regardless of a domain of 

functioning, is that any score above 30 points indicates sufficient agency beliefs. Within 

the targeted group, the satisfactory score was obtained by 249 participants, which 

constitutes 59,28% of the entire research body. One may risk a tentative conclusion here 

that the overall percentage of efficacious entities may be even more significant in terms 

of context-specific agency. Bearing in mind the setting of the research and the fact that it 

would not be possible to accurately explore individual efficacy beliefs in such a numerous 

population, the general sense of agency had to be targeted. In terms of the age factor, an 

important observation to be made here is that well-anchored agency beliefs were more 

typical for the mature participants. More specifically, out of 153 respondents who 

specified that they were over 30 years of age, it was possible to estimate that 98 (64,05%) 

participants held satisfactory beliefs as to their ability to efficiently cope with daily 

challenges. When it comes to the younger participants, that is between the age of 18 and 

29, well-developed coping competence was signalised by 151 respondents, which 

accounts for 56,5% of the group in question. Even though the difference between the 

mature respondents and young adults may not be outstanding, one has to realise that the 

population of individuals below the age of 30 was more numerous than the other age 

group. One may seek the explanation for this particular dichotomy in terms of the sources 

from which well-instilled agency beliefs originate. As it was mentioned in the previous 

subchapter of the thesis concerning sources of efficacy, enactive mastery experiences are, 

by many, considered to be the most effective mechanisms of strengthening personal 

agency. On logical grounds, over the course of their life, more mature individuals would 

encounter a higher volume of experiences that may lead to the development of a healthy 

perception of one’s efficacy. Nonetheless, much more research work is required to 

substantiate the claim that the age parameter may constitute a predictor of well-developed 

agency. Targeting other sources of efficacy may be indeed more efficient in the case of 
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younger adults, as studies suggest that young individuals are more inclined to develop 

agency beliefs as a result of social persuasion or behavioural modelling (Usher and 

Pajares 2008; Joet et al. 2011); however, this is not to say that experiencing mastery 

within a given domain does not support the development of agency amongst the younger 

population. Self-efficacy is hardly a one-dimensional construct and, depending on 

circumstances surrounding one’s coping efforts, individual sources of agency may vary 

in their strength and effectiveness. From the educational standpoint, while designing a 

curriculum that aims both to increase students’ language proficiency and to develop the 

agency of a learner, an ideal framework would target all origin points of efficacy in the 

hope of activating the constructs stimulating potential. 

In terms of the gender parameter, the literature on the subject matter offers no 

consensus as to one sex being more disposed towards displaying well-developed agency 

beliefs, although some studies suggest that female subjects are usually more convinced 

of their ability to efficiently cope with unexpected challenges in the educational domain 

(Stephen 2008; Huang 2013). Similarly, within the population included in the current 

research project, no significant divergence was spotted between male and female 

participants and it was not possible to clearly indicate that well-anchored agency beliefs 

were more typical of one gender. To be more exact, out of 249 respondents who reported 

possessing high efficacy beliefs, 126 participants were female (50,60%) and 123 

(49,40%) were male. Although gender differences may be more apparent in other 

domains of functioning, one may conclude that in terms of a non-context specific agency, 

the variable is not essential for self-efficacy building. To substantiate this claim, the 

analysis below will focus more closely on examining individual responses provided to 

the questionnaire items with particular attention being paid to the gender parameter. Table 

1 below presents a concise summary of the results.  

  
Item 

Not at all 

true 

Barely 

true 

Moderately 

true 

Exactly 

true 

1 
I can always manage to solve difficult 

problems if I try hard enough. 

F - 27 F - 53 F - 78 F - 34 

M - 40 M - 72 M - 104 M - 10 

2 F - 34 F - 42 F - 81 F - 35 
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If someone opposes me, I can find the means 
and ways to get what I want. 

M - 42 M - 71 M - 107 M - 8 

3 
It is easy for me to stick to my aims and 

accomplish my goals. 

F - 11 F - 43 F - 86 F - 52 

M - 0 M - 62 M - 101 M - 65 

4 
I am confident that I could deal efficiently 

with unexpected events 

F – 32 F - 49 F - 42 F - 69 

M - 46 M - 63 M - 36 M – 83 

5 
Thanks to my resourcefulness, I know how to 

handle unforeseen situations. 

F - 30 F - 52 F - 69 F - 41 

M - 36 M - 60 M - 87 M - 45 

6 
I can solve most problems if I invest the 

necessary effort.  

F - 31 F - 49 F - 67 F - 45 

M - 36 M - 78 M - 74 M - 40 

7 
I can remain calm when facing difficulties 

because I can rely on my coping abilities. 

F - 39 F - 54 F - 51 F - 48 

M - 35 M - 62 M - 82 M - 49 

8 
When I am confronted with a problem, I can 

usually find several solutions.  

F - 31 F - 58 F - 85 F - 18 

M - 19 M - 70 M - 114 M - 25 

9 
If I am in trouble, I can usually think of a 

solution.  

F - 41 F - 50 F - 46 F - 55 

M - 34 M - 53 M - 77 M - 64 

10 
I can usually handle whatever comes my 

way. 

F – 37 F - 59 F - 54 F - 42 

M - 23 M - 59 M - 86 M - 60 

Table 1. GSES scores per gender 

In terms of the distribution of the sample, both Kolmogorov-Smirnov and Shapiro-

Wilk normality tests revealed that the data supplied by the GSES questionnaire is far from 

a normally distributed population. The findings of the tests are summarised in Table 2 

below. 
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 Kolmogorov-Smirnov  Shapiro-Wilk   

Statistics Df Relevance Statistics Df Relevance 

GSEs 

score (10-

40) 

0,126 78 0,004 0,948 78 0,003 

Table 2. GSES scale normality 

3.4.2. General Self-Efficacy Scale – evaluation and analysis of the results 

Having outlined the general findings stemming from the General Self-Efficacy Scale, 

let us now focus more closely on investigating the answers provided to the individual 

items encompassed in the instrument. More specifically, the results will be discussed with 

special attention focused on the participants’ gender and age. As it is possible to 

generalise the statements encompassed in the GSES questionnaire in terms of the life 

domain individual items pertain to, for the sake of conciseness, the responses will be 

presented and discussed in combination.  

3.4.2.1. The degree of resourcefulness 

To open with the largest body of statements, a great number of the items included in 

the GSES questionnaire is intended to measure a respondent’s confidence in the ability 

to overcome various life challenges through the application of his or her resourcefulness. 

Regardless of whether the instrument is meant to explore the general or context-specific 

value of a person’s efficacy, such items are typically positively worded, with the most 

standard statement being “Thanks to my resourcefulness, I know how to handle 

unforeseen situations.” In terms of the entire research sample, a satisfactory response in 

this regard was provided by 242 out of 420 respondents, which constitutes slightly more 

than half of the total research body (57,62%). More importantly, such responses were 

provided only by those participants who held overall favourable beliefs about their own 

ability to cope, indicating that a positive perception of one’s resourcefulness is indeed 

one of the essential components of a high sense of efficacy. With respect to the age 

parameter, the analysis of the sample indicates that such ingenuity was more typical 

amongst young adults included in the study; a similar opinion was disclosed by 151 

respondents from the 18-29 age bracket, forming 62,40% of the efficacious population, 

as opposed to 91 participants above the age of 30. However, one may attempt to explain 

this particular dichotomy in terms of the total percentage of the mature individuals 



94 
 

included in the present research project, as the group was less numerous in comparison 

to the adults below the age of 30. Much in a similar vein, no significant differences were 

spotted when analysing the sample from the perspective of the gender parameter; positive 

belief in this regard was disclosed by 110 female participants (45,45%), as opposed to 

132 male subjects (54,55%). 

Overall, the most important conclusion to be made here is that, amongst the study 

participants who disclosed positive beliefs of efficacy, ingenuity in overcoming daily 

challenges is one of the focal factors responsible for shaping a person’s problem-solving 

capacities. Having in mind the theoretical underpinnings of the Self-Efficacy theory, it 

would be logical to assume that despite possessing well-developed coping competence, 

one’s beliefs of efficacy may be further augmented by successfully overcoming 

prospective challenges and building one success on top of another. Whereas this 

assumption would favour more mature participants who would, under normal 

circumstances, possess access to a broader array of life experiences, no significant 

contrast was observed in terms of the age parameter. Although young individuals 

included in the research were more inclined to recognise the importance of one’s 

resourcefulness in daily pursuits, the smaller percentage of mature subjects may be 

explained once we take the composition of the sample into consideration. Similarly, the 

analysis revealed that neither gender is more disposed towards displaying a high degree 

of resourcefulness, as such beliefs were evenly distributed in the research body under 

scrutiny. 

3.4.2.2. Effort expenditure tendencies 

Based on the theoretical discussion, it can be observed that one of the essential 

benefits of agency building is the capacity of self-efficacy to leverage the amount of effort 

a person invests in overcoming his or her limitations. According to Bandura (1994:72), 

self-efficacious entities heighten and sustain their efforts in the face of failure and, even 

more importantly, quickly regain their sense of efficacy after failures and setbacks. 

Appropriate effort expenditure is therefore of tremendous importance especially in terms 

of lengthy and cumbersome endeavours, for instance, developing satisfactory language 

proficiency. In the GSES scale, two items were devoted to investigating whether self-

efficacious entities display an inclination towards adjusting the amount of effort to a task 

difficulty, with the most standard example being “I can solve most problems if I invest 
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the necessary effort.” Of the total population, the significance of the effort expenditure 

was reflected in the answers provided by 226 participants, constituting 53,81% of the 

entire research body. Much as in the case of the previously discussed items, it was not 

possible to observe a dichotomy in terms of the gender parameter. To be more exact, a 

favourable disposition towards appropriate effort expenditure was disclosed by 112 

(49,56%) female and 114 (50,44%) male respondents. The difference is more noticeable 

once we inspect the responses provided in terms of the age factor. Namely, in the group 

over 30, the willingness to adjust one’s efforts to a task difficulty was signalled by 89 out 

of 153 participants, which constitutes 58,17% of the mature subjects. The percentage was 

slightly less significant for the young adults participating in the research project, as such 

a belief was typical for 137 respondents (51,31% of the group). The implications of this 

particular item group are that, although highly efficacious entities generally recognise the 

significance of adjusting their coping efforts to a task difficulty, factors such as age or 

gender do not seem to influence one’s efficacy in this regard.  

3.4.2.3. Overcoming ruminative thoughts 

One of the fundamental theoretical underpinnings behind the concept of self-efficacy 

is that, regardless of a setting, well-anchored personal agency delimits the negative impact 

of ruminative thoughts on a person’s performance. Importantly, this claim was successful 

in withstanding the process of empirical validation, as several independent studies 

confirmed that upsetting thoughts and depressive symptoms were more typical for ill-

efficacious entities as opposed to their more efficacious counterparts who, in general, 

experience fewer issues controlling defeatist thoughts (Ozer and Bandura 1990; Gilliam 

and Steffen 2006; Saricam 2015). Two items included in the GSES questionnaire measure 

respondents’ attitudes towards negative emotional rumination, with the statement “I can 

remain calm when facing difficulties because I can rely on my coping abilities” being the 

most typical also for more context-specific instruments. 

With reference to the sample group targeted in this research project, 230 (54,76%) 

respondents indicated that agency beliefs, to a different extent, allow them to moderate 

the detrimental influence of ruminative thoughts. Interestingly though, such an opinion 

was shared by 45 individuals whose overall agency was not deemed satisfactory. This 

observation may be explained in terms of the fact that developing a high sense of efficacy 

is not a straightforward process and healthy self-perceptions are built over time. It is 
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possible to assume that, although the aforementioned respondents have yet not developed 

well-anchored coping competence, they do possess a deliberate desire to change their low 

efficacy in the future. If we now turn to the individuals with well-instilled agency who 

reported the positive impact of efficacy on limiting the occurrence of negative rumination, 

yet again, no significant dichotomy was observed in terms of the participants’ gender; 

whereas such a belief was typical for 91 female participants (49,19%), a likewise opinion 

was disclosed by 94 male respondents (50,81%), indicating that both groups are equally 

skilful in applying their coping competence to eradicate rumination. Again, no 

noteworthy discrepancies were spotted following the investigation of the results from the 

perspective of the age parameter. In both age groups, the ability to exercise control over 

ruminative thoughts through one’s agency was easily discernible. More specifically, such 

an ability was reported by 91 mature respondents with high efficacy beliefs, constituting 

92,86% of the group in question. The percentage was similar for young adults who held 

positive opinions about their agency, as 139 (92,05%) respondents indicated that well-

anchored efficacy beliefs significantly contribute to overcoming negative thoughts 

associated with their endeavours. Therefore, it could conceivably be hypothesised that 

the individuals with a high sense of agency are less prone to feelings of anxiety and stress 

typical for challenging undertakings, regardless of their age.  

3.4.2.4. Goal-orientedness 

Endurance in the vicinity of challenges is a central feature in both Self-Efficacy 

theory and the conceptualisation of Directed Motivational Currents. In fact, goal-

orientedness is one of the most fundamental criteria in assessing whether a motivational 

episode may be referred to as a true motivational surge (Dörnyei et al. 2014). In the GSES 

questionnaire, a single item was dedicated to investigating whether self-efficacious 

individuals are more successful in sustaining dedication to their pursuits, reflected in the 

statement “It is easy for me to stick to my aims and accomplish my goals.” On top of 

measuring a person’s persistence, it would appear that a supplementary aim of the item is 

to verify whether well-anchored agency contributes to reframing an individual’s 

perception of challenges. Amongst the participants who reported a high sense of self-

efficacy, a positive opinion in this regard was provided by 234 respondents, which 

constitutes 93,97% of the efficacious group. Interestingly, a rather intriguing observation 

emerges once we approach this particular facet of efficacy from the standpoint of the 
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entire sample, regardless of the overall value of personal agency. That is to say, the 

conviction that self-efficacy supports a person in sustaining his or her dedication to a 

cause was expressed by 70 participants who, according to the guidelines in interpreting 

the GSES questionnaire, could not be viewed as efficacious entities. Similarly to the 

preceding item, this observation may lend support to the claim that, prior to the emergence 

of a well-instilled coping competence, an individual needs to recognise the need for self-

improvement and start building his or her agency by accomplishing minor targets 

conducive to developing satisfactory efficacy beliefs. Moving on to the age parameter, 

the conviction that task commitment is ongoingly leveraged by one’s efficacy was 

expressed by 140 young adults, constituting 59,83% of the entire highly efficacious 

group. Although at first glance, the mature respondents may come across as less eager to 

associate persistence with agency beliefs, the less significant number of such responses 

in this age group may be explained by the lower total amount of mature individuals in the 

targeted sample. This appears to be entirely justified once we compare the number of 

responses provided to the total population of more mature subjects; positive associations 

between being goal-oriented and self-efficacy were reported by 94 respondents (61,44%). 

Furthermore, no noteworthy discrepancy was spotted in terms of gender parameter and 

the response distribution was similar for female (115 – 49,15%) and male (119- 50,85%) 

respondents with high efficacy.  

3.4.2.5. Feeling of superiority 

The last item included in the GSES questionnaire may be viewed as an extension of 

the previously discussed statements; while in the previous case, the focus remained on 

scrutinising whether well-developed agency beliefs contribute to overcoming challenges 

separating an individual from attaining personally relevant goals, the last item 

encompassed in the instrument identifies other human beings as an obstacle on the path 

to self-actualisation. Although competition, in general, is believed to favour progress, it 

may not always be desirable in a foreign language classroom. The most common view 

nowadays is that instead of comparing individual students, constructive feedback should 

contrast a learner’s past performances with the shape of a person’s present abilities. Some 

studies, including the one of Bond et al. (2000) suggest that a high sense of efficacy may 

lead to the feelings of superiority, although the boastfulness of efficacious individuals 

seems to be mitigated with a person’s age and, with proper guidance, may be channelled 

to favour progress rather than stimulate negative competition. Amongst self-efficacious 
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entities included in the study, 231 (92,77%) respondents indicated that, under normal 

circumstances, other people cannot prevent them from accomplishing their aspirations. 

Such a belief was reported by 92 mature subjects (93,88%) and 139 young adults 

(92,05%). Turning now to the gender factor, the response was typical for 115 (49,78%) 

male participants. In the female population, the agreement with the statement was 

reflected by 116 (50,22%) respondents.  

3.4.2.6. Concluding remarks 

The statement-by-statement analysis of the responses yielded by the GSES 

questionnaire suggests that, under normal circumstances, self-efficacious individuals are 

aware of the positive outcomes of agency on their daily functioning. The majority of 

highly efficacious entities included in the above investigation recognised the facets of 

efficacy such as increased persistence, ability to efficiently cope with negative 

rumination, or a certain single-mindedness when it comes to one’s pursuits. Although the 

data were subject to slight distribution variances in terms of gender and age parameters, 

with examples including younger adults being more inclined to recognise the importance 

of one’s resourcefulness and, conversely, the higher significance of effort expenditure 

amongst mature respondents, the most important conclusion to be drawn here is that, in 

the sample group created for the purpose of the study, the aforementioned variables 

cannot be considered as predictors of high efficacy beliefs. Furthermore, the analysis of 

the non-efficacious sample revealed a rather intriguing observation; even those 

individuals whose coping competence was not satisfactory were capable of recognising 

that a high sense of personal agency may contribute to remedying negative emotional 

stimulation and aid a person in sustaining his or her dedication to the cause. This, in turn, 

would lend support to the claim that, in terms of developing a healthy perception of one’s 

efficacy, one has to build one success on top of another and, even more importantly, 

possess a deliberate desire to change one’s present disposition.  

3.4.3. DMC Disposition Questionnaire – findings 

 The intent behind the application of the DMC Disposition scale devised by Muir 

(2016) was twofold; the data yielded by the instrument were intended to supply the 

material for the present quantitative analysis investigating the correlation between well-

instilled agency beliefs and the occurrence of the DMC phenomenon as well as to provide 

the data for a detailed, qualitative analysis of individual DMC cases. Considering that the 
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DMC framework depicts unique periods of intensive motivational involvement in the 

pursuit of and fuelled by a goal of high personal relevance, one has to acknowledge that 

the motivational surges described by Dörnyei refer to a rather rare motivational 

phenomenon (Dörnyei et al. 2014). With this in mind, on top of the research hypotheses 

outlined earlier in the present chapter, the investigation below attempts to address the 

following supplementary research questions: 

1. What proportion of the study participants has experienced DMCs? 

2. Having assumed a subject experienced the DMC phenomenon, is it possible to 

identify the full spectrum of salient DMC features in each response?  

3.4.3.1. DMC Disposition Questionnaire – evaluation and analysis of the results 

Before we proceed with a more in-depth analysis of the outcomes stemming from the 

DMC Disposition Questionnaire, in efforts to address the first hypothesis set up for this 

subchapter, let us first approach the dataset in a holistic manner. As previously indicated, 

the DMC framework depicts the instances of unique motivational engagement that aims 

at transporting an individual towards the accomplishment of a goal of high personal value. 

The results produced by the study sample render this claim valid; of the total population 

included in the project, only 78 respondents indicated experiencing motivational 

engagement akin to the DMC phenomenon, which would constitute less than one-fifth of 

the entire group (18,57%). Having in mind that adult users of English as a foreign 

language from different backgrounds were targeted, one may risk a tentative conclusion 

that, should the recruitment procedure be more context-specific, the percentage of the 

reported DMC cases would be even less significant. Specific measures were applied in 

assessing whether a student’s account represents a case of a directed motivational current; 

to be taken into consideration, a respondent had to admit that he or she experienced such 

a motivational drive and the response had to exhibit all the salient features of the 

phenomenon in question. Chart 1 summaries the occurrence of DMC cases amongst the 

entire dataset. 
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Chart 1. DMC occurrence in the entire population  

Out of 78 participants who reported experiencing the DMC phenomenon, 44 

(56,41%) subjects were under 30 years of age, whereas 34 (43,59%) respondents 

indicated that they were over 30 years old. With the composition of the sample in mind, 

however, it is not possible to assume that the age factor may constitute a predictor of the 

DMC occurrence. Nevertheless, it is worth pointing out that amongst young adults, the 

frequency of the DMC phenomenon was somewhat higher in the 18-23 bracket (68,18%), 

as opposed to 14 respondents being between 24 and 29 years of age (31,82%). The 

distribution was less dispersed in the group of more mature respondents, with one 

tentative suggestion being that in the sample under investigation, the participants over the 

age of 50 were slightly more inclined to report having experienced a true motivational 

current (41,18%). Considering the challenging nature of the goals within the DMC 

framework, a suggestion to be made here is that owing to an increased volume of 

opportunities to improve one’s self-awareness of efficacy, the likelihood of the DMC 

launch is more probable amongst such individuals. To account for the validity of this 

hypothesis, however, comparative, extended investigations on a more numerous sample 

are most definitely required.  

Regarding the gender parameter, amongst those who reported experiencing a DMC, 

the sample was evenly distributed; depending on the responses provided, it was possible 

to assess that 39 female and 39 male participants underwent a fully-fledged motivational 

surge. In the case of both gender groups, the DMC sample was the most numerous in 

individuals between 18 and 23 years of age. Nonetheless, as far as gender is concerned, 

no significant dichotomy was identified amongst the study respondents. On this basis, 
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one may postulate that a participant’s gender, as such, does not affect the likelihood of 

the DMC occurrence. More precise data are presented in Chart 2 below.  

 

Chart 2. Sample composition - gender  

In addition to the analysis above, once the results had been collected, the data were 

subject to a standard battery of correlational tests that aimed at broadening our 

comprehension of whether incidental criteria, such as age and gender, may be used in 

predicting the occurrence of motivational surges of energy. The choice of the 

correlational method was somewhat dictated by the fact that both the Kolmogorov-

Smirnov and Shapiro-Wilk normality tests indicated that, as far as the DMC phenomenon 

is concerned, the data under scrutiny were typical for a normally distributed population. 

Table 3 below offers an overview of the results of the normality tests conducted. 

 Kolmogorov-Smirnov   Shapiro-Wilk   

Statistics Df Relevance Statistics Df Relevance 

DMC score (0-80) 0,088 78 0,200 0,981 78 0,306 

Table 3. Normality tests of the DMC sample 

Based on the above, the further correlation between the DMC occurrence and the 

parameters assumed for the study was calculated through the Pearson’s chi-squared test, 

which is one of the most frequently applied methods in determining the existence of 

statistically significant difference between the expected frequencies in one or more 

categories of a contingency table (Cochran 1952). The findings concerning the correlation 

between the DMC phenomenon and the gender parameter within the targeted sample are 

outlined in Table 4.  

0

5

10

15

20

Female DMCs Male DMCs

N
U

M
B

E
R

 O
F

 P
A

R
T

IC
IP

A
N

T
S

GENDER

Female and male DMCs

18-23 24-29 30-39 40-49 Above 50



102 
 

  

Gender 

Total 

Female Male 

Group (0-control, 1-research) 

0 

Population 153 189 342 

Gender % 79,7% 82,9% 81,4% 

1 

Population 39 39 78 

Gender % 20,3% 17,1% 18,6% 

Total 

Population 192 228 420 

Gender % 100,0% 100,0% 100,0% 

Phi -0,041 0,709 1 0,400 0,450 

Correlation Value Chi-squared df Relevance Exact relevance 

Table 4. Pearson’s chi-squared test 

The outcomes of the correlational test gathered in the table above suggest a lack of 

relationship between the gender factor and the rate at which motivational surges of high 

intensity occur. Additionally, the application of the asymptotic variance method revealed 

no correlation between the assumed variables that would be relevant from a statistical 

point of view. In other words, in the DMC group, it was possible to observe equality in 

terms of the distribution of female and male participants. This, in turn, would indicate 

that in the population under scrutiny, gender cannot be considered as a valid predictor of 

the occurrence of the DMC phenomenon. 

Moving on to another variable, a similar evaluative procedure was applied in 

assessing the possible correlation between the age of the participants and the likelihood 

of launching the motivational surge of energy. The results of the Pearson’s chi-squared 

test are summarised in Table 5. 

  

Age 

Total 

1 2 3 4 5 

Group ( 0 –

control, 1 – 

research) 

0 

Population 127 96 56 36 27 342 

Age % 80,9% 87,3% 83,6% 80,0% 65,9% 81,4% 

1 

Population 30 14 11 9 14 78 

Age % 19,1% 12,7% 16,4% 20,0% 34,1% 18,6% 

Total Population 157 110 67 45 41 420 
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Age % 
100,0

% 
100,0% 100,0% 

100,0

% 

100,0

% 

100,0

% 

Kramer’s 

rank 
0,149 9,357 4 0,053 0,052 

   

Correlatio

n 

Valu

e 

Chi-

squared 
df 

Relevanc

e 

Exact 

relevance 
   

Table 5. Pearson’s chi-squared test 

The results above suggest that the rate at which the DMC phenomenon occurred was 

slightly higher in the group of individuals above the age of 50. This would operate in 

accordance with the conclusions stemming from the general overview of the results 

provided in earlier subchapters of the present inquiry. However, the application of the 

Pearson’s chi-squared test revealed that the correlation in question, although slightly 

above the acceptable range of statistical relevance, does not provide sufficient evidence 

to account for the claim that the age parameter may constitute an indicator of the 

likelihood of the DMC emergence. The increased percentage of mature learners within 

the DMC group may be explained by the fact that, due to the increased length of their 

lifespan, such individuals possess access to a wider array of experiences. Nevertheless, 

in the sample group recruited for the purpose of the study, age cannot be taken into 

consideration as a generalisable factor responsible for triggering DMC experiences.  

Following the general overview of the conclusions stemming from the application of 

the DMC Disposition Questionnaire, the focus of the section below will remain on 

inspecting the specific facets of a DMC experience. Similarly to the discussion of the 

GSES, for the sake of brevity, individual questions encompassed in the instrument were 

grouped as per a feature of a motivational surge they refer to. The results will be discussed 

with particular attention paid to the incidental criteria assumed for the purpose of the 

study, that is the gender and age of the participants.  

3.4.3.2. DMC as a prolonged form of motivational engagement 

As it has been noted before, the DMC phenomenon pertains to an extended form of 

motivational engagement which stands in stark contrast with regular cases of motivation; 

whereas human involvement ebbs and flows throughout time, when operating within a 

DMC, an individual is capable of focusing his or her energies on the accomplishment of 

a personally relevant goal. This can be easily observed once we analyse for how long our 

participants were able to sustain their dedication to the cause. More specifically, in the 
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DMC group, the majority of the participants indicated their experience spanned for a 

period between four and six months (40 – 51,28%). Even more notably, the remaining 

respondents reported that, once they had entered the DMC zone, they were capable of 

maintaining their motivation towards the target for a period over six months (38 – 

48,72%). In both groups, it was possible to observe certain consistency in terms of age 

distribution; in the sample of young adults, 25 (56,82%) individuals reported 

experiencing their DMC within the period of four and six months, and 19 (43,18%) 

respondents indicated that their experience lasted for more than six months. Turning now 

to the more mature individuals, the dichotomy in the length of an experience was even 

less significant. Whereas the DMC span up to 6 months was reported by 15 (44,12%) 

individuals, 19 (55,88%) respondents disclosed being affected by their DMC for a period 

of six months or more. In terms of the gender parameter, the sample was equally 

distributed. Nevertheless, it seems that the longest DMC span was more likely to have 

been reported by young female participants (59,1%). In the male sample, the proportions 

were somewhat reversed; the more mature male respondents were more inclined to 

indicate that their experiences lasted for more than six months (62,5%).  

3.4.3.3. Positive emotionality 

One of the major facets of a DMC experience that accounts for its uniqueness is the 

positive emotional loading experienced by the DMC agents throughout the span of a 

motivational surge which is akin to the emotional stimulation a person would experience 

once the final goal is produced. The influence of the emotionality aspect is apparent and 

self-exploratory in its nature; the ability to pre-experience the fraction of future 

achievement aids an individual operating within a DMC zone in sustaining his or her 

motivation, whereas the lack of such stimulation in standard cases of motivation may 

result in symptoms of burnout and occasional apathy. Several different items included in 

the DMC Disposition Questionnaire indicate that an experience was enhanced with the 

positive emotionality factor, with the most typical statement being “I think something 

special happened to me during this experience – it was an amazing time.” Also, it is 

possible to observe elements of positive emotionality in the intensity of engagement 

amongst the DMC agents; those operating in the DMC zone emphasise that, throughout 

their motivational journeys, they were surprised with how much they were able to do and 

were, in general, more productive than in the case of regular pursuits.  
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In all the DMC cases that emerged as a result of the present analysis, it was possible 

to observe the feature of positive emotionality with the experiences varying only in their 

intensity and being referred to as “intense” or “extremely intense”. Taking the age factor 

into consideration, 44 (56,41%) of young adults experienced such a positive stimulation; 

notably, 34 (72,09%) participants of the group categorised their experience as being of 

extreme intensity. As regards more mature learners, the accounts of 34 (43,59%) 

participants were imbued with a fraction of the emotional stimulation they would 

experience once the final goal was reached, with 23 (67,65%) respondents classifying 

their experiences to be of high intensity. Although the sample distribution was equal in 

terms of the gender parameter, a rather peculiar observation emerges once we scrutinise 

the willingness of the participants to characterise their experiences as being of extreme 

strength. Namely, in the male sample, such a response was provided by 38,46% of 

respondents, whereas in the female group, the percentage was substantially higher - 

56,41%.  

3.4.3.4 Determination bordering on obsession 

Dörnyei et al. (2014:22) argued that, when operating in the DMC zone, people 

experiencing this motivational phenomenon could be described as obsessed with their 

final pursuit. Individuals who underwent a fully-fledged DMC, quite frequently, report 

entering a special flow state in which the importance of activities not conducive to the 

final accomplishment is highly marginalised. In the DMC Disposition Questionnaire, the 

feature of goal-orientedness is scrutinised through statements such as “At the time, this 

project became the central part of my life” or “I remember thinking about my goal all the 

time”. Beyond any doubt, such single-mindedness would be especially beneficial in the 

case of longitudinal endeavours as, over the course of time, individuals are more prone to 

feelings of discouragement or boredom. Unlike in the case of the preceding item, it was 

not possible to identify the presence of goal-related obsession in the entire research body, 

as only 72 (92,31%) respondents in the DMC group reported that the final destination 

they aimed for became the focal point of their lives. This is not to say, however, that the 

remaining participants did not undergo a true motivational current; instead, individual 

facets of the DMC experience may vary in their strength and, at the time of their 

experiences, the participants might have subconsciously excluded all the activities which 

were not reducing the distance towards the desired vision of self. Consequently, 
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individual accounts may vary in intensity and only a holistic analysis allows a researcher 

to assess whether or not an experience embodies a motivational surge of energy. 

In the group of young adults, 41 (56,94%) respondents indicated that their desire to 

reach the final state was far beyond the standard cases of motivation and a likewise 

opinion was disclosed by 31 (43.06%) mature subjects. Yet again, no disparity was 

spotted in terms of the gender parameter; in the group of young adults, 21 (51,22%) 

female subjects reported being completely dedicated to the cause, as opposed to 20 

(48,78%) male respondents. Notably, in the above 30 age bracket, this distribution was 

somewhat more dispersed and the obsession with one’s pursuit was slightly more typical 

for the male participants (54,84%) in comparison to the female subjects (45,16%).  

3.4.3.5. Facilitative structure and behavioural routines 

Finally, the discussion will now turn to scrutinising the data for the presence of a 

facilitative structure and the development of behavioural routines that aided the DMC 

agents in sustaining their dedication to the final accomplishment. As it has been described 

in detail in Chapter II, one of the most notable features of the DMC phenomenon is that 

all the actions of an individual, regardless whether consciously or subconsciously, are 

channelled towards the ultimate pursuit. When operating in the DMC zone, all the 

activities which are not conducive to the end-goal are somewhat excluded and their 

importance for a person is highly marginalised. The typical daily routines are being 

replaced with the undertakings which lead to the attainment of the final product of a 

motivational surge and form a solid scaffolding for an experience, also granting an 

individual opportunities for regular progress checks. In the dataset under scrutiny, it was 

possible to identify the elements of a motivational scaffolding in the case of all 

participants, however, individual experiences, yet again, varied in terms of their strength. 

To be more precise, the highest possible answer was marked by 20 respondents, which 

constitutes one-fourth (25,64%) of the entire research body. Moving on to our incidental 

variables, such a belief was more typical for the mature respondents (55%). On the 

general level, the presence of a motivational scaffolding supporting one’s motivational 

drive was more likely to be recognised by younger participants included in the study, with 

60,26% of the total DMC agents belonging to the below 30 bracket. A rather noteworthy 

observation emerges once we explore the highest possible answers in terms of gender 

distribution; regardless of age, only 5 (25%) female respondents selected such an answer, 
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whereas male subjects were more disposed towards acknowledging the importance of 

behavioural routines and facilitative structure (75%).  

3.4.3.6. Concluding remarks 

Before we proceed with the final stage of the present chapter, namely to exploring 

the possibility of a correlation between a high sense of self-efficacy and the likelihood of 

experiencing motivational drives of high intensity, let us briefly summarise the results 

stemming from the above analysis. Although it was possible to identify certain 

differences amongst the study participants, the most important conclusion is that, in the 

sample group, the factors of age and gender cannot be taken into consideration as 

predictive variables while determining the possibility of the occurrence of the DMC 

phenomenon. This conclusion is further reinforced by the results of the Pearson’s chi-

squared test which suggest that, as far as the age and gender of participants are concerned, 

the results are of no statistical relevance. On an additional note, even though all of the 

questionnaires analysed depicted fully-fledged DMCs, individual accounts were 

divergent in the sense that the experiences described by the participants varied in 

intensity. As the DMC framework consists of several components of equal importance, it 

was not possible to discriminate amongst the accounts on the basis of the strength 

criterion. More specifically, all of the experiences taken into account exhibited features 

of a true DMC and varied only to the extent of the importance with which individual 

facets were credited by the study respondents. Additionally, the results validate the claim 

that a true motivational current is an extremely rare phenomenon; in the entire dataset, 

the instances of the DMC experience were reported by less than 20% of the participants.  

3.4.4. Self-efficacy as a facilitator of the DMC phenomenon 

In the final part of the investigation, we shall address the most fundamental rationale 

behind the present research project, i.e. scrutinising the possibility of convergence 

between the rate at which a true motivational current occurs and well-anchored beliefs of 

efficacy. As it has already been mentioned, both concepts do share a significant volume 

of conceptual similarities so that it is possible to assume that the variables may be 

mutually dependent.  

The normality of the sample was probed through the application of Kolmogorov-

Smirnov and Shapiro-Wilk tests. On this basis, for the sake of further analysis, the data 
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were scrutinised through two correlational tests, namely Pearson’s and Spearman’s 

correlation coefficients. Table 6 below summarises the results. 

 GSES (10-40) 

DMC (0-80) 

Spearman’s correlation 0.864 

Coefficient 0.001 

N 78 

Pearson’s correlation 0.892 

Coefficient 0.020 

N 78 

Table 6. Spearman’s and Pearson’s coefficients 

The outcomes of the correlational measures employed provide confirmatory 

evidence for the existence of a strong relationship between well-developed efficacy 

beliefs and the occurrence of motivational surges of high intensity, known as the DMC 

phenomenon. On an additional note, the results are relevant from the statistical standpoint 

(p< 0,01), suggesting that a fluctuation in the value of a single variable would be 

simultaneously followed by a shift in the value of the other factor. More importantly 

though, the above conclusion seems to be further validated by the outcomes of the T-

Student parametric test. In comparison to the entire dataset, a high score in both 

questionnaires was more typical for the respondents from the control (DMC) group. 

Overall, the most important conclusion to be drawn here is that well-anchored beliefs of 

efficacy may indeed be considered as an effective predicting variable when attempting to 

inaugurate motivational surges of high intensity and the likelihood of a true motivational 

current is significantly higher in the case of efficacious individuals.  

3.4.5. Discussion and concluding remarks 

Considering the volume of conceptual similarities between the fundamental variables 

in the present investigation, a hypothesis was formulated that a high sense of efficacy 

may facilitate the occurrence of a DMC experience and, by the same token, being caught 

up in the flow of motivational energy further promotes the growth of a person’s self-

efficacy. The results yielded by the battery of correlational tests render this assumption 
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valid; there indeed exists a strong correlation between well-anchored agency beliefs and 

the rate at which motivational surges of energy emerge. More importantly, the results 

were found to be of statistical relevance, providing compelling evidence for the claim that 

operating within the DMC zone encourages the DMC agents to further actualise their 

perception of coping competence.  

It has become a commonplace to consider that self-efficacious entities are generally 

more determined and, consequently, more eager to adopt highly challenging endeavours. 

Likewise, the phenomenon described by Dörnyei depicts motivational engagement in 

pursuit of goals of high personal importance which surpasses standard cases of motivated 

behaviour. For this reason, it is possible to presume that the value of a person’s self-

efficacy may act as a catalyst for one’s motivational journey and encourage a person to 

embrace a goal that would be both attainable and suitable for the purposes of such an 

intense motivational involvement. On the other hand, the growth of personal agency 

requires an individual to conduct regular progress checks, supplying the material for 

further self-development. As the structure created by Dörnyei and his colleagues 

subdivides time-consuming endeavours into smaller, digestible chunks, it would be 

logical to assume that a person caught up in the flow of motivational energy would be 

provided with an abundance of opportunities to reassess his or her coping competence.  

On an additional note, self-efficacy has been found to be a crucial mediator of human 

engagement, leveraging a person’s tenacity and resilience in the face of challenges 

(Sagone and De Caroli 2013). Beyond any doubt, the end-goals within the DMC 

framework may be described as exacting and, as such, would require a considerable 

amount of persistence; in the case of such longitudinal endeavours, an individual is bound 

to experience certain setbacks which could, potentially, result in goal-abandonment 

should a pursuit be fuelled by standard motivation. The resilience criterion would 

partially explain why a DMC is such a rare phenomenon; although a person may possess 

a well-internalised vision of a desired future state and meet the majority of the DMC 

requirements, the motivational journey may be ceased at the initial stages as individuals 

lack the readiness to successfully tackle their limitations. This, however, may be remedied 

by well-instilled efficacy beliefs, a character trait that is being most predominantly forged 

through the eradication of one’s perceived shortcomings. Even though individual DMC 

experiences may be triggered owing to reasons other than a well-anchored agency, the 

most important conclusion to be made here is that the positive perception of their coping 
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competence may encourage the DMC agents to remain dedicated to the process of self-

actualisation throughout the entire experience.  

Lastly, as described in detail in Chapter II, positive emotionality towards one’s 

undertaking is one of the most salient features of the DMC phenomenon. Albeit individual 

accounts may vary as to their intensity, the ability to mentally experience the rewarding 

emotional stimulation a person would undergo following the accomplishment of the end-

goal may prove beneficial for one’s dedication throughout the motivational episode. It is 

possible to postulate that in order for such emotionality to emerge, a person needs to be 

able to objectively attribute his or her successes and failures. In the case of the DMC 

agents, internal attribution would be more desirable; by seeking the explanation to 

unsatisfactory results in terms of insufficient effort rather than external obstacles, 

internally oriented individuals are more likely to accurately identify the root causes of 

their inadequate attempts and channel their energies to match the requirements of a task. 

As it was previously mentioned, well-anchored efficacy beliefs are capable of favouring 

the correct failure-success attribution (Bandura 1997). With this in mind, personal agency 

may prove to be of fundamental importance in ensuring that, at the initial stages of a DMC 

experience, a person would remain dedicated to a task by reframing his or her perception 

of obstacles.  

3.4.6. Limitations and recommendations for future research 

Following on the above, it is possible to estimate that well-anchored beliefs of 

efficacy are indeed a crucial factor when attempting to inaugurate motivational surges of 

high intensity that would by far surpass the standard cases of motivation. Although the 

present analysis provides compelling evidence for the congruence between the variables 

adopted for the purpose of the study, the research project was focused on exploring 

general beliefs of efficacy. It would be interesting therefore to investigate whether and 

how context-specific agency may influence the occurrence of the DMC phenomenon. 

Considering the DMC framework is a rather novel motivational construct, and there exists 

a significant gap of empirical investigation researching the influence of affective 

variables, for instance, anxiety, on the likelihood of its emergence. Thus, it would be 

recommendable to initiate a large-scale longitudinal study that would allow a researcher 

to scrutinise the impact of a broad spectrum of affective factors on the initiation and 

quality of the DMC experience so that the potential of Dörnyei’s structure may be 
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channelled to more adequately suit motivational interventions in more context-specific 

domains, such as a foreign language classroom.  

On an additional note, the analysis conducted above was predominantly qualitative 

in its nature and focused on the correlational aspect of the project. However, in the next 

two chapters, we will undertake the task of ameliorating this particular drawback by 

conducting direct interviews and exploring the data in a more qualitative fashion.  

Summary 

On the basis of the theoretical similarities shared by the DMC phenomenon and 

strong beliefs of efficacy, a hypothesis was formulated that the variables in question may 

be mutually supportive in inducing a prolonged motivational engagement. The 

quantitative aspect of the investigation corroborates the validity of the assumption and 

the notion of self-efficacy was found to be a strong predictor of the DMC occurrence. 

Even more importantly, it appears that the agency beliefs of individuals functioning in 

the DMC zone are further augmented, and reducing the distance towards the desired 

accomplishment significantly contributes to the development of well-anchored agency. 

Supplementary goals adopted for the purpose of the present inquiry included exploring 

whether a person’s gender and age may leverage the emergence of the DMC 

phenomenon. The correlational measures applied in the project, however, have not 

supplied satisfactory evidence to account for the claim that these individual differences 

may prove helpful in predicting efficacy beliefs or the rate at which motivational surges 

occur. Although small deviations in individual gender and age groups were identified, the 

results were of no statistical relevance.  
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CHAPTER IV 

Individual DMC cases – an in-depth analysis 

Having completed the quantitative part of the project that yielded promising evidence 

to account for the hypothesis that self-efficacy may be indeed a valid predictor of the 

occurrence of the DMC phenomenon, the present chapter will focus on further 

exploration of individual DMC cases that emerged in the earlier part of the present 

research endeavour. More specifically, the motivational drives of the study participants 

will be scrutinised through direct interview protocol, in the hope of expanding on the role 

of personal agency in triggering motivational surges of high intensity. This knowledge 

could then be further employed in the creation of an intervention framework facilitating 

achievement in the foreign language classroom.  

4.1. Introduction 

In stark contrast to the inquiry into self-efficacy, directed motivational current is a 

rather novel conceptualisation. This fact somewhat dictates the nature of the construct’s 

empirical validation; whereas the theoretical background behind personal agency is now 

firmly-established and the research into Bandura’s notion is more closely focused on 

scrutinising the impact of self-efficacy on various realms of human existence, the 

investigation into the empirical potential of a DMC is still at its early stages and is most 

typically concerned with an in-depth exploration of the phenomenon as well as 

developing an understanding of different facets of the conceptualisation so that the 

construct may be better deployed as a practical tool in shaping motivational interventions. 

Remembering the prior theoretical discussion, one may observe that some effort has been 

devoted to investigating the structural properties of a motivational surge (Henry et al. 

2015; Muir 2016). The scope of the present research programme is bipartite: as one of the 

main theoretical hypotheses behind the inquiry was that well-anchored agency beliefs 

may contribute to and facilitate the emergence of an intense motivational drive, the former 

part of the thesis was devoted to a quantitative analysis of the correlation between the 

essential variables assumed for the purpose of the study. In the present chapter, a 

phenomenological approach was adopted; although individual accounts differ markedly 

in terms of their setting and context, a number of DMC cases were thoroughly examined 

in an attempt to identify certain commonalities in the ways the participants experienced 

their motivational surges. As the study was initiated in an endeavour to identify the 
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triggering factors of a DMC so that this knowledge could be then further applied towards 

inspiring motivational gain on a classroom level, the choice of the research method was 

not coincidental; the fundamental purpose of phenomenology is to reduce the experiences 

of people with a phenomenon to a description of the universal essence (Creswell 2013). 

To enhance the current state of knowledge regarding the conceptualisation under scrutiny, 

the application of a qualitative research methodology was seen as the most appropriate in 

order to address the research hypotheses of the present study. The choice of the instrument 

was also imposed by several epistemological considerations. As it was discussed earlier 

in this thesis, the probability of demonstrating motivated behaviour is far from linear and 

stable; rather, the value of one’s motivation tends to ebb and flow throughout time. For 

this reason, the implementation of the quantitative approach, even though beneficial for 

broadening the comprehension of the variable’s influence on stimulating the likelihood 

of phenomenon occurrence, may not prove sufficient in exploring the nature of individual 

experiences. Instead of focusing on the correlation behind the study’s psychographic 

factors, the intent of the chapter is threefold, that is to elaborate on the respondents’ 

attitude towards their motivational episodes, to discuss participants’ beliefs as to whether 

the innate feeling of agency contributed to the quality of motivational drive they 

experienced, and to scrutinise the motivational episodes in terms of factors responsible 

for triggering and maintaining the intensity of an experience.  

4.2. Sampling procedure 

The most troublesome aspect of the current analysis was related to sustaining the 

validity of the research; the study was primarily seeking to identify the cases of a true 

motivational drive and therefore the respondents could not have been provided with the 

full theoretical background behind the construct in question in order to eradicate the 

possibility of leading the participants into shaping their accounts so that they would match 

the description of a DMC. The aims of the research were clearly outlined, however, the 

information was not provided explicitly in the sense that the structural properties of a 

motivational surge or the primary constituents of the phenomenon were not identified.  

The researched body for the present investigation was selected on the basis of the 

outcomes yielded by the two psychometric tests distributed to the participants and 

discussed in the former part of the thesis (see Chapter III). Specifically, on top of 

scrutinising the correlation between a high sense of self-efficacy and the occurrence of a 



114 
 

motivational drive, an additional goal of the quantitative aspect of this project was to 

recognise the prospective DMC cases for further in-depth analysis. The total number 

initially included in the investigation consisted of 420 participants, however, the 

application of the aforementioned selection criteria unveiled 79 accounts of 

extraordinarily intense engagement bearing the marks of a DMC and, in consequence, 

relevant for further investigation. Even though the participants were at freedom in 

disclosing their motivational experiences pertaining to virtually any aspect or a moment 

of their lives, the potential respondents were requested, if possible, to report experiences 

relevant from the L2 learning and teaching standpoint. The responses were then screened 

to eliminate the accounts which were not related to developing language proficiency; this 

is not to say that the experiences in question did not describe intense motivational surges, 

but rather, were not in accord with the scope of the inquiry. On these grounds, the sample 

was narrowed down to 27 individuals who reported experiencing intense involvement in 

the L2 learning context and in-depth interviews were carried out to explore the individual 

accounts in detail. Once the responses were collected, an additional screening procedure 

was applied in efforts to ensure the presence of structural properties of a DMC (Dörnyei 

et al. 2015; Henry et al. 2015; Pietluch 2018). The results were interpreted on several 

different occasions and prompted various conclusions which, in turn, rendered the 

necessity to contact two of the study’s participants electronically to further clarify the 

nature of their experiences in the strive to ensure the accuracy of the researcher’s 

interpretation.  

4.3. The participants 

The group of participants in the research was diverse in the sense that adult 

individuals from various backgrounds were targeted to increase the likelihood of 

capturing different L2 related DMC experiences, not necessarily set in the context of 

language instruction in Poland. Bearing in mind the space limitations of the project, an 

additional criterion had to be adopted in the selection of individual DMC cases for further 

discussion. Although all the previously mentioned accounts encapsulated the essential 

elements of a motivational surge, certain experiences were deemed as not contributory to 

addressing the central aim of this thesis that is elaborating on the influence of well-

anchored efficacy beliefs on the likelihood of occurrence and the shape of a DMC. 

Specifically, even though based on the quantitative aspect of the project it is possible to 

draw an irrefutable conclusion that the initially selected respondents possess well-
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developed beliefs as to their capacity to manage troublesome circumstances, in some 

DMC accounts described during the direct interviews, the presence of an efficacy 

component was not apparent. Accordingly, of the 27 cases, the data from 8 of them will 

be presented in the following subchapters. Below, the focus shall remain on providing a 

brief overview of the respondents’ background, including elements such as gender, age 

at the time of the interview, ethnic origin, the general self-efficacy score, and a short 

account of a motivational episode.  

Monika: female, 34, Polish, GSES - 47 

Monika is a highly successful individual who gained her vast vocational experience 

in several major corporate businesses in Rzeszow and Cracow. She currently holds an 

executive position in one of the most renowned companies in the airline industry. Whilst 

nowadays, she approaches new challenges unresistingly and is eager to continually 

develop both her skills and knowledge, she described an event at the very beginning of 

her career which, by a large margin, shaped her present confidence in her capacity to 

succeed. To be more precise, ten years ago, she was presented with the opportunity to run 

a large-scale training programme for her company in Spain. One of the prerequisites was 

to improve her Spanish to a communicative extent so that she could effectively 

communicate with her fellow colleagues in Spain. The participant mentioned becoming 

extremely anxious as to whether she would be capable of learning a moderately new 

language in a relatively short time. The ruminative thoughts stemming from the task 

difficulty were soon rectified once our participant began to attend a highly intensive 

language course, which consumed most of her time outside work. The necessity to 

virtually abandon her private life for a period of five months was not an issue for the 

respondent as she claimed that the end-goal of her pursuit created an unprecedented urge 

to improve her Spanish. As a result of the intense desire to meet the requirements of the 

task, she managed to improve her language competence to the degree that allowed her to 

conduct the training scheme in question. Monika was interviewed directly and in English.  

Luna, female, 27, Mexican, GSES – 44 

Unlike other accounts encompassed in this project, Luna’s intense L2 experience 

pertained to learning Polish as a foreign language. At the time of the interview, she was 

living in Jaroslaw with her partner and daughter. Although the subject is a native speaker 

of both Spanish and English, due to the occupational market specifics, for more than a 
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year, she experienced severe difficulties finding a job that would match her language 

competence. Peculiarly enough, she was unable to find a temporary job either as, in most 

cases, a communicative command of Polish was required. The participant mentioned that 

she was on the verge of making the decision to go back to her home country; the 

accumulating feeling of incompetence yielded by futile efforts in the matter in hand 

considerably undermined the respondent’s belief in her ability to find any occupation at 

all, let alone a profession that would allow her to demonstrate her full potential. 

Encouraged by her partner, she decided to start attending Polish evening classes for 

foreigners offered by one of the local language schools. She soon became extremely 

devoted to the project and learning the language in question became her top priority, apart 

from taking care of her daughter. On top of enrolling herself on the language course, she 

also studied intensively at home; the respondent described this period as the most intense 

learning experience in her life, constituting as much as 80% of her daily routine. As a 

result of her efforts, she was offered a temporary teaching position in one of the local 

schools and a permanent position shortly afterwards. Despite the presence of various 

challenges, the participant emphasised that the opportunity to tackle the initial adversities 

significantly bolstered her confidence as to the attainability of the goal.  

Ruslan, male, 28, Russian, GSES – 45 

Five years ago, Ruslan decided to move to Germany in order to complete his 

education in mechanical engineering. At that time, he possessed a satisfactory command 

of English and expected that this would contribute to successfully attaining his degree. 

To his surprise, although some classes were available in English, the primary language of 

instruction at the university he entered was German. Feeling quite comfortable with his 

knowledge of the subject matter and yet, intimidated by the fear of being unable to 

demonstrate his expertise due to language deficiencies, the participant developed a highly 

intensive language learning framework propelled by the desire to exhibit the full extent 

of his abilities. Over a period of fifteen months, the respondent spent all his free time 

practicing German through reading and listening to the material available in the media as 

well as attending the local discussion club for foreigners living in the city. Following the 

successful graduation with the highest marks possible, the subject was offered an 

internship and then a permanent position in one of the major companies in the field. 

Ruslan was encouraged to participate in the project by mutual friend and answered all the 
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questions in English. Certain aspects of this experience had to be additionally clarified 

over the e-mail correspondence. 

Marta, female, 42, Polish, GSES – 43 

Marta’s intense L2 learning experience is somewhat different in comparison to the 

previously described accounts. Whereas the former examples are akin in the sense that 

the willingness to improve one’s language competence was triggered by the demands of 

vocational or academic nature, the participant’s motivational impetus emerged partially 

as a result of a desire to make her foreign travels more memorable. Marta has been 

married to a diplomatic representative for more than 20 years and, on a regular basis, 

accompanies her husband in fulfilling his occupational duties. She has always been an 

eager traveller, but, her insufficient knowledge of English made her unable to fully 

participate in the events they attended, let alone to communicate with local people during 

her foreign travels. She admitted that, at some point, she was overwhelmed by the 

negative feeling of being utterly dependent on her husband in terms of communication, 

especially when she realised that wives of other diplomates faced no such issues. This 

negative stimulation gave rise to her motivational journey which lasted for more than a 

year and the participant’s dedication to the cause was reflected not only in the amount of 

time she devoted to studying English through different channels but also in the fact that 

the respondent severely reduced the number of her foreign journeys to focus on the task 

at hand. Motivated by the prospect of making her travels even more exhilarating, Marta 

was observing her constantly growing language competence which she was soon capable 

of demonstrating in the presence of her husband. This, in turn, ongoingly supported the 

participant’s effort so that now she can communicate effectively in English, which was 

also demonstrated during the face-to-face interview conducted for the purpose of this 

study.  

Rafiq, male, 27, Egyptian, GSES – 49 

At the age of 18, Rafiq decided to move to the United States of America to pursue a 

pilot career. Although the subject learned English at school in his hometown of Cairo, he 

did not believe that studying the language in his home country would be sufficient to 

communicate in the country where English is a national language. Upon his arrival, Rafiq 

experienced acute difficulties related to the language barrier and, in many instances, 

required help from his fellow students to address these issues. Observing the effortless 
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conduct of other students left the subject with the feeling of inferiority so that, at some 

point, he considered the possibility of resigning from pursuing his desired occupation. As 

the participant was not satisfied with the language course he was attending at that time, 

following the encouragement received from one of his teachers, the respondent enhanced 

his language learning routine with self-study, involving watching TV shows and studying 

the materials available at the local library. Even though such a busy schedule considerably 

limited the number of social outings with his peers, the subject was able to recall only the 

positive aspects of that intense motivational surge. More importantly, the respondent did 

not want his language activities to interfere with his academic performance and, in 

consequence, he became more effective in meeting the requirements of his degree. The 

participant’s wife is of Polish origin and the respondent was interviewed directly during 

his visit to Poland. Additional questions that were prompted in the course of analysis were 

clarified over email correspondence.  

Katarzyna, female, 30, Polish, GSES – 44 

Katarzyna had been studying nanotechnology and quantum engineering and 

graduated with honours five years ago. Considering the nature of her degree, she was 

soon offered a well-paid position in one of the major companies within the industry. 

Nevertheless, when asked about her most desirable position, she mentioned that her life-

time goal was to become an academic teacher. She has always wanted to study at one of 

the foreign universities, preferably in England, however, her perception of her own 

language capabilities successfully dissuaded her from pursuing that particular objective. 

Following the encouragement received from her former university professors as well as 

her colleagues, she decided to enrol herself on an intense summer language course in 

London while realising a work-related project in England. This total immersion, which 

lasted for a period of nearly three months, stimulated our participant to continue her 

efforts in this domain so that, a year and a half later, she felt competent enough to apply 

for a Ph.D. in the United Kingdom. She described the period as the most intense 

motivational episode in her life; in her opinion, it was even beyond what she had 

experienced while pursuing her academic degrees. The respondent was interviewed on 

two separate occasions and in Polish; at that time, she was at the final stages of her Ph.D. 

in the United Kingdom.  
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Diana, female, 45, Polish, GSES – 47 

The account recalled by the participant is somewhat unique; contrary to the majority 

of this study’s respondents, for whom developing language competence served as a means 

of improving their socio-economic status, Diana’s motivational impetus was triggered by 

her sheer love of languages. Being a fluent speaker of English, Spanish, Russian, and 

German, our respondent wanted to acquire a communicative command of a language that 

would be somewhat more exotic. She learned of the Chinese classes conducted by one of 

the local universities from her son who, at that time, had been attending the course for 

nearly two years. At the age of 42, she decided to join the group and had been attending 

the classes for three years. The effort to attend the classes regularly was combined with 

self-study at home, most typically involving the alphabet practice and short translations. 

Recently, the respondent travelled to China and was able to test her abilities in real-life 

situations. As she admitted, even though she would yet not dare to engage in a regular 

conversation, she was able to understand the majority of spoken utterances. The interview 

was conducted in English on two separate occasions that is prior to and after the 

respondent’s journey to Asia.  

John, male, 49, English, GSES – 45 

Similarly to the former account, John’s motivational impetus was not inspired by 

academic or vocational pursuits. The respondent’s wife is Russian; although they have 

been living in Poland for over ten years now, English remained their primary language of 

communication. To surprise his wife on their 25th wedding anniversary, two years ago, 

John decided to start learning Russian. This was of tremendous importance for him, as 

several years back, they had agreed to celebrate that very special moment in his wife’s 

home country and he wanted to actively participate in the meetings with his wife’s family. 

In order to find the time for Russian classes, he secretly replaced his weekly tennis routine 

and attended a language course instead. He was also practicing Russian in his spare time 

with friends. Although he could communicate in Russian prior to the anniversary, his wife 

would remain unaware of his plan until the very day. John was interviewed directly in 

English upon his return to Poland and was still incredibly proud of his achievement. On 

several occasions, he emphasised the facilitative impact of the positive emotional 

stimulation he experienced throughout the process and underlined that he would be more 

than eager to experience a motivational impetus of similar intensity in the future.  
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4.4. Apparatus  

As the present research project was initiated in an endeavour to explore individual 

DMC cases, paying particular attention to the shape of efficacy beliefs throughout a 

motivational experience, the in-depth interview was applied to collect most of the data 

required for the study. Following Crouch and McKenzie (2006:483), “the application of 

interviews in a qualitative framework aids a researcher in penetrating social life beyond 

appearance and manifest meanings.” Additionally, Boyce and Neale (2006:3) indicate 

that “interviews are often used to provide context to other data, offering a more complete 

picture of a phenomenon.” Thus, on top of conducting the quantitative analysis in the 

former chapter, the present investigation seeks to scrutinise participants’ perspectives on 

their motivational episodes in the hope of identifying certain generalisable factors 

responsible for triggering such experiences. Barbour and Barbour (2003:183) posit that 

“this method is especially helpful to solicit in-depth accounts of a phenomenon from 

respondents who are given the opportunity to judge on which areas of the phenomenon 

they wish to focus most.” Instead of guiding the participants towards a specific aspect of 

a motivational episode, which is typical for questionnaires with a limited item pool, 

qualitative interviews, through induction and analysis, aim at clarifying the nature of 

some specific occurrences as well as developing comprehension of mechanisms steering 

such an event. This seems to be in accord with the view of Henry (2011:244), who claims 

that the lack of a conceptual basis in an interview allows participants to objectively 

discuss experienced, but not necessarily previously reflected-on, thought processes. 

These insights could be then applied in the creation of a framework for a motivational 

intervention applicable to the L2 learning context, with the sole aim of facilitating the rate 

at which an individual develops language proficiency. 

As it was previously mentioned, the interview protocol was unstructured in the sense 

that no explicit information regarding the DMC phenomenon was provided to the 

participants, although the basic aims of the present study were sufficiently explained 

beforehand. The respondents were requested to share their accounts of motivational 

experiences, preferably in the context of foreign language learning. During each 

interview, probing questions were applied in an effort to counteract feelings of tension 

and anxiety typical for individuals participating in such a procedure. Boyce and Neale 

(2006:3) assert that the use of probing “may provide a more relaxed atmosphere in which 

to collect information; people may feel more comfortable and, as a result, disclose more 
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realistic views on the matter in hand.” As some accounts were somewhat ambiguous in 

describing certain aspects of motivational episodes, follow-up questions were asked both 

in person and through indirect channels, such as e-mail correspondence. The additional 

questions concerned features such as the presence of negative thinking, the duration of a 

motivational episode, or the confidence individuals held in their own ability to produce 

desired attainments. Albeit the application of follow-up questions was dictated by the 

need to clarify on individual accounts, the questions also proved to be of immense help 

in understanding the influence of affective states on a person’s motivational surge.  

The interviews generated a corpus of 96,211 words, which were transcribed 

verbatim. English was used as the primary language of communication throughout the 

procedure, however, a single participant was interviewed in Polish. The respondent’s 

contribution was then translated into English by the researcher; the translation was 

additionally compared with the recording of the interview to ensure the accuracy of its 

translated version.  

4.5. Validity 

To ensure the validity of the research project, several different measures were 

applied. As previously stated, instead of narrowing the participants’ responses down by 

providing a clear example of a DMC along with the phenomenon constituents, the 

interviewees were requested to elaborate on their longitudinal motivational experiences 

and the shape of their self-appraisals of coping competence throughout the process. 

Rather than focusing solely on the respondent’s perceived reasons for their engagement, 

a combination of descriptive and hermeneutic approaches was applied in the hope of 

producing objective interpretations of the individual experiences. Upon completing the 

textual and structural descriptions of the participants’ accounts, all of the subjects 

included in the inquiry were provided with written summaries of their experiences to 

check whether the researcher’s description of an event was accurate. Table 7 below 

provides an example of such an abstract.  

Monika - summary 

A highly successful individual who gained her vocational experience in various 

companies in Rzeszow and Cracow. As a result of her immense expertise, she now 

holds an executive position in one of the most well-known companies in the airline 
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industry. At the early stages of her career, she was offered an opportunity to run a large-

scale training scheme in Spain for the new branch of the company in which she was 

employed at that time. Although English was the main language of communication 

within the company, the participant had to acquire a communicative command of 

Spanish to ensure better interaction with her colleagues in Spain. With the project 

commencing in a couple of months, the respondent became extremely anxious as to 

whether she would be capable of mastering her knowledge of Spanish to a sufficient 

extent in such a short period of time.  

The respondent was well aware that participating in the training scheme would 

be highly beneficial for her career. Initially, the perceived level of task difficulty gave 

rise to ruminative thoughts and the participant was not at all certain that she would be 

able to meet the requirements of the task. The respondent decided to join a language 

course of high intensity which aided her in eradicating the negative emotional arousal. 

Although the course and self-study consumed the majority of her time outside work, 

the participant remained focused on the end goal. She wanted to be in constant contact 

with the language so she started watching movies in Spanish with English subtitles and 

was continually seeking opportunities to interact with Spanish-speaking co-workers in 

their native language. This increased volume of exposure gradually strengthened our 

participant’s confidence in the attainability of the goal at hand, as on top of 

experiencing mastery through her actions, she was, on a regular basis, provided with 

positive feedback from her colleagues.  

Although the participant withdrew from the majority of her daily routines in 

order to study the language in question and the topic somewhat dominated her 

interactions with colleagues and family, she claimed that the experience was “the most 

intense but also one of the most pleasurable periods in her life.” In fact, the respondent 

highlighted that once the negative rumination related to the perceived task difficulty 

was eliminated, she experienced positive emotional stimulation akin to that when she 

was chosen to conduct the training scheme in Spain. On several occasions, the 

respondent emphasised how the entire situation influenced her self-perceptions of 

efficacy and that, following the experience, she was more eager to embrace challenging 

endeavours regardless of the difficulties they might yield. Owing to the reasons 
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specified above, Monika would gladly welcome an opportunity to experience a similar 

surge of motivational energy in the future.  

Table 7. Example of a summary returned to a participant to check its validity 

4.6. Phenomenological considerations 

As the primary intent of the present inquiry was to capture the essence of each 

motivational experience described by the study’s participants, a phenomenological 

approach was applied. According to Creswell (2013:78), phenomenology focuses on the 

commonality of a lived experience within a particular group and has the fundamental goal 

of arriving at a description of the nature of a particular phenomenon. The two most typical 

interview questions a researcher wishes to address within the approach are: “What have 

you experienced in terms of the phenomenon” and “What contexts or situations have 

typically influenced your experiences of the phenomenon” (Moustakas 1994). In addition 

to developing an understanding of triggering mechanisms behind each motivational 

impetus, the method was seen particularly helpful in comprehending the role of efficacy 

beliefs for inaugurating and sustaining a motivational drive. To this end, the following 

steps were taken: 

1. The entire dataset was read on several separate occasions to develop a better 

understanding of individual DMC experiences. At the same time, the essential aspects of 

the written accounts were underlined in the strive to identify conceptual similarities 

between individual occurrences and, then, grouped to form thematic clusters; 

2. Statements concerning the shape of self-efficacy beliefs were extracted from the 

dataset and particular attention was devoted to exploring the influence of agency on 

developing a satisfactory command of a language. Then, the opinions disclosed by the 

participants were classified on the basis of how apparent the impact of personal agency 

was on a subject’s motivational episode; 

3. In addition to identifying commonalities and exploring the state of agency beliefs, 

the researcher produced a descriptive account for each experience. Such descriptions were 

both textual and structural in their nature, providing a written report of an event, outlining 

similarities in the way a task at hand was approached, and identifying reasons for one’s 

engagement. This, in turn, was of tremendous help in formulating interpretative 

conclusions from individual utterances. The study’s participants were additionally 
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requested to verify whether the researcher’s description provided a concise and factual 

summary of their motivational impetus.  

The data yielded by the above analysis were re-examined on numerous occasions and 

the focus of the scrutiny remained on recognising the dominant themes within both the 

recorded and written descriptions of motivational experiences. A holistic approach was 

adopted in the investigation of the dataset; nevertheless, special attention was paid to 

exploring those aspects which were deemed essential in addressing the inquiry’s main 

hypotheses.  

4.7. Ethical considerations 

Bearing in mind the nature of qualitative studies, the interaction between researchers 

and study’s respondents may prove ethically challenging for the former. For this reason, 

there is most definitely a need to formulate specific ethical guidelines that would protect 

research participants. Sanjari et al. (2014:8) outline that the issues a researcher may face 

include, but are not limited to, anonymity, confidentiality, and informed consent. Whereas 

a researcher must adhere to specific recommendations in this matter, regardless of a 

research method, it seems that qualitative research bears an extra layer of responsibility, 

as it poses more potential risks to the participants (Richards and Schwartz 2002).  

In the process of data collection, an interview protocol was applied. Prior to the actual 

interview sessions, a brief introduction to the research was provided and the study 

objectives were verbally delineated. Additionally, the participants were requested to sign 

an informed consent form whose aim was to explain that their participation was voluntary 

and that the responses would be used for research purposes only. To adhere to the privacy 

criterium, the respondents were assured that their identities would not be disclosed to any 

third parties and the researcher would devote all the effort necessary to ensure their 

personal information would remain confidential. The respondents were also informed that 

should they feel uncomfortable discussing any topic or addressing a research question, 

they were under no obligation whatsoever to reply or to continue with the interview until 

the end. Throughout the analysis, a nickname was used for each participant.  

4.8. Discussion of the results 

Below, the focus will remain on presenting and interpreting the results of the 

empirical analysis conducted for the purpose of the study. The main objective of the 
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project was to scrutinise individual experiences in-depth and so the participants were 

requested to share detailed accounts of their motivational episodes. Nevertheless, the 

post-interview investigation was primarily concentrated on exploring three aspects of an 

experience, namely the presence of structural properties typical for a DMC, the emotional 

stimulation involved in pursuing a personally relevant objective, and the shape of a 

person’s efficacy beliefs throughout an event. With this categorisation in mind, the 

discussion of the results yielded by the study is further subdivided into two subchapters; 

one of them pertains to the prerequisites of a DMC, such as facilitative structure and 

positive emotionality, and the other focuses more closely on analysing the evolutional 

trajectory of efficacy beliefs in relation to experiencing a motivational impetus.  

In order to ensure the proper organisation of the analysis, in the introductory section 

of each subchapter, a set of research questions that shaped the investigation is devised. 

Having in mind the space limitations, single examples from the dataset were utilised to 

illustrate individual aspects of the phenomenon and, consequently, to support the 

discussion and the researcher’s conclusions.  

4.8.1. The evolutional trajectory of efficacy beliefs 

Much research work in recent decades was dedicated to exploring the impact of one’s 

personal agency on performance in a variety of settings, including the one of L2 learning 

(Caroll et al. 2009; Raoofi et al. 2012; Genc et al. 2016). As the concept in question is 

one of the essential variables in the present study, the theoretical underpinnings behind 

self-efficacy were discussed in detail in Chapter 1. To the best of the researcher’s 

knowledge, however, self-perceptions of efficacy were never operationalised in a more 

extensive empirical investigation concerning the motivational surge of high intensity 

known as a DMC. Due to the fact that both notions share some conceptual similarities, 

such as fostering successful long-term engagement in an activity, one may expect that 

these two variables may be mutually supportive in inducing motivational gain. This 

chapter therefore seeks to shed some light on aspects such as the influence of efficacy 

beliefs on initiating and sustaining motivational drive, the impact of a motivational 

episode of high intensity on developing a well-anchored personal agency, as well as 

outlining the role self-efficacy plays in shaping the positive emotionality associated with 

a motivational surge of energy. To this end, the following research hypotheses were 

formulated: 
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1. Well-developed agency beliefs may encourage an individual to adopt a remote goal 

such as the one in a DMC framework. 

2. Attaining mastery en route to accomplishing an end-goal within a DMC structure 

fosters an agent’s positive self-perceptions of efficacy.  

3. Agency beliefs follow a natural evolutional growth trajectory throughout a DMC 

experience, as an agent in such a motivational framework is constantly provided with 

feedback upon the quality of his or her proceedings. 

4. Efficacy beliefs leverage a person’s dedication to a cause by contributing to the 

emergence of positive emotionality which, in turn, aids a person in sustaining the 

motivational impetus. 

Although the main aim of the present qualitative investigation was to address the 

research hypotheses mentioned above, the analysis was not restricted to the presupposed 

theoretical assumptions. Namely, the interview protocol was deliberately left open to any 

arising questions and the participants were at freedom of raising any topic they deemed 

relevant for the sake of the study.  

4.8.2. Results 

While providing accounts of their motivational episodes pertaining to the L2 

learning, all the participants were requested to state how confident they felt in their 

capacity to attain a goal in question and whether this confidence contributed to 

maintaining motivated behaviour throughout an experience. Additionally, as all the 

accounts were collected retrospectively, the respondents were asked to evaluate the shape 

of their competence beliefs prior to and after their end-goal was accomplished. More 

specifically, the participants were to assess the state of their personal agency on a scale 

ranging from 1 to 5; whereas a low score would indicate weak agency, any grade above 

three would suggest the existence of well-anchored efficacy beliefs. With this in mind, 

before we move on to a more analytical and detailed discussion, Table 8 below was 

designed in an attempt to provide a concise summary of how participants’ efficacy beliefs 

evolved in due course. 

Participant Pre-DMC efficacy beliefs Post-DMC efficacy 

beliefs 

Monika 2 - Weak 5- Strong 
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Luna 1-Weak 4 - Strong 

Ruslan 4 - Strong 5 - Strong 

Marta 4 - Strong 4 - Strong 

Rafiq  2 - Weak 5 - Strong 

Katarzyna 1 - Weak 4 - Strong 

Diana 5 - Strong 5 - Strong 

John 4 - Strong 4 - Strong 

Table 8. Efficacy evolutional trajectory of DMC agents 

The analysis of the above prompts a rather peculiar observation; whilst the growth 

of agency beliefs throughout a DMC experience would be in consonance with the study’s 

presumptions, as participants would ongoingly experience mastery by improving their 

language proficiency and receive positive feedback as a result of their efforts, it is also 

possible to identify instances where respondents demonstrated a strong sense of efficacy 

prior to the emergence of their motivational impetus and, during the event, the amount of 

trust they placed in their innate capability to meet the requirements of a task would not 

be subject to significant fluctuation. It stands to reason to assume that the confidence 

those individuals possess in their competence serves as an incentive to internalise a goal 

regardless of a setting and the perceived level of task difficulty, so that the participants 

would not require any additional encouragement to pursue their end-goals. Similarly, it 

would appear that volitional control over motivation was not required throughout an 

experience. Despite the presence of well-developed agency beliefs, it seems that the 

respondents’ reliance on their coping capabilities was further supported by the structural 

properties of their motivational episode; as discussed in Chapter 2, one of the most salient 

features of a DMC is its facilitative structure and a desired final attainment is composed 

of minor targets which ongoingly stimulate a person in the pursuit of the ultimate 

objective. In the case of the study’s participants, one can clearly see that experiencing 

mastery in their endeavours only augmented the respondents’ self-perceptions as 

efficacious entities.  

Beyond any doubt, improving one’s language fluency is a longitudinal undertaking 

and, as such, may prompt different sorts of difficulties en route to achieving a satisfactory 

command of a language. The success of a pursuit therefore relies immensely on the degree 
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to which a goal was internalised that is adopted as an integral part of one’s life. Notably, 

the participants of the study reported developing a set of behavioural routines that 

replaced their standard activities for the duration of a motivational drive. Although it was 

possible to identify a high degree of internalisation in several accounts disclosed by the 

study’s respondents, the one described by Diana is by far the most apparent one: 

Interviewer: So how did you manage to find the time to study? 

Diana: … It was not so much the case of finding the time to study, but rather finding the time to do 

anything else! I mean… I wanted to be busy with the language all the time so I could barely think of 

doing anything else. I am sure my family hated me for that, especially at the beginning! All activities 

which were not related to learning Chinese became somewhat irrelevant. Whenever I had to stop 

learning, I felt like I was missing something important and that my daily activities separated me from 

achieving my dream.  

The participant’s engagement borders on obsession; the respondent claimed that not 

being able to study the language in question evoked negative emotional arousal as if she 

was deprived of a crucial aspect of her life. Conversely, it has become a commonplace to 

consider that ill-efficacious individuals, as opposed to their more confident counterparts, 

are more prone to feelings of discouragement and, consequently, more inclined to display 

avoidance behaviours. Even though it may seem that such entities are incapable of 

embracing challenging undertakings, such an assumption is rendered invalid once we take 

into consideration the facilitative impact which individual efficacy sources may have on 

a person’s engagement. It is possible to further differentiate between individual accounts 

in the dataset on the basis of the triggering factors responsible for generating feelings of 

efficacy. Table 9 below was devised in an effort to outline the origin source of 

participants’ efficacy beliefs. 

Participant Efficacy origin point 

Monika Enactive mastery experience 

Luna Verbal persuasion/ Emotional cues 

Ruslan Emotional cues 

Marta Emotional cues 

Rafiq  Verbal persuasion 

Katarzyna Verbal persuasion 
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Diana Vicarious learning 

John Enactive mastery experience 

Table 9. Sources of self-efficacy 

Even though all efficacy sources, to some extent, leverage human performance, it 

seems essential to pinpoint the tremendous impact the encouragement supplied by 

respondents’ significant others had on their overall resilience and tenacity. As it was 

outlined in Chapter 1, verbal reinforcement regarding one’s capabilities to attain a goal 

may encourage an individual to adopt a challenge even though, at the initial stages of an 

endeavour, well-instilled efficacy beliefs are lacking. A similar conclusion may be 

reached once we analyse the responses disclosed by the participants: 

Interviewer: You mentioned you were on the verge of going back to Egypt. What made you stay in the 

US? 

Rafiq: … There was this university professor, he was also from Egypt… I found him inspiring from the 

very first day. Despite his vast knowledge, he was treating us as if we were his equals. He noticed that 

I was less active in the class than usual and asked whether there was any reason for my lower 

performance. I had no desire to share what I was feeling but he seemed to be genuinely caring.  

Interviewer: So, what did he say? 

Rafiq: … After listening to my story, he said I was too smart to give up. This was the first time one of 

the university professors mentioned I was a good student. He knew I was attending a language course, 

so he also suggested studying in my spare time, for example, in the library.  

It is possible to conclude that, had it not been for the external encouragement our 

respondent received, he might never have achieved his goal of becoming a pilot. As the 

participant admitted, at that time, he would explain his lower performance in terms of 

insufficient language training back in his home country and the lack of support from the 

university. This, in turn, lends support to the claim that ill-efficacious entities are more 

inclined to seek external explanations to their failures and, in response to adversities 

encountered, display avoidance behaviours rather than effort intensification. It appears 

that the encouragement our participant received from his university professor acted as a 

trigger for both the growth of efficacy beliefs and the emergence of the respondent’s 

motivational episode. Due to this motivational breakthrough, the participant developed a 

well-instilled belief that the sole barrier separating him from attaining his desired 

profession was, in fact, the state of his language proficiency. Although he experienced 

several setbacks in due course, the gradual improvement of his language capacities only 
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reassured the respondent that his end-goal was indeed achievable. The evolutional 

trajectory of the respondent’s self-efficacy beliefs is easily discernible here; the 

participant was no longer seeking external causality to his unfavourable results, but rather, 

acknowledged that his prior attempts were somewhat inadequate in producing the desired 

goal. Additionally, each minor progress in the language domain further propelled our 

participant to increase his efforts so that he also became more efficient in his academic 

pursuits.  

In the dataset, it is possible to identify several instances where verbal persuasion 

would invigorate the growth of self-efficacy and, in consequence, encourage an 

individual to pursue a desired version of self. Each source of efficacy beliefs is capable 

of stimulating an individual’s personal agency, nevertheless, the literature on the subject 

reveals that some origin points of efficacy, such as mastery experience and vicarious 

learning, are believed to be more effective than others in inciting efficacy growth. 

Additionally, well-anchored agency beliefs would most typically stem from one source 

in the sense that it is possible to identify a single triggering factor behind each 

motivational experience. However, the analysis of the interviews prompted a noteworthy 

observation that, in the case of one participant, it was not possible to clearly indicate the 

primary source of motivated behaviour. Rather, the respondent’s agency was yielded by 

a combination of factors of both external and emotional nature. 

Interviewer: Have you seriously considered going back to Mexico?  

Luna: … At some point, yeah... I mean... I wanted to stay here in Poland. I have friends and family here. 

But this was the most difficult period of my life. I was having a hard time finding a job. My partner has 

a decent salary but being unable to find work made me feel like I was a failure. He would keep saying 

I was silly, but I could not help it. 

Interviewer: Was your partner very supportive?  

Luna: … Yes, he was. I would not be in the place I am now had it not been for his support. He actually 

encouraged me to take Polish lessons. But there was also this emotional aspect... I could not imagine 

staying unemployed in Poland and, on the other hand, I did not want to leave. I was totally torn inside... 

I mean... I would miss my friends and my partner’s family so much. But deep down, I think I could not 

begin to accept the fact that, with all my education, I was not able to earn a living here. 

Similarly to the previously discussed account, the respondent highly appreciated the 

influence the external reinforcement provided by her partner had on the decision to 

intensify her efforts. Although, at first glance, it may seem that verbal persuasion was the 

sole trigger of the participant’s motivational episode, one must also acknowledge the 
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emotional aspect of the experience. Luna mentioned that being unable to find 

employment significantly undermined her perception of self; as she confessed, she had 

never experienced a negative emotional loading of similar intensity. The participant was 

not under any pressure to find employment due to her socio-economic status at that time, 

however, her futile efforts in this domain gave rise to feelings of inadequacy, resulting in 

a rather bleak outlook towards the future. This lack of trust in her capabilities was further 

escalated by the feelings of distress evoked by the necessity to move back to Mexico; 

over the years, she had become a part of her local society and she felt as if she was 

abandoning her friends and family due to her own decrepitude. In contrast to the 

previously analysed case, the respondent did not dwell on the external reasons for her 

failure but rather perceived the lack of employment as a sign of innate inability to cope. 

Even though the solution to the issue at hand was more than apparent, as during her job 

interviews, the participant was on numerous occasions assured that improving her 

command of Polish would be of a significant aid in the process of finding an occupation, 

the respondent’s perceived lack of ability discouraged her from making any effort in this 

regard. It is possible to assume that the verbal reinforcement of the participant’s partner, 

combined with negative emotional arousal, urged our respondent to finally attempt to 

improve her language competence. Despite her initial anxiety, the respondent soon 

developed a belief that her efforts would indeed contribute to finding satisfactory 

employment. In fact, Luna mentioned that every small progress provided her with a 

feeling of joy she had never experienced before and gave her hope that, once she had 

developed a sufficient command of the language, the rewarding outcomes would by far 

outweigh the effort invested in acquiring language proficiency. Importantly, continuously 

growing efficacy beliefs and positive emotionality stemming from actualising one’s 

potential ensured that the participant’s engagement did not require any additional control 

and her dedication to the cause would not fluctuate in the vicinity of challenges related to 

the endeavour.  

Moving on to the experience described by Ruslan, the examination of the account 

unveils the existence of well-anchored agency beliefs prior to the emergence of the 

participant’s DMC experience. Thus, it may seem that the trust the respondent credited 

to his coping abilities encouraged him to embrace such a demanding undertaking as 

learning a foreign language. The participant demonstrated high confidence in the 

sufficiency of his skills and knowledge in attaining an engineering degree, nonetheless, 
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the lack of language proficiency rendered him unable to exhibit his expertise. As he 

recalled, this left him extremely frustrated: 

Interviewer: So how did you feel at that time? 

Ruslan: … I knew I had what it took to be great. I had done several internships back at home and I had 

a lot of practical knowledge other students did not possess. I had studied German for a while, and I felt 

pretty confident I could manage. But using the language in Germany was more difficult than I expected. 

I was really struggling to participate in the classes. This was so frustrating… I mean, I had the 

knowledge, but I could not express myself clearly enough to show it. 

In stark opposition to the previously discussed cases, the participant experienced no 

issues in identifying the proper solution to the problems he experienced. The confidence 

originating from a well-developed agency propelled our participant to adopt a goal of 

improving his language competence. Notably, the respondent had never questioned his 

own ability to attain the goal; it transpires that the presence of high agency successfully 

eradicated the negative influence of the typical adversities a person may experience in the 

case of demanding and remote pursuits and aided the participant in sustaining his 

dedication to the cause. The participant perceived improving his language competence as 

a means of being able to demonstrate the full extent of his abilities. This, in turn, greatly 

facilitated the rate at which the respondent embraced the endeavour as his own. 

Additionally, each minor progress along the way provided our participant with a sense of 

accomplishment as he was becoming more and more efficient at communicating with his 

classmates and academic teachers. This positive emotionality, in no small margin, 

contributed to developing a framework for motivated action and further augmented the 

participant’s beliefs as to the quality of his coping competence.  

Across the analysed accounts, the story recalled by Diana seems to be unique in terms 

of the source from which her efficacy beliefs were stemming. Albeit her experience was 

previously discussed in order to exemplify a high degree of goal internalisation, there is 

yet another facet of her interview that is worth discussing. Unlike other respondents, for 

whom verbal persuasion and emotional cues would constitute the most typical agency 

source, it appears Diana’s motivational experience was prompted into being by observing 

her son.  

Interviewer: Chinese – how did you come up with that? 

Diana: … I often joke it was my son’s fault. At that time, he had been taking Chinese classes for about 

two years and I could see how much he enjoyed the language. He also happens to be a great fan of 

Manhua so there was this additional incentive of being able to read it in the original language rather 
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than using English translations. I must admit, his fascination with Chinese inspired me. In the beginning, 

I would copy him in the ways he was learning the language outside the classroom until I developed my 

own study rituals.  

As discussed in the first chapter of this thesis, it is possible to acquire coping patterns 

in a vicarious fashion that is by observing other people pursuing goals akin to an 

individual’s aspirations. Although the respondent had a desire to start learning a new 

language for a while, it may seem that it was the observation of her son that triggered her 

motivational impetus. In the light of the participant’s assessment of her efficacy, her belief 

in her own competence was not subject to change throughout the event. However, it seems 

that observing the positive emotional stimulation her son experienced when studying 

Chinese encouraged the participant to embrace the goal as her own. As the respondent 

admitted, she was inspired by her son’s experience and she was eager to witness 

emotional stimulation of similar intensity. On an additional note, the participant disclosed 

that, at the initial stages of the undertaking, she would replicate her son’s studying routine. 

This is in accord with the theoretical underpinnings of vicarious learning; the observation 

of a model’s coping efforts may stimulate a person to adopt and correlate similar 

behavioural patterns before an individual framework for motivated action emerges. 

Furthermore, the only negative arousal the participant experienced throughout the process 

was when she was distracted from developing her language proficiency. This, in turn, 

substantiates the claim that, when operating within a DMC, the importance an agent 

within the motivational framework attaches to non-goal related activities is highly 

marginalised, to the extent that such pursuits are viewed as obstacles en route to producing 

one’s desired outcome. 

Lastly, let us analyse the interviews in which participants indicated that their agency 

beliefs were derived from enactive attainments, also termed as mastery experiences. As 

previously stated, this particular source of agency is, by many, considered the most potent 

origin point of efficacy beliefs (Bandura 1997). Even though it is possible to spot the 

energising influence of attaining mastery in the case of each respondent, it seems that, in 

some accounts, this impact is more evident than in others. Take, for instance, Monika 

whose motivational journey started once she was presented with an opportunity to 

supervise a large training scheme for her company in Spain. She recalled her experience 

in the following way: 

Interviewer: You have mentioned you were extremely anxious in the beginning, is that correct? 
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Monika… Calling this anxiety would be an understatement. As much as I wanted to go there and 

conduct the training, I was completely terrified! I had some experience with Spanish, but participating 

in the project meant I had to bring my language abilities to a completely different level... I honestly do 

not know what I was thinking when I submitted my application. I began visualising my bosses’ 

disappointment once it turned out my Spanish was not good enough... 

Beyond any doubt, the respondent experienced a great volume of negative emotional 

arousal as a result of the task difficulty. The feeling of inadequacy was further amplified 

by the fear of being ridiculed due to the insufficiency of her language proficiency and, as 

the respondent’s efficacy beliefs were not well-developed, she initially struggled to 

envision a positive outturn of her pursuit. It would seem logical to assume that such an 

ill-efficacious entity would experience issues in internalising a goal and sustaining the 

degree of resilience required to produce a desired outcome despite the presence of taxing 

circumstances. When enquired about what prevented the respondent’s withdrawal, she 

mentioned she was not able to bear the thought of being ridiculed in front of her 

supervisors and colleagues. The closer analysis reveals, however, that it was not the fear 

of being intimidated that motivated the respondent to develop a satisfactory command of 

Spanish language. Although, as she admits, the fear drove her towards the target, it was 

the perception of progress she was able to notice from the very early stages of her 

endeavour that ongoingly incited her motivation. On top of developing her language 

fluency, the participant experienced a significant boost to her self-confidence, which 

gradually evolved in a firm belief that the goal was indeed achievable. Feelings of anxiety 

were soon replaced by positive emotionality originating from the possibility to actualise 

one’s potential, and this aided our respondent in maintaining her dedication to the cause. 

The facilitative influence of the participant’s progress should be accentuated here; instead 

of visualising bleak scenarios, the respondent focused on pre-experiencing the positive 

emotional stimulation related to the final accomplishment. Overcoming once 

unsurmountable barriers supported the evolution of the respondent’s efficacy beliefs so 

that, upon the completion of her motivational drive, she would credit more trust in the 

shape of her coping abilities. Similarly to the previously discussed accounts, the 

respondent would gladly welcome an opportunity to experience a motivational surge of 

such intensity in the future.  



135 
 

4.8.3. Concluding remarks 

The aim of the present chapter was twofold; the responses provided by the study 

participants were analysed in an effort to identify certain commonalities between 

individual accounts as well as to pinpoint the role of efficacy beliefs on experiencing a 

motivational surge of high intensity. Below, the focus will remain on discussing the most 

noteworthy conclusion that emerged in due course in an attempt to address the research 

hypotheses set out at the beginning of this chapter.  

The analysis of the above examples explicitly indicates that well-anchored agency 

beliefs indeed contribute to the proper goal internalisation. Needless to say, in the case of 

longitudinal pursuits such as learning a foreign language, individuals experience a vast 

array of difficulties that may dishearten a person from pursuing a goal. As the influx of 

motivational energy within a DMC framework is considered to be over and above 

standard cases of motivated behaviour which one would normally exhibit, the end-goals 

encompassed in the structure are most typically demanding in their nature. Thus, it may 

seem that well-developed efficacy increases a person’s beliefs as to the goal attainability 

and, by the same token, encourages people to embrace more demanding endeavours. 

Successful performance within a domain of functioning additionally fosters an 

individual’s agency so that it is possible to draw an unyielding conclusion that operating 

within a motivational drive amplifies one’s efficacy beliefs. It transpires that through 

tackling taxing circumstances, our respondents managed to exercise a certain degree of 

control over the daily ebb and flow of motivation. Whereas this would be most definitely 

the case for the majority of our participants, it is also possible to identify instances where, 

at the initial stages of a DMC, a firm belief in one’s capacity to succeed was lacking and 

it was the adoption of a goal that inspired a sharp growth of agency. Even though the 

respondents decided to intensify their efforts owing to various reasons, in such cases, one 

can clearly observe the impact of enactive mastery and external appraisal on the 

evolutional trajectory of efficacy beliefs. To be more precise, in all the accounts 

examined, the participants who reported low efficacy prior to their motivational impetus 

emphasised how constantly growing agency emboldened them to maintain their 

dedication to a cause. On the other hand, some individuals who were included in the 

project required initial encouragement in order to initiate their motivational drive and, in 

consequence, the process of agency building. Being constantly provided with the 

assertive feedback as to one’s capacities aided those beset by self-doubts in developing a 
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healthy perception of their coping abilities and this belief was further bolstered by 

experiencing mastery within a given realm of functioning. For this reason, one may 

assume that self-efficacy beliefs and the occurrence of a DMC are mutually dependent; a 

well-instilled personal agency may stimulate an individual to develop a framework for 

highly motivated action, whereas being an agent in such a structure provides a person 

with an opportunity to further enhance one’s efficacy beliefs.  

Turning now to the aspect of positive emotionality, most of the study’s participants 

were characterised by a positive outlook towards their endeavours. More specifically, 

such a favourable attitude would be more typical for those individuals who possessed 

well-anchored agency beliefs prior to the emergence of their motivational drives. Despite 

the presence of various difficulties, the respondents, on numerous occasions, emphasised 

how much they enjoyed the intensity of their motivational episodes and that they would 

gladly welcome an opportunity to experience a motivational surge of similar intensity in 

the future. It appears that the possibility to pre-experience a fracture of emotional loading 

associated with the final goal attainment significantly contributed to the participants’ 

eagerness to sustain their dedication to a cause, rendering their goals indeed attainable. 

The influence of positive emotionality on a motivational experience is bipartite; not only 

does such an attitude embolden individuals to seek the explanation of their difficulties in 

insufficient effort, but it also supports people in tackling the negative rumination and 

apathy stemming from task difficulty. In the dataset available, the latter outcome would 

be more typical for those individuals for whom the well-instilled agency was lacking 

before the emergence of a motivational impetus. Although in the case of some 

participants, the total eradication of negative emotional arousal was not possible, the 

respondents’ occasional apathy did not surpass the overwhelming feeling of joy they 

experienced as the result of improving their competence. On these grounds, one may 

formulate a conclusion that personal agency within a DMC framework is responsible for 

triggering positive emotional stimulation of high intensity which, in turn, ensures that a 

person would remain dedicated to an endeavour throughout the experience.  

4.8.4. Structural properties of a DMC 

Having completed our discussion of self-efficacy as a facilitative factor within a 

DMC experience, let us now focus more closely on identifying similarities in the ways 

individual motivational episodes were experienced. That is, the purpose of the present 
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subchapter is to outline which structural properties of a DMC were deemed most relevant 

by the study participants. The intention is to inquire about a number of essential aspects 

of a DMC experience, such as what were the key components of individual accounts, how 

structural aspects of a DMC contributed to attaining a goal, and whether efficacy beliefs 

aided people in developing a framework for motivated action. On top of broadening the 

general understanding of a DMC phenomenon, the analysis of the commonalities between 

individual accounts aims to accomplish one more goal, that is to support the researcher 

in creating a framework for motivational intervention which would be deployed in the 

later stages of the study. To this end, the subsequent discussion will intend to address the 

following research questions: 

1. How does a DMC come into being and what is the role of self-efficacy in the process? 

2. What can be used as a DMC structure? 

3. How does a DMC structure support a person in maintaining motivation throughout 

the experience? 

Dörnyei et al. (2014:11) allege that a DMC is “a surge that emerges from the 

alignment of a number of personal, temporal, and contextual parameters, creating a 

momentum to pursue an individually defined future goal that is personally significant and 

emotionally satisfying.” The present study was set in the L2 learning context and, 

analogically, participants’ goals would pertain to this particular domain. Nevertheless, a 

motivational drive is a rather multifaceted phenomenon and it appears that the inclusion 

of several structural properties partially accounts for the intensity of such an experience. 

As a motivational surge does not drift into being due to a sudden decision, but is rather 

both consciously and unconsciously pre-planned as a result of the above-mentioned 

factors, to commence with our discussion, let us start with identifying the moments in 

which a motivational drive of each respondent was inaugurated. 

When requested to elaborate on the circumstances surrounding the beginning of their 

DMC experience, all of the respondents were able to indicate the exact time when their 

motivational drives came into being as well as the trigger behind each experience, 

providing specific occasions or events which incited their motivational impetus. Table 10 

aims to outline a starting point for each of the study’s participants. 
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Participant DMC origin point 

Monika When she realised her colleagues might change the attitude 

towards her following her insufficient performance 

Luna When she realised the disastrous consequences going back to 

Mexico might have on her friends and family 

Ruslan When the frustration stemming from the lack of ability to 

demonstrate his expertise reached the critical level  

Marta When she realised how dependent she was on her husband  

Rafiq  After the encouragement received from one of his university 

professors 

Katarzyna Following the encouragement received from her colleagues and 

former academic teachers 

Diana Upon realising how exhilarated her son was about learning 

Chinese and being able to read Manhua in the original 

John The willingness to surprise his wife 

Table 10. DMC triggers 

Although all accounts differ as to the circumstances, it may appear that the most 

dominant theme amongst the participants was that of negative emotional arousal resulting 

from the perception of one’s inadequacy. Whereas the lack of ability to perform 

successfully, to some extent, triggered feelings of frustration amongst the majority of the 

respondents, the analysis of individual accounts prompts a rather noteworthy observation. 

Specifically, it would appear that the intensity of negative emotional stimulation was by 

far more significant in the case of participants who, prior to the emergence of their DMC 

experience, held positive beliefs as to their skills and knowledge. Take, for instance, the 

account of Ruslan, whose DMC was triggered by the lack of possibility to demonstrate 

his expertise due to language deficiencies: 

Interviewer: So how did it all start? 

Ruslan: … I remember this day very clearly. I was struggling with German before, yes, but the critical 

moment was when I applied for a scholarship. They requested me to fill in this form and there was no 

English version available…There should be… The lady in the Dean’s office was not really helpful, 
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too... She even made a remark that I should not be studying here since I cannot speak German… You 

can imagine how furious I was! 

Interviewer: And what did you do after that? 

Ruslan: … I was sure that I had both theoretical and practical knowledge, it was just that… It was just 

really difficult for me to say anything in German. Despite my frustration, I spent a whole week searching 

for practice materials and joined the local discussion club for foreigners… Well, let’s just say I had no 

clue what they were saying at the beginning... But I was confident it would get better with time.  

Even though the participant had been experiencing issues expressing himself due to 

the language barrier for a longer period of time, it appears that the situation described 

above was something of a tipping point for him and his frustration reached its maximum 

level. Beyond any doubt, the respondent was extremely motivated to improve the scope 

of his language competence; he began developing his own study routine immediately after 

this unpleasant occurrence. The DMC triggering point was explicitly stated, however, 

there is one more significant aspect of the account that should be highlighted. Regardless 

of the existence of apparent challenges involved in his pursuit, the participant was assured 

that the goal of acquiring a satisfactory command of the language in question was indeed 

within his reach. The negative emotional stimulation propelled Ruslan to start learning 

German, nevertheless, it seems that it was the respondent’s well-developed agency beliefs 

that prompted the emergence of motivated behaviour. The account described by the 

respondent could be compared to a case of an internal dissonance; the participant 

possessed all the skills and knowledge necessary to meet the requirements of his degree 

and yet was unable to demonstrate his prowess due to the insufficient knowledge of 

German. As discussed earlier, self-efficacious entities seek causality of their failures in 

terms of insufficient effort rather than external adversities and this was most definitely 

the case for our participant. Instead of dwelling on the adverse circumstances and further 

inciting his frustration, the respondent was quick to develop a coping action structure that 

allowed him to, eventually, acquire a satisfactory degree of language fluency. 

Furthermore, although the participant had been experiencing issues within this domain 

for a significant period of time, it seems that the frustration that was gradually building 

up within our subject only contributed to the intensity of his motivational impetus. This, 

in turn, accounts for the claim that a DMC can only be initiated when a proper 

combination of emotional and contextual factors comes into place to inspire motivated 

action. 
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Upon analysing the assessment of the efficacy beliefs of the next participant, one 

may draw a conclusion that the respondent paid little regard to the sufficiency of her 

coping competence. On the other hand, the wholesome analysis of the account stands in 

contrast with that assessment; whereas the respondent was overwhelmed with a sense of 

failure stemming from the inability to find a satisfactory occupation due to insufficient 

command of the Polish language, the description of the participant’s former 

accomplishments yields an image of a highly successful person.  

Interviewer: So, had your confidence completely vanished? 

Luna: … It is not like it disappeared or something… I used to be a pretty confident person before this 

entire situation. I had been actively searching for a job but this constant refusal… Let’s just say it 

seriously undermined my confidence. For a moment, I was mentally devastated… It was my partner 

who reminded me how self-confident I used to be and that I would regularly say I could accomplish 

anything. And then it all started...  

When questioned more closely about the state of her efficacy beliefs, the participant 

mentioned that, in fact, the taxing circumstances she had been facing at that time 

somewhat clouded her judgement regarding her own capabilities. Even though the 

respondent deemed her agency as satisfactory beforehand, it would appear that the 

combination of ruminative thoughts and constant refusal in terms of job interviews 

rendered her sense of efficacy temporarily dormant. The motivational impetus of the 

participant was triggered directly by the encouragement and support she had received 

from her partner, however, it seems that the inauguration of Luna’s DMC experience 

would not have been possible without the existence of well-anchored efficacy beliefs 

which were temporarily unavailable to the participant due to the intractable circumstances 

she had been experiencing at that time. Thus, it may seem that the support the respondent 

received reinstated the trust she once credited towards the shape of her personal agency. 

On this basis, it is possible to formulate the conclusion that well-developed agency beliefs 

are capable of encouraging an individual to engage in a motivational framework of high 

intensity even in the face of adversities that may partially incapacitate the positive 

influence of self-efficacy. Even more importantly, on top of activating one’s agency and 

counteracting negative rumination, it seems that once the DMC experience was initiated, 

the respondent’s agency beliefs were further augmented. This, in turn, aided the 

participant in overcoming challenges involved in her endeavour and significantly 

bolstered her perception of self as a competent entity so that the outcomes of her 

motivational impetus could be easily observed after the end of the DMC experience.  
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Moving on to another structural component of a DMC, we shall now analyse the 

participants’ accounts in terms of the structure that surrounded their motivational 

experiences. Once someone fully internalises an objective, that person is believed to 

create a salient framework that supports him or her in maintaining the momentum 

throughout the path towards the goal attainment (Dörnyei et al. 2015). In addition to 

comprehending how a DMC is inaugurated, a supplementary aim of the present analysis 

is to understand how such an experience might be engineered in an effort to further use 

this knowledge in the creation of a motivational framework for the subsequent stages of 

the project.  

In all the cases examined, following a DMC launch, the respondents were urged to 

construct a parallel structure for their eagerness to actualise their potential. Although the 

process is not always conscious in the sense that some participants simply acted on an 

emergent opportunity and had not planned any activities in advance, it seems that the 

uniqueness of a DMC as a motivational phenomenon should be credited to the capability 

of a drive to supply cohesion to one’s efforts. When individual DMCs were triggered, the 

participants already had an existing structure which they adopted as their own and opted 

out of the extensive search for the best possible coping method. In the dataset, Diana’s 

account seems to be especially noteworthy; instead of designing a new structure for her 

endeavour, the participant adopted her son’s studying routine and, only later, enriched the 

framework with the elements she deemed essential for her own efforts. 

Interviewer: How did you approach learning Chinese? 

Diana…Would you be surprised if I said I had no plan whatsoever? I did not really give it much thought. 

I had been observing my son for a while and when I decided I wanted to learn Chinese, I just knew 

similar things would work for me.  

Interviewer: You must have had a plan of some sort though.  

Diana…Not really, no. Not at the beginning that is. I later added some rituals of my own like studying 

the Chinese alphabet before going to bed, but I had no plan for it at the beginning. 

In this particular case, the lack of anticipation and planning is more than apparent. 

Instead of devoting time and effort to the search for the most optimal structure, the 

participant focused on the end-goal and adopted what was available in her immediate 

surroundings. Diana admitted, however, that she later included some additional elements 

in her motivational framework. It would appear that the respondent endorsed her son’s 

method and then employed it as a supportive structure for her own DMC. One may draw 
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a conclusion here that the success of a DMC in the L2 learning context does not 

necessarily depend on the application of the L2 learning strategies that are considered as 

the most successful in terms of the mass population. In one’s efforts to enhance the 

occurrence of a motivational impetus and to facilitate the progression of a motivational 

drive, one should focus on meeting the two standard criteria that is the structure has to be 

both personally and also goal appropriate, as DMC agents would benefit more from 

personally-tailored yet adequate framework to utilise the potential of their motivational 

surge.  

One of the theoretical underpinnings behind the Directed Motivational Currents 

theory is that, when in a DMC, behavioural routines that are natural to an individual are 

gradually replaced by those conducive to goal attainment. Earlier in our discussion, we 

analysed the account provided by Diana, who claimed that the inability to practice her 

L2-target would make her feel as if she was deprived of an important aspect of her life. 

Although the intensity of the emotional stimulation during a DMC experience may vary 

as per participant, in each of the cases examined, it is possible to observe a shift of 

emphasis in terms of respondents’ daily routines. Take, for instance, John who swiftly 

replaced his beloved tennis with Russian classes upon the inauguration of his DMC 

experience: 

Interviewer: You are quite a busy person. How did you find the time to study Russian three times a 

week? 

John…All the sacrifices I have to make for my wife… I gave up my tennis routine to find the time for 

the classes.  

Interviewer: This must have been difficult for you! I know how much you love your tennis!  

John…Not in the slightest. At that point, I could not think of anything else than achieving my goal and 

surprising my wife. Giving up my tennis classes was hardly a problem for me. I also found the time to 

practise Russian outside my classes. It just felt right! I might have gained some weight as a result, but 

still, it was definitely worth it.  

Throughout the accounts analysed, this is by far the most apparent example when a 

participant replaced his typical pursuits or activities with a routine that was DMC-related. 

It would also be recommendable to accentuate the intensity of engagement in a DMC; not 

only was the respondent willing and eager to abandon one of his favourite pastimes, which 

he had been regularly practising for years, but was also affectively consumed by his 

endeavour when performing other daily activities. This appears to lend support to the 
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claim that, when operating within a DMC, an individual focuses on actualising his or her 

full potential and all the activities that aim to bring him or her closer to the 

accomplishment are perceived as the most preferred type of engagement. Even more 

notably, pursuing a goal within a DMC framework might be seen as an all-time present 

occupation, as the respondents extended the L2 learning time also to the moments when 

they were performing activities not relevant to the DMC structure per se. For John, it was 

the frequent use of newly acquired phrases in the conversations he had with his friends 

and family, seeking affirmative feedback to his efforts outside his DMC structure. It 

transpires therefore that in order to activate the full potential of a DMC, the framework 

must focus on an endeavour that a participant would perform voluntarily without the 

perception that a new routine deters a person from performing another personally relevant 

activity.  

Lastly, let us elaborate on how the existence of a structure suitable for the DMC 

purposes facilitates one’s progression towards the accomplishment of a personally 

relevant goal. The fact that each of the DMC structural properties contributes to drive 

sustainability is unquestionable, however, it would appear that amongst the DMC 

prerequisites, a well-suited framework occupies a somewhat dominant position. More 

specifically, the previous analysis yielded data proving that the existence of a framework 

matching one’s desired version of self provides cohesion to one’s efforts in the sense that 

pursuing a goal within a DMC does not require any volitional control. When enquired 

about the perceived importance of her own structure, Katarzyna described the structural 

set-up of her DMC in the following way: 

Interviewer: How did you come up with your study routine? 

Katarzyna…When I think about it now… I have never really planned anything. When I got back from 

the UK, I simply started reading books and searching for materials available online. I guess, to some 

extent, I copied my study patterns from when I was still a student at the university. I knew it would 

work for me and it felt so natural. I guess typical studying in the class would never work in my case. 

Finding new materials was fun, not to mention I felt I was in control of my learning progress. 

Developing her own study routines within a DMC framework allowed the participant 

to achieve a sense of control over the process. This is not to say, however, that the 

respondent’s motivation required introducing some specific control measures; rather, 

embracing a structure of her own making only supported the participant’s efforts. 

Following her vigorous DMC launch, Katarzyna was quick to develop a personalised 
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action framework that would aid her in utilising the potential of her motivational impetus 

and, in consequence, reached a state of a motivational autopilot. As discussed in Chapter 

II, provided that a goal is properly internalised and that a DMC structure is crafted 

appropriately to match the requirements of a goal, behavioural routines within a DMC 

experience eradicate the necessity for exercising conscious control over a motivational 

episode. In a manner similar to the aspect of positive emotionality discussed earlier in this 

chapter, activities conducive to a goal soon evolve into behavioural habits, so that not 

performing them would lead to feelings of dissatisfaction, or even guilt (Dörnyei et al. 

2015). Henceforth, it is possible to put forward an assumption that the presence of 

behavioural routines as elements of a DMC framework as well as the influence of the 

affective aspect renders such a structure entirely self-propelling; being able to harness the 

motivational momentum at the early stages of an experience by deploying a suitable 

action framework extirpates the need for self-regulation and, by the same token, ensures 

a person operating within such a surge of motivational energy remains goal-oriented.  

4.8.5. Concluding remarks 

The sustainability of a DMC as a motivational experience is, by a large margin, 

credited to its intricate structure. All of the elements encompassed in the 

conceptualisation contribute to the drive’s enormous practical potential, nevertheless, it 

would appear that the aspects such as affective outlook towards an endeavour, well-

internalised goal, and the existence of behavioural routines forming an action structure, 

to a great extent, facilitate the achievement of a desired version of self. Although 

individual DMC experiences may vary as to the circumstances surrounding their 

emergence, as the study’s respondents reported their drives were initiated as a result of 

emergent opportunity for action or negative emotional stimulation stemming from 

inability to demonstrate one’s full potential, the motivational episode of such intensity 

cannot come into being without the proper combination of personal, contextual, and 

emotional factors. Whereas there are no universal guidelines to such a combination, as 

human beings are unique entities and vary in terms of the goals they wish to pursue, on 

the basis of the previously analysed accounts it is possible to identify one factor that, in 

addition to the emerging motivational impetus, emboldened our participants to actualise 

their potential. Namely, in the examined cases one may observe the stimulating role of 

self-efficacy beliefs on encouraging individuals to internalise their objectives. The 

analysis of the participants’ self-appraisals of agency reveals a rather significant 
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dichotomy; some individuals included in the study possessed well-anchored beliefs of 

efficacy prior to their motivational experience, whilst other respondents would report 

having no trust in their coping competence prior to the DMC launch. In the case of the 

former group, one may put forward the conclusion that the amount of trust those 

individuals credit to their agency serves as a stimulus to internalise a goal regardless of 

task difficulty and being an agent within the DMC structure further augmented 

participants’ judgements of efficacy. Even though, at first glance, it may seem that ill-

efficacious entities are incapable of embracing a challenging and longitudinal pursuit 

typical for a DMC, the exploration of individual accounts renders this assumption 

incorrect. More specifically, it seems that the vicinity of dire circumstances may 

temporarily cloud one’s efficacy beliefs, however, the uniqueness of Dörnyei’s 

conceptualisation lies in the fact that it is capable of activating dormant agency beliefs. 

Whilst self-efficacy may not be the sole trigger of a DMC experience, it is evident from 

the previous discussion that the perception of disparity between one’s present self and 

one’s most optimal version invigorates individuals to seek opportunities for improvement 

and may, consequently, inspire a person to enter the motivational pathway. Additionally, 

self-efficacy was found advantageous in the case of demanding and long-term pursuits 

and, as such, may constitute a great aid in both embracing a DMC framework and 

sustaining the motivational properties of the drive. 

On an additional note, it transpires that none of the participants included in the study 

devoted a conscious effort to engineering a structure for their DMC experiences. Instead, 

the respondents were focused on an end-goal behind their pursuits and employed the 

structures available in their immediate surroundings. Surprisingly, the success of using a 

DMC as a motivational tool in the L2 learning context does not stem from the application 

of the L2 learning strategies which would be typically considered as the most optimal in 

terms of the mass population. Rather, when devising a framework in efforts to harness 

the motivational potential of a DMC, one has to focus on fulfilling two standard criteria 

that such a structure should possess; the DMC scaffolding has to be both personally and 

goal appropriate, as those impacted by a motivational surge of energy would benefit more 

from an individually-tailored action plan. Being in full control of one’s experience 

significantly contributes to the sustainability of a motivational drive through supplying 

cohesion to one’s efforts and encouraging individuals to alter their typical daily routines 

in an attempt to accommodate the newly created motivational impetus. The latter aspect 
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is especially noteworthy; although some accounts were more apparent than others in this 

respect, it seems that once their DMC experience was triggered, all of the study 

respondents replaced their typical daily undertakings and highly valued pastimes with 

activities conducive to attaining their desired goals. The process of developing a set of 

DMC-related behavioural routines may be compared to constructing a scaffolding for a 

motivational impetus; each element of the ritual evoked a sense of actualising one’s 

potential and further propelled the efforts of our participants. Even more importantly, the 

inability to perform DMC related activities would result in negative emotional arousal, to 

the extent that the participants would report experiencing feelings of guilt as a 

consequence of missed opportunity to develop one’s skills and knowledge. Furthermore, 

the respondents’ urge for self-improvement significantly exceeded the boundaries of the 

DMC structure they deployed; on top of performing the DMC-related routines, our 

participants were continually seeking additional opportunities to exercise their newly 

acquired mastery in other life domains and, consequently, searching for affirmative 

feedback for their coping efforts. 

Using the insights we have gained from the above analysis, in the following chapter, 

we will describe the outcomes of an attempt to engineer a DMC experience in the 

experimental project conducted on adult students of English as a foreign language.  

Summary 

 Although the dissertation was initiated to unravel some of the mysteries surrounding 

individual DMC cases unveiled in the previous part of the thesis, following the 

compelling evidence supplied by the application of the correlational tests, there was also 

an additional objective of expanding on the role of self-efficacy beliefs on triggering and 

maintaining motivational surges of high intensity. The analysis revealed that in the case 

of highly efficacious individuals, functioning in a DMC zone contributes to augmenting 

self-appraisals of one’s agency. The most important conclusion, however, concerns those 

entities who were less inclined to assess their coping competence as satisfactory; it was 

postulated that the uniqueness of the DMC phenomenon lies in the ability of a 

motivational surge to activate temporarily disabled efficacy beliefs. The extent to which 

a person’s agency was developed was also found advantageous in terms of supporting an 

individual in the maintenance of motivational properties of a DMC. Importantly, the 

decision to enter the DMC zone is rarely preceded by any conscious effort; instead, 
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individuals in pursuit of self-actualisation seem to take advantage of action patterns 

available in their immediate environment. With time, behavioural routines typical for a 

person are being replaced by all those activities which are conducive to accomplishment 

of an end-goal, forming a sound structure for one’s performance. This, in turn, not only 

empowers the DMC agents in the sense that such individuals are in full control of the 

process but, also, ensures that the framework is both personally and goal appropriate.   
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CHAPTER V 

Inducing a DMC at the classroom level through efficacy building 

techniques 

Following the quantitative and qualitative analyses conducted in the former parts of 

the present research endeavour, the next logical step would be to utilise the insights we 

have gained in an even more empirical fashion. Bearing in mind the volume of conceptual 

similarities shared by the notion of personal agency and the motivational framework 

created by Dörnyei and his colleagues, the most pivotal objective of the thesis was to 

devise an experimental DMC structure imbued with elements of self-efficacy that could, 

potentially, be used to the benefit of learners of English as a foreign language. The chapter 

below is therefore dedicated to the discussion upon the components of the framework that 

was designed specifically for the purpose of the present examination as well as presenting 

the results that emerged in due course. Furthermore, recent attempts in this regard are 

briefly discussed with the sole aim of presenting the reader with a concise overview of 

the current state of research regarding the DMC phenomenon. 

5.1. Introduction and rationale for the experiment 

As previously discussed, the impact of high efficacy beliefs on accomplishment 

within a language learning setting has been well investigated; at the other end of the 

spectrum, the cases of practical implementation of the DMC theory within a language 

classroom are currently scarce due to the recent nature of the development of the concept. 

This novel strand in the L2 motivational field has only recently been identified as a 

phenomenon of particular intensity and, to this date, the conceptualisation coined by 

Dörnyei and his colleagues has been most typically operationalised in a theoretical 

fashion (Henry et al. 2015; Ghanizadeh and Jahedizadeh 2017; Pietluch 2018). More 

importantly, the aforementioned studies which sought to validate the potential of a DMC 

were focused principally on a retrospective investigation of the DMC cases rather than 

inducing the motivational surges of high intensity in efforts to incite motivational gain 

within a language classroom. The review of the literature on the subject has revealed only 

a single research project where the primary intent of the study was to engineer a 

motivational framework akin to the one devised by Dörnyei and, in consequence, to 

inaugurate a DMC in the L2 setting (Watkins 2016). To remedy this particular gap and, 

by the same token, to contribute to the concept’s empirical validation, the fundamental 
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objective set out in the present chapter was to undertake inducing motivational drives 

amongst adult students of English as a foreign language. Prior to this, however, it would 

be recommendable to briefly discuss the recent attempts in this regard as well as to present 

the most critical outcomes stemming from the research endeavours. To this end, the focus 

below will remain on outlining the most important aspects of the practical research 

projects that aimed at scrutinising the nature of the DMC phenomenon.  

5.2. Former attempts 

To commence with the study of Henry et al. (2015), the paper is believed to be the 

first empirical investigation of the DMC construct. On top of offering a concise summary 

of the theoretical underpinnings behind Dörnyei’s conceptualisation, the study in question 

is most dominantly concentrated on a qualitative, retrospective examination of 

motivational surges amongst migrant learners of Swedish as a second language. In the 

analysis, the authors focus on exploring whether the descriptions of motivated behaviour 

provided by the respondents during semi-structured interviews fulfil the requirements of 

the conceptual framework as outlined by Dörnyei and his colleagues (Muir and Dörnyei 

2013; Dörnyei et al. 2014; Dörnyei et al. 2015). The study revealed that in the cases 

examined, it was possible to identify the presence of certain salient features of a DMC 

such as the existence of a facilitative structure propelling the efforts of an individual, 

positive emotionality towards an undertaking which was, quite frequently, bordering on 

obsession, and a clearly visualised future-end state serving as a person’s final 

motivational destination. On this basis, the authors concluded that some study participants 

indeed experienced a motivational impetus that could be viewed as a fully-fledged DMC. 

Additionally, several implications were provided for the practical implementation of the 

DMC construct in the L2 setting so that the motivational impetus described by Dörnyei 

may be harnessed and operationalised in the classroom context. 

The second systematic investigation was recently carried out by Ghanizadeh and 

Jahedizadeh (2017) and was initiated in an endeavour to validate the web-based Persian 

version of the DMC Disposition Questionnaire derived from Muir (2016). In addition to 

identifying potential DMC cases amongst Iranian EFL learners, the supplementary goals 

of the project included establishing the association between the occurrence of a DMC and 

the participants’ proficiency level as well as their educational level. The study findings 

demonstrated the acceptable reliability and validity indices for the instrument deployed 
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for the purpose of the research project. Furthermore, the results supplied by the authors 

appear to account for Dörnyei’s claim that, when operating in a DMC, a person is in full 

ownership of an end-goal and, thus, DMC agents most typically pursue “competitively 

self-referenced experiences rather than competitively other-referenced objectives.” For 

this reason, it is possible to assume that any effort to inspire motivational gain, regardless 

of a setting, should focus on nurturing a person’s eagerness for self-actualisation rather 

than forcing individuals to undertake an action by means of external pressure. Additional 

conclusions stemming from the study include providing satisfactory evidence to 

corroborate the hypothesis that a student’s proficiency level is indeed capable of 

leveraging the likelihood of a DMC emergence, as the state of intensified motivation was 

more typical for the upper-intermediate learners as opposed to their less fluent 

counterparts. 

The study of Watkins (2016) is especially noteworthy; in utter contrast to the 

previous attempts to expand on the DMC construct, the analysis in question is so far the 

only empirical effort to induce a DMC in a real-time classroom as opposed to expanding 

on the phenomenon in a retrospective manner. The sample of the research consisted of 

Japanese students enrolled in an English language course at the university level. In a 

manner similar to the former analyses, the assessment procedure of individual 

motivational episodes was centred around the core features of a DMC, including goal-

orientedness, positive emotionality, and the existence of a facilitative structure fuelling a 

motivational drive. In the analysis, the principles of data triangulation were applied and 

several different research methods were utilised for the sake of evidence collection; the 

respondents were requested to complete two questionnaires that aimed at determining the 

motivation levels and providing insights into the emotionality of a person throughout an 

experience. In his efforts to induce a DMC amongst the participants, the researcher 

distributed several tasks that were carefully honed to target individual components of a 

motivational surge. The responses provided were then analysed and aggregated to 

establish commonalities between individual accounts. The corresponding conclusions, in 

turn, were used in the process of devising a mutual end-goal for the group, with the 

primary purpose of initiating a motivational drive amongst the research participants. 

Although it was not possible to clearly indicate whether the students had indeed entered 

the DMC state, on the basis of the analyses conducted prior to and upon completing the 

study, the respondents’ growing confidence in their capacity to use the language 
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efficiently was observed. Furthermore, the author inferred that triggering a DMC is 

influenced by the factors of both intrinsic and extrinsic nature. Whereas a language 

instructor may attempt to generate extrinsic motivational ingredients, it is the sheer 

willingness of a person to embrace a challenging goal that is responsible for triggering 

motivation of intrinsic origin and, thus, accounting for developing a personalised DMC 

framework. This conclusion operates in accord with the findings of the prior studies as 

well as with the theoretical underpinnings of the Directed Motivational Currents theory; 

as it was previously mentioned, even though a proper combination of conceptual and 

personal factors may encourage the emergence of a motivational impetus, the DMC 

inauguration is not possible without the goal being internalised and accepted as one’s own 

by a DMC agent.  

5.3. Engineering a DMC framework 

The primary intent of the present chapter was to devise a structure that would inspire 

the respondents to trigger their own DMC experiences and, ultimately, encourage the 

participants to improve their language proficiency. The nature of the experiment is 

somewhat dualistic; whereas it was of the utmost importance for the experiment 

framework to encapsulate the salient features of a motivational drive as devised by 

Dörnyei and his colleagues, the motivational scaffolding was also enriched with the self-

efficacy building techniques in the hope of magnifying its potential and completing the 

previous discussion that supplied confirmatory evidence for the existence of a correlation 

between the assumed variables. Before we proceed with outlining the specifics of the 

structure and discussing the outcomes of the experiment, the sections below will be 

devoted to highlighting the most fundamental facets of the constructs that were taken into 

consideration during the framework engineering process.  

5.3.1. Efficacy building techniques 

On the basis of the theoretical chapters of the thesis, it would seem that appropriate 

goal-setting is a fundamental aspect of both self-efficacy building as well as inaugurating 

a motivational drive of high intensity. In terms of creating healthy self-perceptions, 

human beings are believed to function within one of three zones of achievement, namely 

the comfort zone, the stretch zone, and the panic zone. Individuals operating within the 

comfort and panic spheres lack the willingness to extend their coping efforts in strive to 

either maintain the feeling of well-being or to avoid punishment related to an unsuccessful 
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performance. At the other end of the spectrum, when in the stretch zone, people constantly 

seek out opportunities to actualise their self-potential. As stagnation, regardless of a life 

domain, does not favour progress and self-fulfilment, encouraging students to exceed the 

boundaries of what makes them feel comfortable would seem crucial for enhancing 

efficacy beliefs. This is not to say, however, that the task selection process should involve 

objectives that would be far beyond the students’ current capacities. Following Schunk 

and Pajares (2002:16), improving one’s self-efficacy involves establishing specific, short-

term goals that will moderately challenge the learners, yet would be deemed as attainable 

and the students will not be overwhelmed by the task difficulty. The pivotal goal of the 

researcher therefore was to devise a framework consisting of secondary targets students 

may aim for in an effort to inspire gradual growth of efficacy. Although the literature 

identifies four primary origin points of someone’s sense of efficacy, in this project, the 

focus remained on operationalising the stimulating potential of enactive mastery 

experiences which was further augmented with some elements of verbal persuasion and 

vicarious learning. The use of moderately-difficult tasks, which would be slightly above 

the learners’ current level of ability, enables constant growth of efficacy beliefs by 

attaining mastery in minor domains of functioning and, ultimately, contributes to the 

likelihood of achieving the end-goal. By dividing the desired target into smaller chunks, 

the participants could rejoice in smaller successes and, as a result, create and sustain the 

perception of self as capable entities.  

Another important aspect of efficacy building that was incorporated in the formation 

of the present structure involved reframing obstacles students perceived as separating 

them from reaching their full potential. Altering the perception of failure was of 

paramount importance for the instructor; the primary aim of reconstructing the way 

students looked at their insufficient efforts was to encourage higher effort expenditure 

amongst those who would, prior to the enrolment, attribute failure to the lack of innate 

ability to attain the task in question. To this end, two specific strategies were applied; 

negative beliefs and attitudes within the subject group were identified and, then, analysed 

in order to determine the corresponding root causes of deficient attempts. In consequence, 

several different sources for the lack of satisfactory language proficiency were inferred, 

including the shortage of learning strategies and the inadequate amount of time devoted 

to studying the language in question. The insurmountable barrier of personal inadequacy 

was resultatively replaced by a specific area of focus for each student in the hope that, 
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through increasing students’ self-awareness, the learners would be capable of adjusting 

their coping efforts to match the requirements of the course as well as to channel their 

inner eagerness for growth to tackle their own difficulties. Also, depending on a root 

cause, each student was provided with a personalised suggestion regarding self-study 

strategy, so that the efforts of an individual would be indeed targeted towards the 

determined origin point of language deficiency. Importantly, the aforementioned 

strategies were not enforced on the group; instead of providing specific assignments or 

self-study materials, the participants were at freedom of selecting their preferred action-

framework and the instructor’s suggestions severed merely guidance purposes. Such a 

decision was based on the fact that the ownership over the self-improvement process is 

believed to inspire the growth of efficacy and favour the correct failure-attribution process 

(Bandura 1997). The lack of pre-defined self-study resources was purposive; through the 

inclusion of a student’s preferred learning methods, it was possible to sustain learners’ 

engagement and to customise the task so that the participants would develop a sense of 

autonomy over the process of acquiring language proficiency, even though the ultimate 

product was to be realised in the form of group work.  

Secondly, to inspire positive efficacy building, the researcher decided to support 

enactive mastery experiences with elements pertaining to other sources of personal 

agency. Upon identifying the students who held satisfactory beliefs regarding their own 

efficacy prior to the course launch, those individuals were selected to act as peer models 

for the remaining members of the course. Considering that the target group was relatively 

homogenous in terms of age and the incentive behind improving language competence, 

it was possible to exclude the risk of low model-observer relatability. This was of 

fundamental significance, as according to Bandura (1994:73), should an observer find a 

model challenging to identify with, the efforts to correlate coping patterns would cease at 

the initial stages of an undertaking or are not likely to occur at all. Observing other 

individuals with whom a subject can identify serves as a subtle motivator and allows 

people to gain an objective understanding of what the perquisites of desirable 

performance are. This, in turn, encourages less-efficacious entities to develop a firm 

conviction that, should an analogous strategy be applied in one’s pursuits, they are also 

capable of producing similar results. The aim of evoking vicarious experiences was not 

for the less-efficacious students to compare themselves with those who display high 

efficacy, as such a contrast may prove detrimental to one’s agency beliefs. Instead, the 
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students were stimulated to apply the observed coping efforts in the creation of their own 

action-framework. Self-efficacy begins with autonomy, and enforcing ready-made 

coping structures poses a potential risk of undermining students’ beliefs in their agency. 

The efforts of the students were further reinforced through the application of social 

persuasion; on top of progress appraisal provided by the teacher, the students were also 

urged to vocalise their thoughts on their progress. The ideas that emerged in due course 

were subjected to an open discussion so that each learner within the target group was 

provided with an opportunity to reflect on the components of the course. The feedback 

was both credible and self-centred in the sense that the students with low efficacy levels 

were not compared with other learners, but rather, the focus remained on contrasting 

current results with a student’s past performances. The teacher’s observations were then 

compared to a learner’s self-assessment in search of commonalities, providing affirmative 

feedback upon the accuracy of a student’s self-evaluation.  

5.3.2. Facilitating motivational gain through the inclusion of DMC properties 

Having completed our discussion upon the self-efficacy elements encapsulated in the 

creation of the action framework devised for the purpose of the study, we shall now turn 

to identifying the constituents of the DMC phenomenon that were of the utmost 

importance for the process in question. Even though the majority of empirical 

investigations into Dörnyei’s construct pertained to individual motivational surges, it was 

also argued that the practical potential of a DMC may be successfully utilised on a group 

level. The literature on the subject abounds with examples of collective effort evoked 

through emotional contagion (Hatfield et al. 1993; Barsade 2002) and group flow (Sawyer 

2007) so that one may risk a tentative assumption that similar mechanisms may be 

employed when attempting to encourage the motivational gain in the setting of a foreign 

language classroom, where a language instructor would target the entire group instead of 

individual participants.  

In the view of Dörnyei et al. (2016:144), as opposed to the individual DMC cases 

which are typically self-concordant in their nature, group DMCs may be viewed as 

“intensive group projects whereby students are given a longitudinal task to address 

collectively with a clearly defined common goal and the autonomy to engage fully in the 

enterprise.” Unlike individual motivational currents, where success is measured in terms 

of accomplishing a highly personalised end-goal and, thus, actualising the potential of an 
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entity, the positive emotionality within a group DMC is generated by the feeling of well-

being stemming from successful group cooperation. Dörnyei et al. (2016:149) indicate 

that, while creating a DMC structure that seeks to inspire the occurrence of highly intense 

surges of motivation amongst a group of individuals in the form of a project, the end-goal 

behind such a framework has to fulfil three fundamental criteria. Namely, the final 

product of such a motivational endeavour has to be personally relevant and within a 

group’s reach, as the outcomes that the collection of individuals would perceive as tedious 

or too strenuous are not likely to give rise to motivated behaviour. In parallel with 

individual DMCs, however, having a goal alone may not be sufficient to encourage the 

emergence of a motivational impetus. Dörnyei et al. (2016:163) contend that in order to 

increase the likelihood of triggering a group DMC, such a project should involve “a robust 

mix of sub-goals, both relevant to L2 and to the project, forming multiple occasions for 

progress checks and regular affirmative feedback throughout the experience.” Provided a 

tangible end-product is combined with a series of minor targets to opt for, individuals 

participating in an undertaking are granted several opportunities to ongoingly track their 

progress. Additionally, such a project should target authentic problems people experience 

in order to ensure that the newly inaugurated motivational momentum would be sustained 

throughout the experience.  

Even though the concept of directed motivational current is still understudied in the 

field of L2 learning, the present state of knowledge allows one to assume that a group 

DMC may be a natural extension of an individual motivational surge as people work 

together to produce a mutually relevant target. Following Colombo (2017:205), the 

success of applying a DMC framework in a foreign language classroom relies immensely 

on adhering to specific guidelines, namely “students need to have a motivating goal for 

the project, develop a sense of ownership for the project, realise their skills are sufficient 

for fulfilling the requirements of the task, and display maturity to work independently.” 

It was essential for the instructor to ensure that the tasks students were involved in would 

be perceived as realistic; to this end, each sub-element of the structure applied in the 

present study was explicitly explained so that the learners were working towards a 

specific outcome. To create a sense of autonomy, which is believed to be of fundamental 

value for triggering a true motivational current, the group was requested to outline their 

abilities and limitations as far as the spoken aspect of the language was concerned and, 

then, specify their desired end-goal of the project. As goal-setting based on vision is 
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believed to be one of the prerequisites of a DMC, the intent of this was to encourage the 

students to conjure mental images of the future-self they aspired to achieve. In addition 

to the work in the classroom, the participants were urged to practice particular aspects in 

their spare time; the self-study methods were not pre-defined and the students were only 

provided with general guidelines in the hope that the sense of ownership over the process 

would be further aggregated. As it was previously mentioned, instead of providing the 

group solely with an end-goal, the structure involved several sub-tasks. The reason for 

the structure’s intricacy was bipartite; this multiple-target framework was utilised in order 

to build up the momentum of a motivational impetus but also in efforts to provide the 

students with several opportunities for self-development. Importantly, each minor task 

was conducive to the successful performance of the group and, in consequence, was 

supposed to generate positive emotionality amongst the participants. On top of regularly 

provided feedback, students on several occasions were requested to conduct self-

assessment of their progress to better visualise the trajectory of the group’s motivational 

current. Furthermore, the inclusion of subgoals and regular progress checks was meant to 

ensure the presence of one of the core DMC constituents, namely a salient facilitative 

structure. The hope was that, following the successful launch of a group DMC, the 

framework would enter the self-propelling state so that students’ engagement will no 

longer require volitional control.  

5.4. The experiment – methodology 

In the previous discussion, it was mentioned on several occasions that the concept of 

motivation is far from linear and stable; as Larsen-Freeman (2017:383) asserts, 

motivation is “less a trait than a fluid play, an ever-changing one that emerges from the 

processes of interaction of many agents, internal and external, in the ever-changing 

complex world of a person.” It would be illogical therefore to study such a complex 

phenomenon in an isolated manner typical for the traditional research methodology. The 

very nature of motivation warrants the approach that would aid a person in accounting 

for its complexity and the intricacy of interrelated systems and mechanisms governing 

the emergence of motivated action. Both quantitative and qualitative analyses were 

conducted in the former subchapters. However, as the primary intention behind the 

present work was to contribute to developing the understanding of L2 motivation as a 

complex system and, consequently, to facilitate a real-life learning process, it would be 

recommendable to attempt to utilise the previously gained insights in the creation of the 
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framework that could, potentially, support those concerned with the language instruction 

with a tool capable of engineering DMCs at the classroom level.  

5.4.1. The setting of the experiment 

The present experiment was conducted on adult students of English as a foreign 

language attending a course in one of the private language schools in Rzeszow. The 

choice of the setting was not coincidental; bearing in mind that the investigation into the 

possibility of energising motivational currents in a classroom setting is a relatively novel 

strand of the L2 motivation, it was decided that the framework designed for the sake of 

the study should be first deployed amongst a small group of language adepts. In addition 

to higher controllability within a smaller-size sample, the decision was believed to 

contribute to increasing the likelihood of establishing a vision-based end-target that 

would be mutual for all participants.   

When it came to the physical classroom setting, the study took place in a well-

equipped room with desks organised in a circular manner. The classroom configuration 

was altered on purpose to stimulate cooperation and the sense of community. As the 

fundamental objective of the project was to trigger a group DMC, the very set-up was to 

encourage group effort rather than individual work. Several whiteboards were present in 

the room, where students could write and present their ideas to other course members. 

Then, the corresponding outcomes were discussed under the supervision of the language 

instructor and the peer models selected at the earlier stages of the experiment.  

5.4.2. Participants 

For the comparison purposes, two separate groups of participants were selected for 

the project; while the curriculum of the target group was enhanced with the previously 

discussed structural elements of a DMC and efficacy building techniques, the other group 

of students followed a typical syllabus employed at the language school. In both cases, 

the sample consisted of 8 adult students of English as a foreign language. The groups 

were equal in terms of gender parameter distribution; 3 participants were female and 5 

were male, respectively. As far as the age of the students is concerned, the participants 

ranged from 25 to 38, however, the vast majority of the DMC group declared their 

belonging to the 26-30 bracket (75%), whilst in the non-DMC group, the bracket of 31-

35 was the most common choice (62,5%). 
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The participants in the study were currently employed at one of the major corporate 

businesses in Rzeszow, operating mainly in the area of consulting. The company’s future 

expansion plans made it necessary for certain key employees to improve their spoken 

language fluency. Similarly to the previously attempted research efforts, the subjects were 

selected on the basis of a degree of homogeneity of their language abilities; prior to the 

course set off, the learners were requested to complete the Oxford Test of English so that 

the students’ overall language proficiency could be assessed. Although spoken 

proficiency was targeted within the project, the test covers all four crucial language skills. 

The OTE is a multi-level test that measures proficiency in general English and assesses 

one’s ability to understand and communicate effectively. Notably, the individual modules 

are adaptive and use task randomisation so that each test is a highly individualised 

experience. Following the assessment procedure, it was established that, at the time of the 

project, all of the participants were at the intermediate level of language efficiency. 

Considering this was a small-scope study, bi-weekly meetings over a period of three 

months were held, yielding the total number of 24 gatherings.  

5.4.3. Triggering group DMC 

Several different tasks targeting the above listed components of the DMC construct 

and self-efficacy were employed to induce the flux of motivational energy amongst the 

participants. Prior to the launch of the language course, the students were requested to 

complete a self-reflective assignment titled “My desired self”, which aimed at identifying 

a learner’s perceived abilities and limitations with regard to spoken proficiency 

(Appendix 1). The task was designed specifically for the current research project and its 

objectives were twofold; whereas the primary intention was to foster students’ 

engagement in the vision-oriented goal-selecting process, which is a paramount element 

of any DMC, it was also devised in the hope of supporting the language instructor in 

identifying commonalities amongst individual visions of self. The participants’ 

aspirations were then merged to form a single group end-goal; as the learners had enrolled 

on the course for a specific reason, that is to develop the shape of their spoken capacities, 

the expectations of the group were relatively straightforward to generalise. Following the 

completion of the course, the participants were requested to retrospectively evaluate their 

progress; the sheets with the pre-course answers were given back to the students and the 

learners were to determine whether the project delivered them at the final destination they 

conceived at the early stages of their motivational journey. 
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To establish shared commonality amongst the learners, it was important to devise a 

DMC destination that would be both educational and relevant to the group. As the end-

goal of the three months project, learners were requested to generate a spoken 

presentation about themselves that could be then shared with their colleagues in the 

company’s new locations. The project consisted of several sub-steps; the students were 

requested to introduce themselves as well as other colleagues from the company, to 

describe the most typical day in their office, to identify the potential advantages and 

limitations in terms of cooperation between offices, and to create a series of questions for 

their new colleagues to address. Each of the tasks involved an instructions guide, 

providing detailed information on the content requirements. Nevertheless, there were no 

specific guidelines as to the final product of each exercise. On top of enriching the 

standard curriculum, the application of several exercises represented an effort to create a 

facilitative framework for the group’s DMC, with each sub-goal ultimately leading to the 

attainment of the final target. Such a method would also be logical once the structure was 

analysed from the perspective of strengthening self-efficacy beliefs; by building one 

success on top of another, the students were setting the foundation for the final 

accomplishment. Furthermore, the incorporation of diversified tasks provided the 

participants with several opportunities for progress checks, with the advancement being 

assessed either by the instructor or on the peer level. Considering the aim of the present 

study, group work was preferred over individual engagement. Some assignments, 

however, also involved individual work; the ideas that emerged in due course were then 

exchanged amongst the students and discussed in the hope of reaching a consensus as to 

how to best approach a task at hand. Although the content requirements were provided, 

the instructor, in an effort to evoke the feeling of ownership and autonomy amongst the 

study participants, would not interfere in the process of selecting answers for each task. 

The role of the instructor was therefore reduced solely to monitoring the students’ 

activity. The learners were given three 90-minute lesson units to work on each 

assignment. Whenever a task was not completed within the assumed time limit, the group 

was supposed to finish an exercise outside of the class. The results would then be 

presented in front of the group and the instructor in the form of a mini presentation. Upon 

task completion, a short discussion would be held that aimed at encouraging the students 

to identify the most enjoyable aspects of each assignment as well as outlining whether the 

task affected their language fluency.  
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Even though the specific self-efficacy building techniques employed in the creation 

of the intervention framework designed for the study were outlined in detail earlier in this 

thesis, at this point, it is essential to pinpoint a single efficacy component that was of 

crucial importance for the experimental structure. All of the efficacy building elements 

were encompassed for specific reasons and were critical for the success of the project, 

nevertheless, it was the peer modelling that was especially noteworthy in terms of 

framework formation. Prior to the commencement of the present research endeavour, the 

study participants were requested to complete the Speaking Self-efficacy Scale stemmed 

from Wang et al. (2013). As opposed to the previously deployed GSE questionnaire, 

which seeks to investigate a person’s overall value of personal agency, the instrument 

devised by Wang et al. (2013) focuses on measuring an individual’s agency beliefs with 

regard to a specific domain of L2 learning, namely speaking. More specifically, the 

instrument was designed in order to target several different facets of a spoken 

performance, including the assessment of present spoken capacities and improvement 

expectancies, a person’s confidence regarding the capability to perform various speaking 

activities, and attitudes towards producing spoken utterances in general. The instrument 

consists of the total amount of 25 statements, both positively and negatively worded, with 

answers ranging from 1 (strongly disagree) to 5 (strongly agree). The scoring procedure 

applied was typical for the analysis of Likert-type scales and could yield a maximum 

score of 125 points. Analogously to the questionnaires utilised in the former chapter of 

the thesis, the tool stemmed from Wang et al. (2013) offers a broad result corpus, and 

demonstrates satisfactory internal consistency, reflected in the value of Cronbach’s alpha 

of 0,85. Bearing in mind that the main objective behind the present project was to expand 

on the role of agency beliefs on initiating and sustaining a DMC experience, following 

the course completion, the participants were requested to once again complete the scale, 

allowing the researcher to draw conclusions as to what is the impact of personal agency 

on engineering motivational currents and whether operating within a DMC zone 

contributes to improving pre-DMC beliefs of efficacy.  

The most pivotal reason behind the application of the aforementioned instrument, 

however, was to identify highly efficacious entities amongst the study participants who 

could then serve as peer models for the remaining students. On the basis of the above test, 

in each group, two learners with the highest SSE score were selected to perform the role. 
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Table 11 below offers a concise summary of the pre-DMC scores yielded by the 

questionnaire.  

DMC group Non-DMC group 

Participant SSE score Role Participant SSE score Role 

1 42 Peer model 1 44 Peer model 

2 40 Peer model 2 40 Peer model 

3 36 Observer 3 38 Observer 

4 34 Observer 4 37 Observer 

5 33 Observer 5 36 Observer 

6 31 Observer 6 30 Observer 

7 28 Observer 7 28 Observer 

8 26 Observer 8 27 Observer 

Table 11. Pre-DMC GSS score 

The role of a peer model was more than merely providing an example to the group; 

the subjects who displayed the most positive beliefs regarding their agency before the 

course launch were also granted the function of project coordinators and were responsible 

for conducting progress checks amongst the participants. In the vicinity of the challenges 

of language-related nature, they were supporting the instructor in the process of reframing 

the identified shortcomings. 

5.4.4. Results and discussion 

Before we proceed with a more in-depth analysis of the conclusions stemming from 

the project, let us briefly examine the evolutional trajectory of the groups’ self-efficacy 

beliefs with reference to their spoken proficiency. Whereas it comes as no real surprise 

that the perception of agency of the peer models remained relatively stable following the 

project completion, although it is possible to observe some improvement in this regard, 

in both groups the majority of remaining students, except for a single individual, reported 

the growth of self-efficacy beliefs realised in the increased score of the SSE questionnaire. 

Table 12 below was devised to provide more specific findings: 
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DMC group Non-DMC group 

Participant SSE score Role Participant SSE score Role 

1 43 Peer model 1 44 Peer model 

2 41 Peer model 2 42 Peer model 

3 40 Observer 3 41 Observer 

4 40 Observer 4 38 Observer 

5 38 Observer 5 36 Observer 

6 33 Observer 6 34 Observer 

7 35 Observer 7 33 Observer 

8 33 Observer 8 31 Observer 

Table 12. Post-DMC SSE score 

The above results appear to operate in concord with the outcomes of the quantitative 

and qualitative methodology applied in the earlier chapters of the present research 

endeavour. It transpires that the application of efficacy building techniques in the process 

of DMC framework creation, not only contributed to triggering individual motivational 

drives, but also encouraged the actualisation of efficacy beliefs throughout the 

experience. Logically, the lower the efficacy beliefs were prior to the experiment, the 

more likely they were to evolve as a result of participation in the project. The final 

objective of the experiment was deliberately divided into minor sub-components, 

providing the students with several opportunities to re-assess their estimation of agency 

and, in consequence, gradually improve the confidence they held regarding the shape of 

their spoken capacities. The role of the peer models in the process should also be 

accentuated here; in addition to performing the supervisory role, the students were also 

responsible for generating feedback for the remaining participants. As the models were 

relatively easy to identify with, considering the shared background of the learners, 

successful performance of highly efficacious peers stimulated other students to intensify 

their efforts to produce an outstanding final result.  

Even more importantly, one may risk the conclusion that, when caught up in a 

motivational surge of energy, a person’s beliefs concerning personal efficacy are subject 

to a more significant increase than in the case of non-DMC related activities. More 
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specifically, although it was possible to observe an improvement in terms of the students’ 

assessment of agency in both groups, it would appear that those learners who were 

subjected to a DMC framework were more inclined to report a significant growth of 

agency. This, in turn, further validates the conclusions reached in the previous chapter; 

not only does self-efficacy encourage individuals to embrace more challenging 

endeavours such as the ultimate goal within a DMC structure, but also, operating within 

a DMC zone serves as a facilitator of self-efficacy beliefs. The effort to engineer a DMC 

at the classroom level therefore may prove to be of tremendous support for those 

concerned with language instruction in both expediting the rate at which language fluency 

is developed and instilling well-established coping efficiency the students may further 

use when facing the real-life challenges. Nevertheless, considering this was a small-scale 

study, further examinations on a more numerous sample are most definitely required to 

account for the validity of this hypothesis. An additional suggestion to be made here 

concerns the sources of efficacy beliefs; the present examination was focused on 

improving the group’s efficacy beliefs through mastery experiences, vicarious learning, 

and, to some extent, verbal persuasion. Basing on the assumption that each source of 

agency contributes to the overall growth of one’s confidence in his or her coping 

capabilities, it would be recommendable for future endeavours in this domain to include 

additional means of strengthening efficacy beliefs, such as targeting students’ 

emotionality and physiological responses. 

Moving on to a more analytical frame, the present inquiry was to verify whether the 

knowledge regarding motivational surges of high intensity experienced by individuals 

may be extended to the class level and, thus, the discussion should now turn to addressing 

whether the experiment was successful in terms of inducing a group DMC amongst the 

study participants. Although discerning between a random case of motivated behaviour 

and a motivational surge is not an easy task, there are certain criteria that may prove 

helpful in differentiating between these two cases of motivated action. More specifically, 

motivational drives may be identified based on the presence of features characteristic for 

a DMC such as positive emotionality, a self-propelling structure, and a well-defined 

future state. As outlined in detail in Chapter II, the act of developing a well-internalised 

end-goal is one of the prerequisites for any DMC experience, regardless of whether 

operating at an individual or group level. A clear starting point is deemed fundamental, 

as only such an intensive launch is capable of energising a learner to remain absorbed in 
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the task of pursuing a highly desired version of self. From the DMC perspective, merging 

students’ reported course expectations into the end-goal behind the project framework 

can be categorised as an apparent triggering stimulus responsible for launching the 

group’s motivational current. Importantly, the students were so engrossed in completing 

the project that they often reported extending their L2 efforts on activities outside the 

classroom environment. This, in turn, would account for the assumed intensity of the 

experience, distinguishing motivational surges from other types of motivated 

engagement, where a learner’s eagerness to develop his or her skills and knowledge 

frequently evaporates outside the classroom environment.  

Despite the fact that the final product of the course was designed so as to address the 

need of the group collectively as opposed to targeting individual visions of a future self, 

it seems that providing the participants with a certain degree of autonomy in the course 

creation process rendered the mutual goal to be of strong personal importance for each 

subject. Even though the intensity of individual experiences may vary, it was possible to 

notice that the application of the structure carefully honed for the purpose of the study 

influenced the students’ perception of the course; instead of being imposed on the 

learners, the framework was partially developed by the study participants and so evoked 

a feeling of responsibility for the process and encouraged a satisfactory degree of 

internalisation of the course end-goal once agreement on the subject matter was reached. 

Importantly, although individual participants might initially have reported different 

expectations towards the course, no issues were spotted with regard to accepting the 

mutually agreed-on final outcome of the curriculum. The end goal of producing a 

presentation for the colleagues from the new branch was contagious in the sense that the 

strength of the students’ experience was reflected in participants’ curiosity regarding 

prospective activities, their eagerness to produce an outstanding final product, and their 

desire to impress their new colleagues in due course. In efforts to explain this task-related 

positive emotionality, some credit has to be given to the corporeality of the final outcome 

of the experiment. It was previously mentioned that in order for a DMC to come into 

being, the goal at the end of the pathway has to be realistic. As each and every student of 

the DMC group was engaged in the process of framework formation, establishing a 

coherent and understandable final product was not an issue. This feeling of autonomy was 

further propelled by the desire to impress the potential recipients and the product had to 

be worthy of being displayed in front of the colleagues from the company’s new branch. 
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In the view of Dörnyei et al. (2016:146), the ability to pursue personally relevant goals 

supports DMC agents in creating connections with the outside world and accounts for the 

heightened motivational state they experience. The relevance of the course components 

was aggregated through the application of work-related activities, inducing the 

knowledge which could then be further used in the occupational domain.  

In terms of the facilitative structure, the framework deployed in the study consisted 

of several sub-components. Whereas one of the aims behind diversifying the language-

related exercises typical for a standard language course curriculum was to support the 

students in maintaining their motivational momentum, the inclusion of various tasks 

provided the project participants with the opportunity for regular progress checks. Upon 

accomplishing each minor sub-goal encompassed in the structure, the students were 

supplied with feedback regarding their actualised language proficiency. Whilst the 

performance of the group could be, by all means, judged as satisfactory, the project 

participants would not be easily satisfied in overcoming language-related challenges and 

were characterised by constant eagerness to improve their skills even further. This 

appears to uphold the unique motivational properties of a DMC experience; the 

enthusiasm for self-development could be considered as a token of the goal ownership 

and normally fluid human motivation did not require any volitional control while 

performing DMC related activities. Furthermore, the study participants seem to have 

established some project related behavioural routines; when it was not possible to finish 

a certain task in the classroom, the students would meet together in their free time to 

complete the task at hand. At this point, it would also be essential to pinpoint how the 

inclusion of several sub-targets influenced students’ beliefs of efficacy. It is evident from 

the consideration that the regular affirmative feedback generates a healthy perception of 

one’s coping competence, nevertheless, the eagerness for self-actualisation displayed by 

the course participants might also be viewed as an attempt to seek mastery. From the self-

efficacy standpoint, the most salient features of efficacious entities are an anxiousness for 

growth and a tendency to present oneself with more challenging tasks. Within the research 

group, students would most typically brainstorm every single idea that emerged as a result 

of discussion in order to ensure that the final product of each assignment is of topmost 

standard. Additionally, the participants were capable of revisiting their initial 

expectations relating to each task and experienced no issues acknowledging that an idea 

forwarded by one of the colleagues was superior to his or her own. This lack of rivalry 
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amongst the group was not debilitating students’ performance; instead, a competition-

free attitude unveils the existence of a rather peculiar dichotomy between how individual 

and group DMCs are experienced. Whereas in the case of the individual motivational 

surges actions of a person would be predominantly self-centred, it appears that, when 

sharing a DMC final product, a sense of achievement is being generated by the 

commitment to the performance of a group as a whole. Prior to the course, each student 

possessed different expectations and their goals also varied as to their proximity. One 

may conclude that the uniqueness of a DMC resides in the current’s capacity to integrate 

individual aspirations in the hope of producing the ultimate product that would benefit all 

group members. Notably, all the students were involved in the framework creation 

process; since the group aspirations were, to some extent, aligned with the desired 

objectives of individual learners, the group found the end -goal of the course tangible 

enough to diminish the need for regular motivational interventions. This sense of 

achievement was further augmented by overcoming intricacies and challenges involved 

in the pursuit, resulting in the growth of collective as well as individual self-efficacy. 

Henceforth, evoking the sense of commonality by presenting language students with a 

goal of mutual relevance may contribute to improving the performance of the entire group 

as opposed to favouring individual accomplishment.  

Lastly, let us briefly discuss the emotional aspect of the group DMC experience. 

From the conceptual point of view, group DMCs are no different from individual 

motivational drives and operating within a motivational zone of high intensity is believed 

to give rise to positive emotionality distinct from regular cases of motivated behaviour. 

Regardless of the fact that the emotional facet of the process proves to be difficult to 

inculcate, as the emotional stimulation a person experiences is highly subjective and 

personalised, it is possible to identify certain elements of the process that undoubtedly 

stimulated the positive emotional arousal. Each minor sub-task accomplished provided 

the participants with a sense of enjoyment not only on a personal level, but also fuelled 

shared merriment amongst the group members. In fact, the satisfaction stemming from 

the possibility of effectively cooperating with other course participants was one of the 

most frequently enumerated aspects when students were asked about which elements of 

the course were, in their opinion, the most essential for inducing a motivational 

momentum of high intensity. A certain shift of emphasis may be observed in terms of the 

desired future selves students conceived at the beginning of the project, as opposed to the 
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revisited future self-versions that emerged following the course completion. This being 

said, when shaping their expectations about the course, the most typical approach would 

be for the students to conjure a future self-image that would pertain to personal 

aspirations. Conversely, at the end of the course, this tendency was somewhat altered, and 

all of the participants approached the task with the group perspective in mind. It would 

be logical to assume that should the end-targets of a language curriculum be appropriately 

adopted and versatile enough to match the needs of a class as a whole, it would be possible 

to extend the motivational potential of a DMC to more than a single entity. With this in 

mind, it transpires that the concept of group DMC is paramount to explaining how the 

appropriately adjusted language syllabus may support the self-propelling properties of a 

structure typical for a motivational drive. Operating on the principles similar to the 

emotional contagion, intensive group projects have the potential of evoking motivational 

gain on the group level. Provided the instructional choices adopted for a course fulfil a 

person’s need for relevance and are, at the same time, appropriately honed to inspire the 

sense of collective responsibility, individual members of the group display more overall 

eagerness to embrace a mutual goal as one’s own and, in consequence, become invested 

in the task.  

5.4.5 Concluding remarks 

The present chapter was initiated in the endeavour to create a relatively flexible 

framework that could be utilised to inspire motivational gain at the classroom level and 

to generate findings that would contribute to the understanding of the potential involved 

in experiencing motivational surges. In the section below, the focus will remain on 

discussing the most important conclusions that stem from the application of the 

framework amongst adult learners of English as a foreign language. 

Bearing in mind that a DMC is a rather rare motivational phenomenon, it is not 

possible to state that all the participants in the study experienced a fully-fledged 

motivational drive, although it was most definitely possible to observe certain signs of 

the conceptualisation amongst the language adepts who participated in the project. This 

observation seems to lend support to Dörnyei’s claim that a motivational surge may 

emerge only when the proper combination of personal, emotional, and contextual factors 

come into being within a person to form a motivational momentum of high intensity. 

Provided all of the above factors occur at the same time, the flow of motivational energy 
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within a DMC scaffolding is self-supporting and reaches those levels which are not 

otherwise achievable. Whilst not all of the above mentioned aspects are within an 

instructor’s control range, it may seem that incorporating the salient features of the DMC 

structure and elements of efficacy building in an effort to develop a curriculum for 

language teaching purposes may contribute to leveraging the likelihood of occurrence of 

motivational drives. The observation of the group’s performance, however, yielded a 

rather noteworthy conclusion; even though it was not possible to gauge each individual 

experience as a true DMC, it would appear that coexisting with DMC agents and 

operating within a framework shaped to support the emergence of motivational 

momentum may encourage higher effort expenditure and heightened motivation amongst 

those individuals who have failed to enter the DMC zone. Importantly, at the onset of the 

course, all of the study participants had specific and individualised outcomes that they 

wished to produce as the result of their participation. On the basis of the insights we have 

gained, one may assume that the application of an appropriately-crafted action structure 

and evoking collective positive emotionality may overrule the influence of learners’ 

individual differences which often constitute an obstacle to maximising the benefits of 

language instruction in a classroom by temporarily harnessing the turmoil of everyday 

life and reducing the necessity to exercise volitional control over students’ performance.  

The main rationale in designing the course was to address students’ needs and to 

ensure that the framework offered the flexibility learners required both to achieve the 

collective goal and to make the learning process relevant for purposes specific for each 

participant. One may observe the gradual evolution in the case of individual pursuits; by 

encompassing the elements of the DMC structure and peer modelling in the formation of 

the curriculum, it was possible to develop a certain single-mindedness amongst the 

participants and, once highly self-centred end-goals, were re-shaped into an objective that 

was mutual for all group members. At the same time, evoking a sense of autonomy 

satisfied the need of an individual student for developing language proficiency. The 

learners’ engagement was further stimulated by encouraging the perception of the course 

as a conduit to the self-actualisation. In consequence, even if inducing DMCs at the 

classroom level may not result in all learners experiencing the phenomenon, the outcomes 

of utilising such a structure may still prove beneficial for the language instruction and 

support the language adepts at sustaining their heightened motivation. Shared positive 

emotionality was easily observable amongst the study participants; as a result of the desire 
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to contribute to the accomplishment of the group, individual members of the classroom 

were capable of going beyond their personal aspirations and developed a feeling of 

accountability for each other’s success. This newly discovered sense of responsibility 

fuelled individual engagement, as achieving favourable results as a group was commonly 

perceived as means for self-development. Considering students’ end-goals and 

motivational objectives are fluid and evolve throughout time, identifying similarities 

amongst L2 adepts and creating the spirit of cooperation may provide an additional 

incentive to maintaining one’s efforts when personal motivation is temporarily lacking.  

Although the students’ goals evolved from self-centred pursuits to the mutually 

shared end-target, it would transpire that this transition had no negative impact on the 

self-propelling qualities of the DMC phenomenon. On this basis, it is possible to risk a 

tentative conclusion that the intensity of a motivational surge does not diminish along 

with the increased number of participants; instead, it seems that amongst the sample 

included in the project, the responsibility for the outcomes attained by other group 

members provided additional encouragement to sustain one’s efforts and propelled 

individual engagement. With this in mind, an adequately internalised final outcome, 

regardless of whether operating on a group or individual level, may rescind the influence 

of demotivators such as stress or anxiety and, resultatively, facilitate the language 

learning experience. Establishing a mutual goal was instrumental in generating shared 

positive emotionality, which was the primary motivating factor for students in the course. 

The exchange of ideas and mutually supportive L2 learning environment only 

strengthened students’ sense of responsibility towards their peers.  

From the viewpoint of self-efficacy, it was possible to observe the influence of 

agency building techniques on students’ engagement. As the project was designed for a 

group, it seems that observing peer models performing successfully allowed the learners 

to maintain their motivation at a satisfactory level. The design of the project and the 

incorporation of several sub-tasks provided the participants with a facilitative structure, 

and aided the students in sustaining their dedication in efforts to produce an outstanding 

final product. This eagerness to contribute to the group’s success was reflected in the 

participants’ willingness to adjust individual study routines and habits to better match the 

behaviours that would be desirable from the group perspective. Despite the lack of initial 

uniformity of individual aspirations, the multi-faceted structure devised for the purpose 

of the experiment and efficacy strengthening elements built into the curriculum possessed 
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enough flexibility to inspire a certain degree of motivational gain amongst all participants. 

The composition of the course seems to have impacted the influence of true and partial 

motivational currents; by developing a sense of responsibility, students were more 

engaged in the process, as they wished to contribute to the success of their peers as well 

as to impress the recipients of the final product. This would validate the hypothesis of 

Dörnyei et al. (2016:22) that, when in a DMC, certain activities, which an individual 

would under normal circumstances consider tedious and boring, are perceived in an 

emotional light because of their power to transport people to highly desired ends. On an 

additional note, the outcomes of the experiment yielded confirmatory evidence to account 

for the existence of a mutually supportive relationship between one’s beliefs of efficacy 

and the likelihood of a DMC occurrence. A motivational surge of energy is believed to 

transfer individuals towards the accomplishment of highly valued personal objectives, 

and thus, one may conclude that, when caught up in the flow, people ongoingly 

experience mastery within a domain of functioning specific to their pursuits and are 

provided with an abundance of opportunities to actualise the beliefs they hold regarding 

their capability to succeed. Likewise, as pursuits within a motivational surge are most 

typically distant and challenging, well-developed agency beliefs may be viewed as one 

of the contributory factors encouraging an individual to internalise a desired vision of 

future self.  

Even though the present project was most dominantly focused on practising and 

developing the spoken aspect of the language, it should be accentuated that the nature of 

the DMC framework renders the structure highly adaptable. To increase its beneficial 

impact, however, a language instructor has to adjust the structure depending on the 

expected outcomes of an L2 learning experience and, by the same token, make the process 

of developing L2 proficiency more meaningful to all learners. Such attempts should take 

into consideration factors such as personal aspirations and abilities, inciting interest in the 

form of group projects where learners can develop their competence. This seems to be of 

fundamental importance considering the fact that foreign language classrooms are most 

typically heterogenous in their nature. The application of an appropriately crafted DMC 

framework may support a language instructor in mitigating the issues arising from 

learners’ individual differences. Having in mind the range of factors that affect human 

motivation, it would be recommendable to explore motivational trajectories holistically 

rather than from the perspective of isolated variables. Although the present project was 
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successful in terms of inducing short-term heightened motivation within the L2 setting, 

further ventures to engineer DMCs at the classroom level may benefit from the inclusion 

of other techniques reducing the impact of negative affective variables such as stress or 

foreign language anxiety.  

Overall, the self-propelling properties of a DMC render the structure a great tool in 

accounting for the astounding complexity and the dynamical evolution of human 

motivation. Employed on the group level, the framework most definitely has the potential 

of stimulating self-actualisation in the pursuit of language proficiency. Thus, harnessing 

the ebb and flow of human motivation through the application of a meticulously planned 

DMC framework suitable for individual and group purposes may diminish the detrimental 

impact of negative rumination and factors typically reducing the quality of performance 

within the L2 setting.  

5.4.6. Limitations of the project and recommendations for further study 

The primary objective behind the present investigation was to advance the 

comprehension of motivational potential behind the DMC construct. More specifically, 

in addition to the qualitative and quantitative investigations conducted at the earlier stages 

of the present project, the current chapter was to address whether the facilitative influence 

of a motivational drive may be extended to the members of an L2 classroom. Whereas 

the specific conclusions were summarised in the previous sub-chapter, below, the focus 

shall remain on identifying the potential shortcomings of the study. 

The limited sample size adopted for the purpose of the present investigation may be 

seen as a limitation to this study. The choice of restricting the number of participants was 

partially dictated by the experimental nature of the project and by the fact that a small 

sample size allowed the instructor to focus more closely on the participants. Nevertheless, 

it would be recommendable for future research endeavours in this domain to scrutinise 

the possibility of inducing motivational currents of high intensity on a more numerous 

population. Furthermore, considering the concept of DMC most typically pertains to a 

prolonged form of engagement, the timeframe assumed for the study might not be 

sufficient in addressing all the facets of such an experience. Consequently, the most 

important conclusion to be drawn here is that larger-scale, longitudinal investigations are 

most definitely required to further explore the practical potential of implementing the 
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DMC framework at the classroom level so that the structure may be better channelled to 

suit motivational interventions in the context specified. 

On an additional note, the evidence required for the present endeavour was drawn 

mostly in the form of self-reported data. The application of such a procedure yields the 

risk of acquiring biased material as if the participants were to attempt to fit their narratives 

to best match the assumed purpose of the research project. Two measures, however, were 

applied in order to counteract the assumed limitation. More specifically, in order to avoid 

leading the students towards a description of a specific phenomenon, the learners were 

not provided with the background information regarding the DMC concept. Additionally, 

the data yielded by the research project were triangulated with the instructor’s 

observations and confronted with the participants’ perceptions of the process to ensure 

the credibility of the results and corresponding conclusions.  

Lastly, as it was mentioned in the previous subchapter, only three sources of personal 

agency were targeted in an endeavour to reinforce students’ beliefs of efficacy. Whereas 

the emotional aspect of agency building is difficult to inculcate, as each situation may 

prompt various emotional responses in different individuals, it would be recommendable 

for any future endeavour to channel students’ emotionality in the hope of expediting the 

pace at which language proficiency is acquired.  

Summary 

The fundamental objective of the chapter was to attempt the operationalising of the 

framework encompassing the salient features of a motivational drive as outlined by 

Dörnyei et al. (Dörnyei et al. 2014; Dörnyei et al. 2016) enhanced with the elements of 

efficacy building to incite the motivational gain in the form of a short project amongst 

adult learners of English as a foreign language. To this end, several methods were 

employed; on top of merging the students’ envisioned versions of self to create the 

mutually relevant target and inspiring collective responsibility for the final product of the 

endeavour, the structure for the study was honed in a way to encourage experiencing 

mastery on both a personal and a group level. The project was most dominantly focused 

on the spoken aspect of the language, nevertheless, the hope was that the students would 

be capable of employing the newly acquired competence and their coping efficiency in 

other domains of functioning. Amongst the several conclusions that were reached in the 

previous subchapters, one of the most noteworthy is that even though a true DMC is a 
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rather rare phenomenon and it was not possible to evoke a fully-fledged motivational 

drive amongst all the study participants, cooperating and coexisting with individuals 

experiencing motivational surges of energy may encourage higher effort expenditure in 

those students who fail to enter the DMC zone. The experimental project provided 

satisfactory evidence to account for the claim that the inclusion of the salient DMC 

features favours accomplishment regardless of a setting. Additionally, one may put 

forward the conclusion that a DMC operating on a group level is a natural extension of 

an individual motivational drive. Through the application of an appropriately adjusted 

structure targeting the most important aspect of a motivational surge and evoking 

collective positive emotionality, it is possible to inspire motivational gain that would, by 

far, surpass the standard cases of motivation typically displayed within a foreign language 

classroom. This, in turn, opens a possibility for a language instructor to temporarily 

harness the daily ebb and flow of human motivation and, in consequence, facilitates the 

rate at which language adepts improve their proficiency.  

 

 

 

 

 

  



174 
 

CONCLUSIONS 

The central premise behind the present research endeavour was to explore the 

possibility of convergence between the recently conceptualised framework of Directed 

Motivational Currents and the notion of self-efficacy, which pertains to an individual’s 

assessment of one’s capacity to succeed. The review of the related literature unveiled that 

both constructs share a significant volume of theoretical similarities; based on this, the 

hypothesis was formulated that motivational surges of energy and personal agency may 

be mutually supportive in determining a learner’s success while attempting an arduous 

task of developing mastery in a foreign language. While the DMC phenomenon features 

immense motivational intensity and sustainability, self-efficacy is believed to leverage 

such aspects of a person’s performance as failure-success attribution, effort expenditure, 

and overall task-dedication. Thus, the assumption that the combination of these two 

concepts may also facilitate a learner’s performance in the L2 domain is not deprived of 

reason. Surprisingly, the literature concerning Dörnyei’s motivational framework offers 

no studies that would link the proposal in question with psychological variables typically 

affecting a student’s engagement in the pursuit of language proficiency. This scarcity of 

empirical validation may be explained by the fact that the conceptualisation, although 

successful in capturing researchers’ interest, is still a relatively new strand in the L2 

motivation inquiry. The present research endeavour was therefore initiated with the 

primary intent of ameliorating this very void and, by the same token, contributing to the 

understanding of the construct developed by Dörnyei and his associates.  

As the paramount rationale behind the present investigation was to explore whether 

a high sense of efficacy may support a person in transforming standard, short-spanned 

motivational episodes into longitudinal engagement typical for the framework devised by 

Dörnyei, the decision was made that the problem should be approached holistically rather 

than locally. For this reason, a sequential exploratory mixed methodology was used in 

efforts to address the central hypotheses of the research endeavour. To be more precise, 

the first empirical chapter of the thesis was focused on scrutinising the possibility of 

congruence between well-anchored agency beliefs and the occurrence of the DMC 

phenomenon as well as identifying the potential DMC cases for further qualitative 

analysis. The battery of correlational tests applied in the hope of exploring the 

hypothesised relationship supplied compelling evidence to corroborate the claim that the 

variables are, in fact, mutually supportive in inducing an extended investment in the 
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pursuit of a personally relevant goal. In light of the fact that the results were found to be 

statistically relevant, it was postulated that the interrelatedness between the variables is 

highly bi-directional in its essence. On these grounds, the conclusion was formulated that 

whereas well-developed agency facilitates the emergence of motivational impetus, 

operating within the DMC zone provides a person with an abundance of opportunities to 

revaluate one’s appraisal of self and, consequently, contributes to the maintenance and 

augmentation of an individual’s efficacy beliefs. On top of expanding on the nature of the 

relationship between the variables, an additional objective set out in the present chapter 

was to investigate whether incidental differences, for example, age or gender, may be 

used as effective predictors of well-anchored agency and the occurrence of the DMC 

phenomenon. The application of Pearson’s chi-squared test, however, supplied no 

satisfactory correlational indices to account for the hypothesised influence of the 

aforementioned parameters.  

If we now turn to the qualitative methodology applied in the present research 

endeavour, the thesis may be subdivided into two major components. The former analysis 

unveiled several instances of the DMC phenomenon, also in the context of L2 learning, 

and the cases of the heightened motivational state were put under closer scrutiny in 

Chapter IV. To expand on the individual DMC cases and to further establish the 

importance of self-efficacy for the inauguration of motivation impetus, a direct interview 

protocol designed by the author of the study was used. The empirical findings presented 

in the chapter suggest that extended motivational involvement in a DMC may be indeed 

viewed as an optimal form of engagement but, more importantly, the extent to which an 

individual’s efficacy beliefs are developed may significantly encourage the adoption of 

demanding endeavours. More specifically, the most pivotal conclusion stemming from 

the investigation was that the motivational framework developed by Dörnyei and 

associates is capable of activating dormant self-efficacy beliefs even in the case of 

individuals who are beset by self-doubts due to the presence of dire circumstances. People 

operating within the DMC zone, owing to the impact of positive affect and self-propelling 

structure, possess access to a seemingly unlimited pool of motivational energy which, 

properly channelled by a goal of high personal importance, enables a person to embrace 

a pathway of longitudinal engagement in the pursuit of self-actualisation. Imbuing such 

a motivational scaffolding with elements of self-efficacy seems to further augment the 

motivational potential of a DMC; by preventing the daily ebb and flow of human 
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motivation, the framework eliminates the necessity of ongoing volitional control. This, in 

turn, validates the claim that the notion of self-efficacy offers a robust predictive potential 

in terms of assessing the likelihood of a DMC occurrence. On an important note, whilst 

the DMC phenomenon and self-efficacy might be mutually supportive in initiating and 

maintaining highly motivated action, in order to trigger the facilitative properties of the 

constructs, a scaffolding created for a motivational intervention must be both personally 

and goal appropriate.  

As it was previously stated, the former efforts to validate the motivational potential 

of the DMC phenomenon were most typically focused on a retrospective investigation of 

individual motivational surges. To the best of the author’s knowledge, only a single 

attempt has been made so far to induce motivational drives of high intensity in a real 

classroom environment. Thus, basing on the conclusions produced in the course of the 

former quantitative and qualitative analyses, the final part of the present thesis was 

dedicated to the creation of an experimental language teaching framework with the 

intention of inaugurating new DMCs amongst adult students of English as a foreign 

language. The curriculum was honed specifically for the application in the L2 learning 

environment and was based on the techniques of efficacy building and encompassed all 

the salient features of a motivational drive. Even though it was not possible to state that 

all the participants underwent fully-fledged DMCs, the structure was indeed successful 

in broadening the understanding of how a motivational surge of high intensity functions 

on the level of a foreign language classroom. Amongst most notable observations that 

emerged in due course, it would appear that functioning within the same L2 learning 

environment with individuals experiencing DMCs contributed to higher effort 

expenditure in the case of learners who, for different reasons, had failed to enter the 

motivational zone. It was postulated therefore that the observation of highly successful 

people might encourage those with insufficient efficacy beliefs to apply similar coping 

patterns en route to self-actualisation. Despite the fact that some students suffered from 

an inadequate agency, owing to the observation of highly efficacious peers, a sense of 

mutual responsibility for each other success was evoked amongst the targeted group. This, 

in turn, aided less-efficacious students in reducing the harmful impact of demotivators 

typical for a foreign language classroom such as rumination, stress, or foreign language 

anxiety. Henceforth, it was concluded that the potential of the DMC phenomenon does 

not diminish with an increased number of agents in the motivational zone and, 
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consequently, Dörnyei’s framework may be of tremendous support in inducing the 

extended motivational engagement in the L2 learning setting.  

 Beyond any doubt, the enormous practical potential of the DMC phenomenon 

renders the theoretical framework devised by Dörnyei and associates an outstanding tool 

in tackling cases of demotivation. However, as the present research project was most 

predominantly set in the domain of L2 learning and teaching, it should be accentuated 

that, once deployed in the L2 context, the DMC structure enhanced with elements of 

efficacy building provides an astonishingly powerful boost to a learners’ motivation and 

performance. It has been previously stated that the nature of human motivation is far from 

linear and its value displays an easily discernible tendency to fluctuate throughout an 

experience. Thus, an appropriately crafted motivational scaffolding, which would take 

learners’ aspirations and desires into consideration, can be particularly useful in 

empowering language adepts to overcome dropdowns in motivated energy as well as to 

eradicate the defeatist impact of ruminative thoughts and negative psychological variables 

typical for the setting under scrutiny. More importantly, although the inquiry into the 

potential of DMCs was most predominantly focused on a retrospective analysis of 

individual cases, the outturns of the experimental teaching curriculum created for the 

purpose of the present investigation lend support to the claim that the motivational power 

of the DMC phenomenon may also be efficiently utilised on the level of a foreign 

language classroom. In order for all learners to benefit from the application of a DMC 

structure, however, while creating a curriculum, a language practitioner has to devote 

every effort necessary to make the process meaningful to all students through the 

inclusion of personal aspirations and abilities.  
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Summary 

Introduction 

Much investigative effort has been devoted in recent decades to the task of exploring 

what factors account for the success of a learner in a foreign language classroom. 

Amongst several dilemmas that have been troubling those concerned with second 

language instruction, one of the most notorious was the question of why certain 

individuals develop fluency in a foreign language in, what appears to be, almost an 

effortless manner, while other students struggle to exceed the boundaries of the beginner 

level. Stephen Krashen (1985), for instance, sought to explain the process of attaining 

satisfactory linguistic proficiency in terms of general mechanisms and the volume of input 

in a target language a person receives. It has not been until the early 1980s and the seminal 

work of Gardner (1982) until the researchers’ attention was swayed towards the scope of 

influence of affective variables on the process in question. Since then, it has become a 

commonplace to consider that notions such as motivation or anxiety are indeed crucial in 

predicting a student’s performance in a classroom, giving rise to a multitude of different 

motivational frameworks that were believed to contribute to leveraging the likelihood of 

attaining language proficiency. Although some theories have failed to withstand the 

evidence-based scrutiny, the novel conceptualisation of Directed Motivational Currents 

coined by Dörnyei and his colleagues, on top of broadening comprehension of the 

motivational processes, offers a robust practical structure which may inspire motivational 

momentum that would be far and beyond standard cases of motivated behaviour. Whereas 

motivation remains to be the most frequently researched affective variable in the L2 

learning context, an array of more or less successful factors has been proposed over the 

last few decades. The concept of self-efficacy devised by Albert Bandura in the late 1960s 

has been originally suggested as a measure of predicting an individual’s engagement in 

the domain of sport. However, as the extent to which personal agency is developed has 

been found applicable in virtually all spheres of human existence, the notion, as any other 

successful finding from the psychological inquiry, has been soon applied in the 

educational setting and is now understood to be one of the essential facilitators of 

developing mastery in a foreign language. Even though some efforts have been made to 

confirm the validity of Dörnyei’s structure, the investigation into the potential of a DMC 

has been most typically focused on a retrospective exploration of motivational surges. 

Additionally, to the best of the author’s knowledge, the framework has not been 
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previously operationalised in combination with the concept of self-efficacy, and thus, the 

present research endeavour was initiated in the hope of ameliorating the identified gap of 

inquiry.  

The dissertation takes the form of five chapters, with two of them being of theoretical 

nature. On top of elaborating on the Second Language Acquisition theory devised by 

Krashen, the first part aimed at providing a concise overview of the factors responsible 

for a learner’s success while developing mastery in a foreign language, including self-

efficacy, affective variables such as motivation and anxiety as well as learners’ individual 

differences. The second chapter was focused on the analysis of Dörnyei’s framework of 

Directed Motivational Currents; in addition to outlining the theoretical underpinnings 

behind the conceptualisation, Dörnyei’s motivational structure was contrasted with a 

number of motivational theories in search of commonalities. As the framework in 

question pertains to highly unique periods of intense motivational involvement, this step 

was deemed essential to demonstrate a full understanding of its intricate nature. Moving 

on to a more analytical frame, mixed research methodology was applied in efforts to 

expand on the relationship between a high sense of efficacy and the occurrence of 

motivational surges of energy. The supplementary objective of the third chapter, in 

addition to generating confirmatory evidence for the existence of the aforementioned 

correlation, was to reveal the instances of the DMC phenomenon that would be further 

explored in the following sections of the thesis. In Chapter four, a qualitative 

methodology was applied; the DMC cases that emerged as a result of a quantitative 

investigation in the previous section were subjected to direct interviews designed by the 

author solely for the present investigation. The aims set out to the part in question were 

twofold; as the framework created by Dörnyei depicts a rather novel motivational 

phenomenon, the chapter was meant to contribute to the understanding of the processes 

involved in inspiring intense motivational gain and to elaborate on the role of agency 

beliefs for the process. Furthermore, the conclusions produced in due course were of 

tremendous importance for designing a language teaching curriculum in the hope of 

inspiring DMCs in a real classroom environment. Finally, Chapter five was dedicated to 

the application of the experimental structure that was explicitly honed to trigger the DMC 

phenomenon amongst students of English as a foreign language. On top of presenting the 

results, in each chapter, the outcomes of the study are discussed.  
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Theoretical foundations 

Much has been written on the role of agency beliefs in developing proficiency in a 

second language and, nowadays, self-efficacy is viewed as a catalyst of successful 

performance in the domain under scrutiny (Pajares 2005; Meral et al. 2012; Raoofi 2012; 

Pietluch 2018). At the opposite end of the spectrum, although it is possible to observe 

some investigative effort which rendered positive coefficients between Dörnyei’s 

conceptual framework and learners’ success in terms of developing satisfactory degree of 

language fluency, much more research work remains to be done to confirm the practical 

potential of the structure (Henry et al. 2015; Watkins 2016; Ghanizadeh and Jahedizadeh 

2017). As both concepts, in their essence, seek to explain the motives behind a person’s 

longitudinal investment in a task, the assumption that the notions may be interrelated is 

not deprived of reason. More specifically, beliefs of efficacy are generally considered to 

leverage such features of an individual’s performance as resilience in the case of 

hardships and the effort expenditure tendencies which are, beyond any doubt, crucial from 

the perspective of challenging endeavours such as learning a foreign language. Similarly, 

the intricate structure created by Dörnyei pertains to longitudinal engagement in the 

pursuit of highly demanding goals. One may assume therefore that by mitigating the daily 

ebb and flow of human motivation, self-efficacy may serve as a crucial facilitator of the 

DMC occurrence. As it has been indicated earlier, large scale, longitudinal investigations 

concerning the correlation between a high sense of efficacy and the DMC phenomenon 

are virtually non-existent, with an exception to a small-scale analysis conducted by the 

author of the thesis (Pietluch 2018). Henceforth, the present research endeavour was 

initiated in the hope of addressing the identified gap in the empirical investigation 

regarding both self-efficacy and the theory of Directed Motivational Currents. 

Methodology 

A mixed methodology was applied in the empirical chapters of the thesis and, except 

for the final part of the present work, which was launched to validate the experimental 

framework designed for the purpose of the study, several hypotheses were put forward as 

a result of the prior theoretical discussion. For the sake of brevity, the research questions 

will be presented separately.  

The primary rationale of the third chapter was to scrutinise the exact nature of the 

hypothesised congruence between self-efficacy beliefs and the likelihood of triggering 
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motivational surges of energy in the pursuit of a personally relevant goal. With this in 

mind, it was assumed that not only does self-efficacy contribute to the emergence of the 

DMC phenomenon but, also, operating within the DMC zone significantly enhances a 

person’s self-perception of efficacy. To this end, the following research hypotheses were 

formulated: 

1. There exists a direct correlation between a high sense of self-efficacy and the 

occurrence of the DMC phenomenon. 

2. Well-anchored beliefs of efficacy may be viewed as a facilitative factor encouraging 

an individual to actualise self-potential within the DMC framework.  

In addition, the project was intended to address the following supplementary research 

questions: 

1. Is there any relationship between gender and high beliefs of efficacy? 

2. Is there any relationship between gender and the occurrence of the DMC 

phenomenon? 

3. Is there any relationship between age and well-anchored beliefs of agency? 

4. Is there any relationship between age and the occurrence of the DMC phenomenon? 

In Chapter four, the DMC cases identified in the course of previous quantitative 

analysis were further explored through the application of direct interview protocol 

designed by the author. On top of broadening the comprehension of the interrelatedness 

between concepts essential for the study, the chapter was set out to address the following 

research hypotheses: 

1. Well-developed agency beliefs may encourage an individual to adopt a distal goal, 

such as the one in a DMC framework. 

2. Attaining mastery en route to accomplishing an end-goal within a DMC structure 

fosters an agent’s positive self-perceptions of efficacy. 

3. Agency beliefs follow a natural evolutional growth trajectory throughout a DMC 

experience, as an agent in such a motivational framework is constantly provided with 

feedback upon the quality of his or her proceedings. 

4. Efficacy beliefs leverage a person’s dedication to a cause by contributing to the 

emergence of positive emotionality which, in turn, aids a person in sustaining the 

motivational impetus.  
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In the initial stages of the quantitative investigation, 420 adult users of English as a 

foreign language from different backgrounds were targeted. Whereas respondents’ sense 

of efficacy was measured through a standardised version of General Self-Efficacy Scale 

created by Schwarzer and Jerusalem (1995), the possibility of experiencing the DMC 

phenomenon was scrutinised by the application of DMC Disposition Questionnaire 

devised by Muir (2016). The adoption of the instruments was dictated by the fact that 

both tools possess significant result corpus and the majority of data are collected along a 

Likert-type response format. Considering that the motivational phenomenon described by 

Dörnyei pertains to a rather unique periods of intense motivational involvement, the 

author did not want to narrow down the pool of potential DMC cases to a single context 

only. The sample was, however, homogenous in terms of the participants’ level of 

language fluency. Of the total population, only 78 participants reported experiencing 

involvement in a task akin to the motivational surge as outlined by Dörnyei, which would 

lend support to the assumption that such dedication to one’s pursuits is indeed a rare 

occurrence. At the same time, the group in question was also characterised by well-

anchored beliefs as to their capacity to manage troublesome circumstances, reflected in 

the overall GSES score. Bearing in mind that one of the pivotal aims of the study was to 

explore the potential of the DMC phenomenon in a foreign language classroom, following 

the quantitative part of the project, the DMC group was narrowed down to 27 respondents 

who signalled experiencing a state of heightened motivation with reference to developing 

linguistic proficiency. The participants were interviewed in person over the course of 

three months, ensuring the confidentiality of the respondents’ data, and the insights 

supplied by the application of direct interview protocol were then utilised in the creation 

of an experimental framework. The last chapter of the thesis was devoted to the 

description and discussion of the outturns stemming from the experiment in the setting of 

a foreign language classroom. Two separate groups consisting of 8 individuals were 

targeted at that stage; whereas one group was subjected to a curriculum imbued with 

elements of efficacy building and the instruction was honed to inspire motivational gain 

similar to the DMC phenomenon, the other group followed a language development 

programme typical for the school. The adoption of both quantitative and qualitative 

modes of inquiry not only allowed the researcher to develop a broader comprehension of 

the quantitative data but also, yielded additional explanations as to the phenomenon under 

scrutiny (Creswell 2014).  
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Results 

At the early stages of the inquiry, the dataset was subjected to Kolmogorov-Smirnov 

and Shapiro-Wilk normality tests to verify the distribution of the sample (Table 1 and 2). 

In the case of the GSES instrument, the aforementioned tests indicated that the results 

under scrutiny were more dispersed than in the case of a normally distributed population. 

In turns, in the DMC sample, the normality score was more typical for a standard group 

of individuals.  

 Kolmogorov-Smirnov  Shapiro-Wilk   

Statistics Df Relevance Statistics Df Relevance 

GSEs 

score (10-

40) 

0,126 78 0,004 0,948 78 0,003 

Table 1. GSES normality 

 Kolmogorov-Smirnov   Shapiro-Wilk   

Statistics Df Relevance Statistics Df Relevance 

DMC score (0-80) 0,088 78 0,200 0,981 78 0,306 

Table 2. Normality tests of the DMC sample 

Moving on to even more analytical frame, an essential objective of Chapter three was 

to corroborate the existence of the assumed relationship between a high sense of efficacy 

and the rate at which motivational drives occur. With the criterion of normality in mind, 

it was decided that the correlation in question should be measured through two separate 

tests, namely Spearman’s and Pearson’s rank correlation coefficients (Table 3).  

 GSES (10-40) 

DMC (0-80) 

Spearman’s correlation 0.864 

Coefficient 0.001 

N 78 

Pearson’s correlation 0.892 

Coefficient 0.020 
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N 78 

Table 3. Spearman’s and Pearson’s coefficients 

The outturns of the correlational measures employed provided confirmatory evidence 

for the existence of a strong relationship between well-developed efficacy beliefs and the 

occurrence of motivational surges of high intensity, known as the DMC phenomenon. 

Even more importantly, the results were found to be important from the statistical point 

of view (p<0, 01), substantiating the bi-directional nature of the relationship in question. 

Whereas it is possible to draw an irrefutable conclusion that astute beliefs of efficacy 

encourage an individual to embrace a challenging goal and, consequently, contribute to 

the inauguration of a motivational drive, a person’s efficacy beliefs are further augmented 

while operating in the DMC zone.  

To address the supplementary research questions formulated prior to the project, the 

data supplied by the instruments applied in the quantitative part of the research endeavour 

were analysed from the perspective of incidental variables, namely age and gender (Table 

4 and 5) 

  

Gender 

Total 

Female Male 

Group (0-control, 1-research) 

0 

Population 153 189 342 

Gender % 79,7% 82,9% 81,4% 

1 

Population 39 39 78 

Gender % 20,3% 17,1% 18,6% 

Total 

Population 192 228 420 

Gender % 100,0% 100,0% 100,0% 

Phi -0,041 0,709 1 0,400 0,450 

Correlation Value Chi-squared df Relevance Exact relevance 

Table 4. Pearson’s chi-squared test – gender 

  

Age 

Total 

1 2 3 4 5 

0 Population 127 96 56 36 27 342 
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Group (0-

control, 1-

research) 

Age % 80,9% 87,3% 83,6% 80,0% 65,9% 81,4% 

1 

Population 30 14 11 9 14 78 

Age % 19,1% 12,7% 16,4% 20,0% 34,1% 18,6% 

Total 

Population 157 110 67 45 41 420 

Age % 
100,0

% 
100,0% 100,0% 

100,0

% 

100,0

% 

100,0

% 

Kramer’s 

rank 
0,149 9,357 4 0,053 0,052 

   

Correlatio

n 

Valu

e 

Chi-

squared 
df 

Relevanc

e 

Exact 

relevance 
   

Table 5. Pearson’s chi-squared test – age 

Overall, the most important conclusion yielded by the application of Pearson’s chi-

squared test is that, in the sample under scrutiny, neither age nor gender may be viewed 

as an effective predictor of initiating the DMC phenomenon in individuals with well-

anchored agency beliefs.  

Turning now to the qualitative analysis, the reason behind the application of direct 

interview protocol was bipartite; whereas the most pivotal objective was to develop the 

understanding of the DMC phenomenon, following the outcomes supplied by the 

correlational tests, the desire of the author was to explore the exact role of self-efficacy 

in forging motivational drives. Although individual DMC experiences may vary as to the 

circumstances surrounding their emergence and a person’s motivational impetus may be 

triggered as a result of emergent opportunity or negative emotional stimulation stemming 

from the inability to demonstrate one’s full potential, the phenomenon described by 

Dörnyei does not simply drift into being on its own. Instead, such an immense launch of 

motivational energy may only emerge with the proper combination of personal, 

contextual, and emotional factors. Human beings are highly unique entities who differ as 

to their desires and the factors which they find motivating. Nevertheless, in the sample 

analysed, it was possible to observe that well-anchored agency may indeed be viewed as 

a component encouraging individuals to embrace highly demanding endeavours and, 

consequently, triggering their DMC experiences. A closer analysis of individual accounts 

revealed a rather intriguing observation; whereas some respondents possessed well-

developed beliefs of efficacy prior to their motivational experience, other participants 

reported lacking the trust in their coping competence before the launch of their 
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motivational impetus. In the case of the former group, one may put forward a conclusion 

that the confidence those individuals hold towards their own agency serves as a stimulus 

to internalise a goal regardless of task difficulty and being an agent within the DMC 

structure further augmented participants’ judgements of efficacy. Turning now to the 

individuals lacking self-efficacy prior to entering the DMC zone, it would appear that 

even though taxing circumstances may temporarily cloud one’s judgement of efficacy, 

the uniqueness of Dörnyei’s framework lies in its ability to activate dormant agency 

beliefs. Furthermore, instead of devoting conscious effort to structuring a pathway for 

their DMC experiences, the respondents remained focused on the end-goals of their 

pursuits and, most typically, applied the structures available in their immediate 

surroundings. On this basis, the conclusion was formulated that in order to harness the 

potential of the DMC phenomenon, a motivational scaffolding must be personally and 

goal appropriate, suiting the purposes of an individual learner. Another crucial aspect of 

each DMC experience was the participants’ readiness to replace their daily routines with 

the activities conducive to the goal attainment; through gradual adjustment of their 

proceedings, the participants were in full control of their experiences and shaped their 

motivational scaffoldings. This, in turn, provided the respondents with a sense of 

actualising one’s potential and positive emotionality, rendering the framework entirely 

self-propelling and excluding the need for volitional control.  

Lastly, the final part of the thesis was devoted to the creation of a framework that 

could be further utilised to inspire motivational gain in the context of an L2 classroom. 

The structure was meticulously planned for the present research endeavour based on the 

insights produced by the previous qualitative and quantitative analyses. Although it was 

not possible to clearly state that all of the participants included in the study experienced 

a fully-fledged motivational drive, as not all aspects of the DMC phenomenon are within 

an instructor’s control range, the incorporation of the salient features of the DMC 

structure as well as the elements of efficacy building in the effort to develop a curriculum 

for language teaching purposes may contribute to leveraging the likelihood of emergence 

of a motivational impetus. From educational perspective, an important observation to be 

put forward here would be that coexisting with DMC agents and operating within the 

framework may encourage higher effort expenditure and overrule the influence of 

individual learners’ differences which often constitute an obstacle in maximising the 

benefits of language instruction in a classroom also in the case of individuals who have 
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failed to enter the DMC state. Shared positive emotionality was easily observable 

amongst the study participants; as a result of the desire to contribute to the 

accomplishment of the group, individual members of the classroom were capable of going 

beyond their personal aspirations and developed a feeling of accountability for each 

other’s success. Importantly, the transition from self-centred pursuits to a mutually shared 

end-goal had no detrimental impact on the motivational qualities of the DMC 

phenomenon. Based on this, it was possible to formulate the conclusion that evoking a 

sense of collective responsibility may support individual students in maintaining their 

dedication to a cause and contribute to eradicating the impact of frequent demotivators 

such as stress or anxiety. Participants’ engagement was further fuelled by the application 

of agency building techniques, as the observation of successful peer models allowed less-

efficacious entities to prevent their motivation from fluctuating. Additionally, the 

experiment supplied compelling evidence to account for the existence of a bi-directional 

relationship between one’s beliefs of efficacy and the likelihood of a DMC occurrence. 

People caught up in the flow of motivational energy ongoingly experienced mastery 

within the domain specific to their pursuits and, consequently, were provided with an 

ample volume of opportunities to actualise their beliefs of efficacy. Conversely, as a result 

of the conducted analysis, well-anchored efficacy was found to be one of the factors 

encouraging an individual to internalise a desired vision of future self.  

Although the present project was successful in terms of inducing short-term, 

heightened motivation within the L2 setting, the most important conclusion to be made 

here is that, depending on the expected outcomes of an L2 learning experience, a language 

instructor has to adjust his or her efforts to make the process of developing L2 proficiency 

more meaningful to all learners. Bearing in mind that foreign language classrooms are 

most typically heterogeneous in their nature, such attempts should take students’ personal 

aspirations and abilities into considerations. Overall, the self-propelling properties of a 

DMC render the structure a great tool in accounting for the astounding complexity and 

the dynamical evolution of human motivation. When employed on the group level, the 

scaffolding holds the potential of encouraging students to actualise their linguistic 

proficiency and may diminish the influence of negative rumination and other factors 

typically reducing the quality of a student’s performance in the L2 context.  

Keywords: longitudinal motivation, individual variables, DMC, self-efficacy, second 

language acquisition, qualitative analysis, quantitative analysis 
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Streszczenie 

Wprowadzenie 

W ostatnich dekadach, uwaga badaczy z zakresu akwizycji drugiego języka w 

głównej mierze skupiała się na eksploracji czynników mających wpływ na tempo 

rozwoju kompetencji językowych u uczniów. Jednym z kluczowych dylematów 

badawczych było znalezienie odpowiedzi na pytanie dlaczego, u części uczniów, rozwój 

kompetencji językowych przebiega w znacznie szybszym tempie, podczas gdy większość 

osób uczących się języka obcego rzadko przekracza granice podstawowej jego 

znajomości. Dla zobrazowania, Stephen Krashen (1985) szukał rozwiązania dla tego 

dylematu w różnej ilości bodźców językowych jakie otrzymują uczniowie w języku 

docelowym. Dopiero we wczesnych latach osiemdziesiątych, kiedy to Gardner (1982) 

opublikował swoją nowatorską pracę, uwaga badaczy zaczęła skupiać się na znaczeniu 

zmiennych afektywnych dla rozwoju umiejętności językowych. Od tego czasu, 

powszechnym stało się przekonanie, że czynniki takie jak motywacja czy lęk mogą być 

wymiernymi wskaźnikami w przewidywaniu postępów ucznia. W konsekwencji, na 

przestrzeni lat pojawiło się wiele teorii dotyczących motywacji, które w swoim założeniu, 

miały usprawniać proces nabywania kompetencji językowych. Pomimo faktu, iż część z 

tych teorii nie sprostała oczekiwaniom badaczy w procesie naukowej weryfikacji, 

struktura Ukierunkowanych Nurtów Motywacyjnych zaproponowana przez Dörnyeia i 

jego współpracowników, poza szerzeniem świadomości w zakresie znaczenia motywacji 

w przyswajaniu drugiego języka, oferuje również olbrzymi praktyczny potencjał.  

Pomimo iż motywacja niezmiennie pozostaje jednym z najczęściej badanych 

zmiennych afektywnych, warty odnotowania zdaje się fakt, iż w dziedzinie jaką jest 

akwizycja drugiego języka, literatura przedmiotu oferuje szereg czynników o różnym 

wpływie na proces przyswajania języka. Jedną z takich zmiennych jest poczucie własnej 

skuteczności zaproponowane przez Alberta Bandurę w późnych latach 60-tych. W swoim 

pierwotnym zamierzeniu, poczucie własnej skuteczności, czyli siła przekonania, iż jest 

się w stanie zrealizować określone działanie, miało pomóc przewidzieć zaangażowanie 

sportowców. Niemniej jednak, z uwagi na fakt, że zakres wpływu tej zmiennej znacząco 

wykracza poza dziedzinę życia jaką jest sport, wartość siły sprawczej bardzo szybko stała 

się jednym z głównych czynników determinujących możliwość rozwoju kompetencji w 

drugim języku.  
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 W literaturze przedmiotu zauważyć można szczątkowe próby walidacji teorii 

zaproponowanej przez Dörnyeia, jednak dotychczasowe badania w tym zakresie skupiały 

się w głównej mierze na retrospekcyjnej analizie zidentyfikowanych przypadków 

Ukierunkowanych Nurtów Motywacyjnych. Dodatkowo, brakuje obecnie badań, które 

weryfikowałyby wpływ zmiennych afektywnych na częstotliwość występowania tego 

zjawiska. Niniejsza dysertacja została zainicjowana w celu zaadresowania 

zidentyfikowanej luki badawczej.  

Rozprawa została podzielona na pięć rozdziałów, z których dwa są natury 

teoretycznej. Pierwszy rozdział dysertacji poświęcony został czynnikom mającym wpływ 

na przyswajanie języka obcego i skupiony jest na prezentacji najważniejszych pojęć i 

teorii z dziedziny jaką jest akwizycja drugiego języka. Dodatkowo, w rozdziale tym, 

zaprezentowana została taksonomia pojęć związanych ze zmiennymi afektywnymi oraz 

opis cech indywidulanych uczniów, które najczęściej pojawiają się w literaturze 

przedmiotu w odniesieniu do rozwoju kompetencji językowych uczniów. Rozdział drugi, 

w swojej istocie, skupia się na analizie teorii Ukierunkowanych Nurtów Motywacyjnych. 

Jako że nadrzędnym celem tego rozdziału pracy było poszerzenie stanu wiedzy 

dotyczącego zjawiska opisanego przez Dörnyeia, doktryna ta została skontrastowana z 

innymi teoriami dotyczącymi motywacji w poszukiwaniu cech wspólnych. 

Strona praktyczna pracy podzielona została na trzy mniejsze części w których 

zdecydowano się zastosować mieszaną metodologię badań. Jest to powszechnie 

akceptowane interdyscyplinarne podejście badawcze integrujące elementy ilościowe oraz 

jakościowe w dociekaniach naukowych. Trzeci rozdział pracy skupia się głównie na 

ilościowej analizie oraz poszukiwaniu uzasadnienia dla zakładanej zależności między 

głównymi zmiennymi przyjętymi na potrzeby tego badania. Jako dodatkowy cel analizy 

wyznaczono zidentyfikowanie potencjalnych przypadków Ukierunkowanych Nurtów 

Motywacyjnych do dalszej eksploracji metodami kwalitatywnymi. W rezultacie, w 

rozdziale czwartym, uwaga skupia się na inwestygacji udokumentowanych przypadków 

UNM poprzez aplikację przygotowanego przez autora rozprawy protokołu wywiadu. 

Nadrzędną motywacją w tym rozdziale była potrzeba uzupełnienia badań ilościowych o 

informacje niezbędne do wyciągnięcia wniosków oraz obalenia bądź potwierdzenia 

postawionych hipotez badawczych i w rezultacie, lepsze zrozumienie wpływu poczucia 

własnej skuteczności na inicjację Ukierunkowanych Nurtów Motywacyjnych. Wnioski 

płynące z trzeciego oraz czwartego rozdziału zostały wykorzystane w procesie tworzenia 
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eksperymentalnej struktury mającej na celu inaugurację UNM oraz stymulowania 

wzmożonej motywacji u dorosłych uczniów języka angielskiego jako obcego. Dokładna 

specyfikacja oraz rezultaty zostały zaprezentowane w rozdziale piątym. Dodatkowo, w 

każdym z praktycznych rozdziałów pracy, przeprowadzona została analiza wyników 

płynących z zastosowania mieszanej metodologii badawczej. 

Podstawy teoretyczne 

 W związku z ciągle rosnącym stanem badań dotyczącym wpływu poziomu własnej 

skuteczności na różne dziedziny życia, obecnie powszechnie uważa się, że zmienna ta 

może funkcjonować jako katalizator zaangażowania ucznia w procesie rozwijania 

kompetencji językowych (Pajares 2005; Meral i in. 2012; Raoofi i in. 2012; Pietluch 

2018). Z kolei ze względu na nowatorski charakter teorii Dörnyeia, wpływ silnie 

Ukierunkowanych Prądów Motywacyjnych na poszerzanie umiejętności językowych 

pozostaje, w głównej mierze, niezbadany. Niemniej jednak, zaobserwować można 

rosnące zainteresowanie tym zjawiskiem pośród badaczy z dziedziny akwizycji drugiego 

języka (Henry i in. 2015; Watkins 2016; Ghanizadeh i Jahedizadeh 2017). Zarówno 

badania nad poczuciem własnej skuteczności jak i te z zakresu UNM, mają na celu lepsze 

zrozumienie długofalowego zaangażowania ucznia podczas rozwijania własnych 

umiejętności. W związku z tym, hipoteza, iż zmienne te mogą równocześnie motywować 

ludzi do podejmowania absorbujących czasowo zadań, nie wydaje się być pozbawiona 

logiki. Na podstawie podobieństw między zmiennymi można więc zakładać, że poczucie 

własnej skuteczności, wspomagając jednostkę w utrzymaniu względnie stałej wartości 

motywacji oraz zaangażowania, może przyczyniać się do występowania silnie 

Ukierunkowanych Prądów Motywacyjnych.  

Metodologia 

Jak już wcześniej wspomniano, w praktycznych rozdziałach dysertacji, 

zdecydowano się wykorzystać mieszaną metodologię badań. Z wyjątkiem ostatniej części 

pracy, której nadrzędnym celem była empiryczna weryfikacja eksperymentalnej struktury 

stworzonej na potrzeby badania, w każdym z rozdziałów sformułowane zostały konkretne 

hipotezy badawcze. Dla zachowania zwięzłości, problemy badawcze z każdego rozdziału 

zostaną zaprezentowane osobno. 

Głównym celem trzeciego rozdziału pracy było zbadanie zakładanej zależności 

między poczuciem własnej skuteczności a częstotliwością występowania UNM. 
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Badaczowi przyświecała hipoteza, iż nie tylko poczucie własnej skuteczności może 

przyczyniać się do występowania zjawiska opisanego przez Dörnyeia, ale także 

założenie, iż funkcjonowanie w Ukierunkowanym Nurcie Motywacyjnym niesie za sobą 

możliwość rozwoju dobrze ugruntowanych przekonań co do własnych kompetencji. W 

trzecim rozdziale pracy, postawione zostały następujące hipotezy badawcze: 

1. Zakłada się, iż istnieje bliska zależność między wysokim poczuciem własnej 

skuteczności a częstotliwością występowania Ukierunkowanych Nurtów 

Motywacyjnych. 

2. Zakłada się, że wysoka wartość siły sprawczej przyczynia się do podjęcia decyzji o 

rozwijaniu swoich kompetencji oraz, tym samym, zwiększa częstotliwość występowania 

Ukierunkowanych Nurtów Motywacyjnych.  

Z dodatkowych pytań badawczych postawionych w trzecim rozdziale dysertacji 

wymienić można: 

1. Jaka jest zależność między płcią a wysokim poczuciem własnej skuteczności? 

2. Jaka jest zależność między płcią a częstotliwością występowania Ukierunkowanych 

Nurtów Motywacyjnych? 

3. Jaka jest zależność między wiekiem a wysokim poczuciem własnej skuteczności? 

4. Jaka jest zależność między wiekiem a częstotliwością występowania 

Ukierunkowanych Nurtów Motywacyjnych? 

W czwartym rozdziale pracy, zidentyfikowane przypadki Ukierunkowanych Nurtów 

Motywacyjnych poddane zostały dalszej analizie poprzez zastosowanie protokołu 

wywiadu. Poza oczywistym aspektem, jakim było poszerzenie obecnego stanu wiedzy 

dotyczącego omawianych zmiennych, autorowi przyświecała idea zaadresowania 

następujących hipotez i problemów badawczych: 

1. Dobrze rozwinięte poczucie własnej skuteczności w znacznym stopniu przyczynia 

się do stawiania sobie ambitnych celów charakterystycznych dla struktury 

Ukierunkowanych Nurtów Motywacyjnych 

2. Rozwijanie swoich kompetencji w trakcie doświadczania Ukierunkowanych Nurtów 

Motywacyjnych przyczynia się do rozwoju pozytywnej percepcji własnej skuteczności. 

3. Poczucie własnej skuteczności osoby doświadczającej UNM podlega nieustannym, 

pozytywnym przemianom; osoba funkcjonująca w UNM ma wiele okazji, by 

zrewaluować wartość swojej siły sprawczej. 
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4. Poczucie własnej skuteczności wpływa na zaangażowanie jednostki poprzez 

wzbudzanie pozytywnej stymulacji emocjonalnej. To z kolei, wspomaga osobę 

funkcjonującą w takim nurcie w utrzymaniu stanu wzmożonej motywacji. 

W początkowej, ilościowej fazie badania, analizie poddanych zostało 420 dorosłych 

użytkowników języka angielskiego jako obcego. Wartość siły sprawczej uczestników 

została zmierzona poprzez standardową wersję Skali Poczucia Własnej Skuteczności 

stworzonej przez Schwarzera i Jerusalema (1995). Jeśli chodzi o występowanie silnie 

ukierunkowanej motywacji, w badaniu zdecydowano się zastosować Skalę 

Ukierunkowanych Nurtów Motywacyjnych zaprojektowaną przez Muir (2016). Z 

perspektywy badania korelacji między zmiennymi założonymi na potrzeby tego badania, 

wartym odnotowania zdaje się fakt, iż w obu instrumentach, choć w różnym stopniu, 

odpowiedzi zbierane są na skali Likerta. Mając na uwadze fakt, iż zjawisko opisane przez 

Dörnyeia dotyczy stosunkowo rzadkich przypadków silnie nakierunkowanej motywacji 

oraz brak satysfakcjonującej literatury przedmiotu, badacz nie chciał ograniczać liczby 

uczestników do pojedynczej dziedziny życia czy kontekstu, w którym zjawisko miało 

miejsce.  

Pośród 420 uczestników, zidentyfikowano zaledwie 78 przypadków występowania 

silnie ukierunkowanej motywacji. Odsetek takich przypadków w całej badanej populacji 

zdaje się potwierdzać, iż zjawisko opisane w teorii Ukierunkowanych Nurtów 

Motywacyjnych jest niezwykle rzadkie. Wśród osób, które zasygnalizowały 

doświadczanie tego zjawiska, każdy z uczestników charakteryzował się również wysoką 

wartością siły sprawczej. Biorąc pod uwagę fakt, iż jednym z nadrzędnych celów badania 

było weryfikacja potencjału motywacyjnego UNM w procesie nauczania języków 

obcych, dalsza analiza została zawężona do 27 uczestników badania, którzy 

zasygnalizowali doświadczenia związane z UNM w odniesieniu do rozwijania 

kompetencji w zakresie języka obcego. Na przestrzeni trzech miesięcy, ze wszystkimi 

uczestnikami został przeprowadzony szczegółowy wywiad. Dane, które zostały uzyskane 

w procesie analizy ilościowej i jakościowej zostały następnie wykorzystane do 

utworzenia eksperymentalnej struktury, z docelowym zastosowaniem w dziedzinie 

akwizycji języka obcego. Ostatni rozdział pracy poświęcony został opisowi tego projektu 

a także dyskusji i prezentacji wniosków, które pojawiły się po jej zastosowaniu. W celu 

lepszego zrozumienia potencjału UNM podjęto decyzję o skontrastowaniu ze sobą dwóch 

grup, z której każda składała się z 8 uczestników. Podczas gdy grupa pierwsza była 
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nauczana za pomocą wyżej wspomnianej struktury, dodatkowo wzbogaconej elementami 

budującymi poczucie własnej skuteczności, w rozwijaniu kompetencji językowych grupy 

kontrolnej wykorzystano tradycyjny program nauczania typowy dla szkoły językowej, w 

której zostało przeprowadzone badanie. Zastosowanie mieszanej metodologii nie tylko 

umożliwiło pełniejszą analizę wyników otrzymanych metodą ilościową, ale także 

przyczyniło się do poszerzenia stanu wiedzy odnośnie badanych zjawisk. 

Wyniki 

W początkowym stadium badania, zdecydowano się zweryfikować normalność 

rozkładu analizowanej próby za pomocą dwóch testów, a mianowicie testu 

normatywności Kołmogorova-Smirnowa oraz testu Shapiro-Wilka. W odniesieniu do 

rezultatów Skali Poczucia Własnej skuteczności, wyżej wspomniane testy wykazały, iż 

wyniki dla branej pod uwagę próby badawczej są dalekie od normalnie rozłożonej 

populacji (Tabela 1). Z kolei, rezultaty wygenerowane przez Skalę Ukierunkowanych 

Nurtów Motywacyjnych były zdecydowanie bliższe normatywności (Tabela 2). 

 Kołmogorow-Smirnow Shapiro-Wilk 

Statystyka Df p Statystyka Df p 

Wynik 

SPWS 

(10-40) 

0,126 78 0,004 0,948 78 0,003 

Tabela 1. Normalność rozkładu SPWS 

 Kołmogorow-Smirnow Shapiro-Wilk 

Statystyka Df p Statystyka Df p 

Wynik UNM (0-80) 0,088 78 0,200 0,981 78 0,306 

Tabela 2. Normalność rozkładu UNM 

Głównym celem trzeciego rozdziału pracy było zbadanie korelacji pomiędzy wysoką 

wartością siły sprawczej a częstotliwością występowania Ukierunkowanych Nurtów 

Motywacyjnych. Na podstawie wyników testów normatywności, dalszą analizę 

przeprowadzono za pomocą dwóch narzędzi, a mianowicie rho – Spermana oraz 

współczynnika korelacji liniowej Pearsona. Podsumowanie rezultatów znajduje się w 

Tabeli 3. 
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Korelacje: Wynik SPWS (10-40) 

Wynik UNM (0-80) 

rho-Spearmana 0.864 

Istotność (dwustronna) 0.001 

N 78 

r-Pearsona 0.892 

Istotność (dwustronna) 0.020 

N 78 

Tabela 3. Wyniki testu rho-Spearmana i r-Pearsona 

Wyniki testów korelacyjnych potwierdzają zasadność twierdzenia, iż istnieje bliski 

związek między częstotliwością występowania silnie ukierunkowanej motywacji a 

wysokim poczuciem własnej skuteczności. Dodatkowo, wyniki okazały się istotne ze 

statystycznego punktu widzenia. Na tej podstawie można więc założyć, że poczucie 

własnej skuteczności przyczynia się do inauguracji ukierunkowanych nurtów 

motywacyjnych, a poczucie siły sprawczej osoby funkcjonującej w UNM, ulega 

dalszemu wzmocnieniu. 

Dodatkowe cele badania sformułowane w trzecim rozdziale pracy dotyczyły 

weryfikacji wpływu indywidualnych różnic uczniów na częstotliwość występowania 

silnie ukierunkowanej motywacji. Spośród zmiennych, które zostały wzięte pod uwagę, 

wyróżnić można płeć oraz wiek. Wyniki uzyskane poprzez zastosowanie testu zgodności 

chi-kwadrat Pearsona zostały zaprezentowane w tabelach poniżej. 

  

Płeć 

Ogółem 

Kobieta Mężczyzna 

Grupa (0-kontrolna, 1-badana) 

0 

Liczebność 153 189 342 

% z płci 79,7% 82,9% 81,4% 

1 

Liczebność 39 39 78 

% z płci 20,3% 17,1% 18,6% 

Ogółem Liczebność 192 228 420 
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% z płci 100,0% 100,0% 100,0% 

Phi -0,041 0,709 1 0,400 0,450 

współczynnik wartość Chi-kwadrat df p p dokładne 

Tabela 4. Analiza chi-kwadrat Pearsona – płeć 

  

Wiek 

Ogółem 

1 2 3 4 5 

Grupa (0-

kontrolna, 1-

badana) 

0 

Liczebność 127 96 56 36 27 342 

% z wieku 80,9% 87,3% 83,6% 80,0% 65,9% 81,4% 

1 

Liczebność 30 14 11 9 14 78 

% z wieku 19,1% 12,7% 16,4% 20,0% 34,1% 18,6% 

Ogółem 

Liczebność 157 110 67 45 41 420 

% z wieku 100,0% 100,0% 100,0% 100,0% 100,0% 100,0% 

V Kramera 0,149 9,357 4 0,053 0,052 
   

współczynnik wartość Chi-kwadrat df p p dokładne 
   

Tabela 5. Analiza chi-kwadrat Pearsona - wiek 

W wyniku analizy stwierdzono, iż w obecnej próbie badawczej, żadna z założonych 

zmiennych nie może być uznana za czynnik determinujący częstotliwość występowania 

UNM. 

Analiza jakościowa przeprowadzona w obecnym projekcie miała dwa nadrzędne 

cele. Oprócz poszerzenia stanu wiedzy dotyczącego zjawiska opisanego przez Dörnyeia, 

badanie miało na celu egzemplifikację roli poczucia własnej skuteczności przy 

wzbudzaniu silnie ukierunkowanej motywacji. Pomimo faktu, iż przypadki UNM są 

mocno zindywidualizowane, a silnie ukierunkowana motywacja inicjowana jest przez 

różne wydarzenia oraz cele, wydaje się być uzasadnionym, iż nurty motywacyjne opisane 

przez Dörnyeia mogą zaistnieć tylko i wyłącznie przy sprzyjającej kombinacji 

osobistych, sytuacyjnych oraz emocjonalnych czynników. Bez względu na fakt, iż ludzie 

w znacznej mierze różnią się co do swoich oczekiwań i aspiracji, w badanej próbie, 

możliwe było zaobserwowanie pozytywnego wpływu poczucia własnej skuteczności na 

wyznaczanie sobie ambitnych celów oraz, tym samym, inaugurowania silnie 

ukierunkowanej motywacji. Wyniki płynące z dokładniejszej analizy zdają się być 
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wysoce intrygujące; podczas gdy część uczestników badania charakteryzowała się 

wysoką wartością siły sprawczej przed udziałem w projekcie, pozostali uczestnicy 

zasygnalizowali brak takiego poczucia przed inauguracją UNM. W przypadku tej 

pierwszej grupy, uzasadnionym zdaje się być twierdzenie, że wartość siły sprawczej 

pozwala tym jednostkom na podążanie za swoimi aspiracjami bez względu na ich poziom 

trudności, a aktualizacja własnego potencjału tylko wzmacnia poczucie własnej 

skuteczności. Analiza próby złożonej z osób które zadeklarowały brak poczucia własnej 

skuteczności przed doświadczaniem UNM zdaje się potwierdzać unikalność teorii 

Dörnyeia; pomimo że niekorzystne okoliczności mogą tymczasowo zaburzać wartość siły 

sprawczej, struktura UNM zdaje się aktywować poczucie kompetencji u takich jednostek. 

Dodatkowo, wydaje się, że żadna osoba z badanej próby nie kształtowała swojej struktury 

w sposób świadomy. Jednostki ujęte w badaniu wykazały inklinacje do wykorzystywania 

nadarzających się okazji do aktualizacji swojego potencjału. W rezultacie, sformułowano 

następujący wniosek – aby ujarzmić potencjał Ukierunkowanych Nurtów 

Motywacyjnych, struktura musi odpowiadać zarówno aspiracjom użytkownika jak i być 

dostosowana do poziomu trudności zadania. Osoby będące pod wpływem silnie 

ukierunkowanej motywacji wykazały tendencję do zastępowania swoich normalnych 

aktywności tymi czynnościami, które przybliżały je do celu założonego w ich 

motywacyjnej strukturze. Dzięki temu, jednostki, które doświadczyły UNM, w pełni 

kontrolowały przebieg swoich nurtów motywacyjnych. To z kolei, wzbudziło pozytywne 

nastawienie do całego procesu i sprawiło, że z czasem, ich struktury nie wymagały 

świadomej kontroli. 

Ostatni rozdział pracy poświęcony był stworzeniu struktury, która w swoim 

założeniu, miała przyczyniać się do wzbudzania silnie Ukierunkowanych Nurtów 

Motywacyjnych w klasie językowej. Struktura ta została zaprojektowana w oparciu o 

wnioski płynące z analiz jakościowych i ilościowych przeprowadzonych we 

wcześniejszych etapach pracy. Pomimo iż w związku z aplikacją struktury nie udało się 

wzbudzić stanu wzmożonej motywacji u wszystkich uczestników eksperymentu, co 

częściowo można tłumaczyć faktem, iż nie wszystkie aspekty UNM mogą być 

kontrolowane przez nauczyciela, zaobserwowano pozytywną korelację między 

zastosowaniem technik wzbudzania poczucia własnej skuteczności i elementów struktury 

UNM, a pojawianiem się silnie ukierunkowanej motywacji. Z perspektywy klasy 

językowej, najważniejszym wnioskiem zdaje się fakt, iż współpraca z osobami 
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doświadczającymi UNM ma również wpływ na zaangażowanie osób, u których z różnych 

przyczyn, taka motywacja nie wystąpiła. Dodatkowo, taka kooperacja w stopniu 

znacznym przyczynia się do eradykacji negatywnego wpływu indywidualnych różnic 

uczniów, które często stanowią przeszkodę w rozwoju kompetencji językowych na 

poziomie grupy. U całości badanej próby, zaobserwować można było poczucie 

odpowiedzialności za wyniki pozostałych uczniów. W rezultacie, nawet osoby, które nie 

doświadczyły silnie ukierunkowanej motywacji, były w stanie zastąpić swoje osobiste 

aspiracje tymi, które przyczyniały się do sukcesu grupy. Ponadto, w toku badania nie 

zaobserwowano, aby tranzycja z indywidualnych aspiracji do tych ważnych z 

perspektywy całości klasy miała negatywny wpływ na motywacyjne właściwości 

struktury. W związku z tym wysnuto wniosek, że wzbudzanie poczucia dzielonej 

odpowiedzialności oraz pozytywnego emocjonalnego nastawienia przyczynia się do 

utrzymania zaangażowania ucznia i eliminacji wpływu negatywnych zmiennych 

afektywnych takich jak stres czy lęk. Poprzez obserwacje jednostek o wysokiej wartości 

siły sprawczej, mniej przekonani co do swojej kompetencji uczniowie, byli w stanie 

utrzymać poziom motywacji na względnie stałym poziomie. Dodatkowo, wyniki 

eksperymentu dostarczyły dalszych danych potwierdzających istnienie dwukierunkowej 

zależności między poczuciem własnej skuteczności a występowaniem silnie 

ukierunkowanej motywacji.  

Pomimo faktu, iż obecny eksperyment okazał się sukcesem z perspektywy 

wzbudzania intensywnej motywacji w klasie językowej, najważniejszym wnioskiem 

zdaje się być obserwacja, iż nauczyciel musi dołożyć wszelkich starań by działania w 

klasie językowej były postrzegane przez uczniów jako mające znaczenie dla rozwoju ich 

kompetencji. Biorąc pod uwagę fakt, iż klasy językowe rzadko są całkowicie 

homogeniczne, nauczyciel powinien upewnić się, że program nauczania odzwierciedla 

umiejętności oraz aspiracje uczniów. Struktura stworzona na potrzeby tego badania w 

stopniu znacznym oddaje złożoność i zmienność ludzkiej motywacji – zaaplikowana na 

poziomie klasy językowej, może przyczynić się do poszerzania kompetencji uczniów 

oraz do wyeliminowania negatywnego wpływu zmiennych, które zazwyczaj ograniczają 

rozwój umiejętności z zakresu języka obcego.  

Słowa kluczowe: długotrwałe zaangażowanie, indywidualne różnice uczniów, 

Ukierunkowane Nurty Motywacyjne, poczucie własnej skuteczności, akwizycja 

języka drugiego, metoda ilościowa, metoda jakościowa 
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APPENDICES 

APPENDIX 1 

Homework – My desired self 

 

As the main goal set out for the course is to develop speaking fluency, for your homework, 

please imagine your most optimal version of self. How does it differ from your current 

state? What specific goals do you have regarding your spoken proficiency? Creativity is 

more than welcome! 

 

 

    

  

  

  

                 

                 

                 

 

  

 

NOW 

FUTURE 
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APPENDIX 2 

General Self-Efficacy Scale  

 

We would like to ask you to help us by answering the following questions concerning 

general self-efficacy beliefs. The survey is conducted in order to better understand how 

personal agency is developed. Please provide your sincere opinion, as only this will 

guarantee the success of our research. Thank you very much indeed for your help. 

 

Following are a number of statements with which some people agree and others 

disagree. Please do indicate your opinion by putting the 'X' in the box that best 

describes the extent to which you agree or disagree with the statement. Thank you!  

 

Please specify your gender by marking the appropriate value: Female/Male 

 

 Item Not at all 

true 

Barely 

true 

Moderately 

true 

Exactly 

true 

1 I can always manage to solve difficult problems 

if I try hard enough. 

    

2 If someone opposes me, I can find the means 

and ways to get what I want. 

    

3 It is easy for me to stick to my aims and 

accomplish my goals. 

    

4 I am confident that I could deal efficiently with 

unexpected events. 

    

5 Thanks to my resourcefulness, I know how to 

handle unforeseen situations. 
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6 I can solve most problems if I invest the 

necessary effort. 

    

7 I can remain calm when facing difficulties 

because I rely on my coping abilities. 

    

8 When I am confronted with a problem, I can 

usually find several solutions.  

    

9 If I am in trouble, I can usually think of a 

solution.  

    

10 I can usually handle whatever comes my way.     
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APPENDIX 3 

DMC Disposition Questionnaire  

Understanding long-term motivation 

As we are currently carrying out research into long-term motivation, we would be very 

grateful if you could help us by answering a few questions. 

The survey should not take more than 15 minutes, and your answers will be invaluable in 

helping us to understand why and how people engage in long-term projects. The 

information will be used to help us learn more about how we can better support students 

to succeed in their studies.  

 

We find accounts on the Internet of people being totally absorbed in VERY INTENSE 

PROJECTS which motivate them for weeks or even months at a time. 

These people say things like: 

- “I think about this project day and night – I fell like it’s taken over my life!” 

- “I’m amazed I’ve been able to stay so focused for so long, I’m so enjoying it 

that putting in all the work feels easy!” 

- “I never thought I could achieve so much!” 

- “My friends can definitely see that something special is happening to me, they 

say they’ve never seen me so motivated!” 

- “I wish I could experience this type of motivation while working towards my 

goals!” 

Please answer the following questions by marking the appropriate answer: 

SD = strongly disagree; D = disagree; N = neutral; A = agree; SA = strongly agree  

 

 Items SD D N A SA 

1 I recognise this type of intense motivation. 
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2 I have personally experienced this type of 

intense motivation while doing a project. 

     

 I have personally experienced this type of 

intense motivation specifically while 

learning a language. 

     

 

How often do you think you have experienced a project of this kind of motivational 

intensity? 

a) Never 

b) Once, but NOT QUITE AS INTENSE as above  

c) Several times, but NOT QUITE AS INTENSE as above  

d) Once to a SIMILAR LEVEL OF INTENSITY as above 

e) Several times to a SIMILAR LEVEL OF INTENSITY as above  

How long did this experience last? 

a) Less than 1 month 

b) 1-2 months 

c) 2-4 months 

d) 4-6 months 

e) Longer than 6 months  

Please specify how intense your motivation felt throughout this period: 

a) Not very intense 

b) Almost intense 

c) Intense 

d) More intense than normal 

e) Very intense 

 

Would you mind writing a few sentences about how this intense period of 

motivation began? Thank you! 
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About your intense motivation project: 

 

 Items SD D N A SA 

1 When looking back now, I have very good 

memories of this time. 

 

     

2 During this time, I was able to work more 

productively than I usually can. 

     

3 I surprised myself with how much I was 

able to do. 

     

4 Many times, it felt like a real struggle to 

keep going. 

     

5 This experience helped me to achieve all I 

had wanted to and more. 

     

6 I think something special happened to me 

during this experience – it was an amazing 

time. 
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Would you like to experience this type of intense motivation again? 

a) Yes 

b) No 

Would you mind telling us briefly why? 

 

A little more about your intensive project experience… 

 

 Items SD D N A SA 

1 At the time, this project became a central 

part of my life. 

     

2 The people around me could see I was 

experiencing something special.  

     

3 It didn’t feel like hard work at the time – I 

was just caught up in the flow! 

     

4 I remember thinking about my goal all the 

time! 

     

5 I often imagined myself achieving my final 

goal.  

     

6 It was a really enjoyable experience.       
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Nearly finished! There are only a few questions left… Thank you! 

 

Have you seen this type of intense motivation in people around you? 

a) Yes 

b) No  

c) Not sure 

If YES, please think of one memorable example and write a few short sentences 

about what happened. Thank you! 

 

Before finishing, could you please give us a little background information about 

yourself – this will be very important to help us understand your previous answers.  

Please specify your age: 

a) 18 – 23 

b) 24 -29 

c) 30 – 39 

d) 40 – 49 

e) Over 50 

Please specify your gender: 

a) Male 

b) Female 
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If you would be interested in finding out the results of this study, please write your 

email address in the space below and I will contact you as soon as the initial research 

report has been prepared.  

                     

 

Please answer the following two questions ONLY if you have experienced this type 

of intense motivation in the context of LANGUAGE LEARNING 

How would you rate your language proficiency level at the time you experienced the 

intense period of motivation? 

a) Beginner 

b) Pre-intermediate 

c) Intermediate 

d) Upper-intermediate 

e) Advanced  

Please select the statement which was most appropriate to you at the time you 

experienced this: 

a) I was studying the language at school 

b) I was studying the language at university 

c) I was studying the language at private language school 

d) I was studying the language on my own 

e) I was a teacher/lecturer 

 

Thank you! 
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APPENDIX 4 

Speaking Self-Efficacy Scale 

We would like to ask for your help by answering several statements regarding speaking 

self-efficacy. Please provide your sincere opinion, as only this will guarantee the success 

of our research. Thank you very much indeed for your help.  

 

Following are a number of statements with which some people agree and others 

disagree. Please do indicate your opinion by putting the 'X' in the box that best 

describes the extent to which you agree or disagree with the statement. Thank you!  

 

Please specify your gender by marking the appropriate value: Female/Male.  

 

SD = strongly disagree; D = disagree; N = neutral; A = agree; SA = strongly agree  

 

 Item SD D N A SA 

1 I have enough ability to improve 

my speaking 

     

2 I am sure that if I practice 

speaking more, I will get better 

grades      

3 I am more capable at speaking 

than my colleagues 

     

4 Speaking English in class is not a 

source of stress for me 

     

5 Despite of occasional lack of 

vocabulary, I can find a strategy to 

convey the message      

6 I enjoy speaking with a proficient 

partner 

     



227 
 

7 I enjoy meeting foreigners because 

I can speak with them 

     

8 I find more difficult speaking 

practice more enjoyable 

     

9 I do speak voluntarily in the 

classroom 

     

10 I am confident when it comes to 

my interaction with other English 

speakers      

11 I can efficiently deal with 

unexpected situations when 

speaking      

12 I do not hesitate to ask a native 

speaker to repeat 

     

13 I believe I can communicate what I 

mean easily 

     

14 I feel confident I am capable of 

achieving a native-like language 

efficiency in the future      

15 I can use English outside the 

classroom 

     

16 I believe I am a good English 

speaker 

     

17 I can describe my school to other 

students 

     

18 I can tell a story in English 
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19 I can ask questions in English 

     

20 I can discuss my life and hobbies 

in English with other people 

     

21 I can introduce myself in English 

     

22 I can easily answer questions 

asked in English 

     

23 I can introduce my teacher to 

someone else in English 

     

24 I know I will be able to learn the 

material from the class 

     

25 I am certain I do understand the 

ideas taught in this course 
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APPENDIX 5 

Summaries 

 

Monika - summary 

A highly successful individual who gained her vocational experience in various 

companies in Rzeszow and Cracow. As a result of her immense expertise, she now 

holds an executive position in one of the most well-known companies in the airline 

industry. At the early stages of her career, she was offered an opportunity to run a large-

scale training scheme in Spain for the new branch of the company in which she was 

employed at that time. Although English was the main language of communication 

within the company, the participant had to acquire a communicative command of 

Spanish to ensure better interaction with her colleagues in Spain. With the project 

commencing in a couple of months, the respondent became extremely anxious as to 

whether she would be capable of mastering her knowledge of Spanish to a sufficient 

extent in such a short period of time.  

The respondent was well aware that participating in the training scheme would be 

highly beneficial for her career. Initially, the perceived level of task difficulty gave rise 

to ruminative thoughts and the participant was not at all certain that she would be able 

to meet the requirements of the task. The respondent decided to join a language course 

of high intensity which aided her in eradicating the negative emotional arousal. 

Although the course and self-study consumed the majority of her time outside work, 

the participant remained focused on the end goal. She wanted to be in constant contact 

with the language so she started watching movies in Spanish with English subtitles and 

was continually seeking opportunities to interact with Spanish-speaking co-workers in 

their native language. This increased volume of exposure gradually strengthened our 

participant’s confidence in the attainability of the goal at hand, as on top of 

experiencing mastery through her actions, she was, on a regular basis, provided with 

positive feedback from her colleagues.  

Although the participant withdrew from the majority of her daily routines in order 

to study the language in question and the topic somewhat dominated her interactions 

with colleagues and family, she claimed that the experience was “the most intense but 
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also one of the most pleasurable periods in her life.” In fact, the respondent highlighted 

that once the negative rumination related to the perceived task difficulty was 

eliminated, she experienced positive emotional stimulation akin to that when she was 

chosen to conduct the training scheme in Spain. On several occasions, the respondent 

emphasised how the entire situation influenced her self-perceptions of efficacy and 

that, following the experience, she was more eager to embrace challenging endeavours 

regardless of the difficulties they might yield. Owing to the reasons specified above, 

Monika would gladly welcome an opportunity to experience a similar surge of 

motivational energy in the future.  

 

Luna - summary 

Luna is a Mexican migrant who has been living in a small town of Jaroslaw for 

eight years. Although the participant is a native speaker of both Spanish and English, 

due to the occupational market specifics, she experienced severe difficulties finding a 

temporary job, let alone an occupation that would match her language competence. As 

in most cases, a communicative command of Polish was required, her efforts in this 

domain were completely futile. The mental state of the respondent was deteriorating 

quickly, to the extent that the subject considered moving back to her home country. 

The participant disclosed that she was overwhelmed with feelings of incompetence 

and anxiousness. Even though the respondent was well-aware that improving her 

command of the Polish language would be the most straightforward remedy to her 

issues, for a long time, she could not find the motivation to address her problems. Her 

mental state was continuously worsening; over the years, she became a member of her 

local society, and she felt as if she was letting her family and friends down due to her 

incompetence. Despite her initial anxiousness and unwillingness to start learning 

Polish, following the encouragement received from her partner, she enrolled herself on 

an evening Polish language course for foreigners offered by one of the local language 

schools.  

Had it not been for the support received from her partner, Luna would probably 

never undertake any effort to improve her command of Polish. However, the decision 

to attend the language course was somewhat of a tipping point for her. Whereas she 
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would, for a long time, avoid undertaking any action in this regard, she soon became 

extremely devoted to the project and learning the language became her top priority. 

The participant soon developed her own study routine; on top of attending the classes, 

she also studied intensively at home. It might be said that Luna’s dedication to the cause 

bordered with obsession; studying the language consumed as much as 80% of her time 

and the respondent described the period as the most intense learning experience in her 

life. Luna was well-aware of the challenges involved, however, the opportunity to 

tackle the adversities significantly bolstered her confidence in the goal attainability. As 

a result of her efforts, she was soon offered a temporary teaching position in one of the 

local schools. Being an excellent teacher, she was employed on a permanent basis 

shortly afterwards.  

 

Ruslan - summary 

Ruslan is a talented and highly educated individual, currently working as the chief 

engineer for one of the German airlines. Education has always been his top priority 

and, so, a few years ago, he decided to move to Germany to complete his education. 

The participant was also a proficient user of English so that he was not afraid of the 

language barrier. To his surprise, although some classes were available in English, the 

primary language of instruction at the university he entered was German. The 

participant mentioned that he was feeling intimidated by the fear of being unable to 

demonstrate his immense expertise due to insufficient language proficiency. 

Despite negative rumination evoked by the lack of ability to exhibit his full 

potential, the respondent experienced no issues identifying the correct course of action 

to address his shortcomings. In response to the difficulties encountered, Ruslan 

developed a highly intensive language learning routine, and his motivational 

scaffolding was continuously propelled by a desire to demonstrate the full extent of his 

abilities. For fifteen months, Ruslan practically eradicated his regular social outings 

and, instead, spent all his free time practising German through reading and listening to 

the material available in the mass media. Importantly, the participant’s determination 

was also reflected in his ongoing eagerness to explore additional options for improving 

his language competence. As a result, he soon joined the local discussion club for 
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foreigners living in the city. As he admitted, the new learning routine constituted as 

much as 70% of his daily actions. Owing to a constantly increasing volume of language 

stimuli, the respondent was soon able to express his thoughts and opinions more easily.  

Following his DMC experience, the participant graduated from the university with 

the highest marks possible and was offered an internship in one of the major companies 

in his field of interest. His expertise and dedication were soon rewarded, and he was 

offered a permanent position. Recently, he was promoted and is now the chief engineer 

of the company. 

 

Marta - summary 

Marta’s case is unique in the sense that whereas DMCs of other participants were 

triggered owing to the demands of vocational or academic nature, her motivational 

impetus emerged partially as a result of the desire to make her foreign travels more 

memorable. The respondent has been married to a Polish diplomat for more than 20 

years and, although she is officially unemployed, she accompanies her husband in 

fulfilling his occupational duties. She has always been interested in foreign travels and, 

in the past 20 years, she visited over 50 countries. As she admitted, however, her 

insufficient command of English rendered her unable to communicate with local people 

during her travels, let alone to fully participate in the events she attended with her 

husband. 

The respondent experienced episodes of severe anxiety during her travels, 

especially when she realised that wives of other diplomates faced no such 

communicative issues. She was completely dependent on her husband in terms of 

communication and, as she admitted, she found the fact utterly overwhelming. The 

enjoyment typical for her foreign travels soon evaporated and was replaced by a 

devastating feeling of incompetence. It was therefore the volume of negative emotional 

stimulation that encouraged the participant to develop her linguistic proficiency. 

Marta disclosed that her motivational journey lasted nearly a year. The change in 

her attitude was easily discernible; whereas she would normally discuss her travel plans 

with her husband and friends, she refused to go abroad unless it was absolutely 

necessary. She dedicated all her time to studying English, and her learning routine was 
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based mostly on the materials available online and conversations with her friend, who 

lives in the United Kingdom. Due to the desire to make her travels even more 

exhilarating and high determination, Marta was soon capable of demonstrating her 

newly acquired language competence in the presence of her husband and friends. Every 

minor success additionally fuelled her motivational experience so that nowadays, she 

can communicate effectively in the majority of situations.  

 

 

Rafiq - summary 

Rafiq is an Egyptian pilot who currently works for one of the major carriers in the 

United States of America. Working as a pilot was one of his childhood dreams so that 

he decided to move to the US at the age of 18. The subject had prior experience with 

English at school in his hometown, however, he was somewhat anxious as to whether 

his communicative capabilities would suffice in the country where English is a national 

language. In accordance with his assumptions, upon his arrival, he experienced acute 

difficulties related to the language barrier and, on many occasions, he required help 

from his colleagues to address the issues encountered. 

The participant admitted that being utterly dependent on other students gave rise 

to a severe feeling of inferiority. At some point, the respondent considered abandoning 

his dream to become a pilot and was on the verge of going back to his home country. 

This is not to say that the respondent failed to undertake any effort to improve his 

situation; shortly after he moved to the United States, Rafiq enrolled himself on an 

intensive language course at his university. The participation in the course, however, 

did not alter his perception of language proficiency. Following the encouragement 

received from one of his professors, he enhanced his language learning routine with 

self-study, which involved watching TV shows and studying the materials available at 

the local library. This provided our respondent with a feeling of control over his 

progress and, consequently, allowed the participant to initiate his motivational 

momentum.  

The new study routine and university classes consumed most of the participant’s 

time and, in consequence, he had to considerably limit the number of social outings 

with his peers. When asked about his emotional state at that time, however, he recalled 
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only the positive aspects of his intense motivational surge. On top of improving his 

language competence to a communicative extent, the respondent became more 

organised as he did not want his language activities to interfere with his academic 

performance. As a result, he managed to graduate with the highest marks possible.  

 

Katarzyna - summary 

Katarzyna is a highly educated individual who holds a degree in nanotechnology 

and quantum engineering. Shortly after graduation, she was offered a financially 

rewarding position in one of the leading companies from the medical industry. 

Although she was highly successful and enjoyed her work, her life-time goal was to 

become an academic teacher. Furthermore, she has always wanted to study at one of 

the English universities, however, her insufficient competence in spoken English 

successfully dissuaded her from pursuing her desires. 

A year after her graduation, Katarzyna’s employer offered her a temporary 

relocation to the United Kingdom so that she could participate in a work-related project. 

As she admitted, she strongly appreciated the opportunity and, at the same time, was 

extremely anxious as to how she would cope with communicating. Following the 

encouragement received from her colleagues and former university professors, she 

decided to accept the offer and to enrol herself on an intense summer language course 

in London. This total immersion lasted for nearly three months and provided the 

respondent with affirmative feedback regarding her communicative competence. This, 

in turn, stimulated the subject to continue her efforts and, a year and a half later, she 

applied for a Ph.D. in the United Kingdom.  

Although Katarzyna’s undertaking involved various challenges and forced her to 

exceed the boundaries of her comfort zone, she described the period as the most intense 

motivational episode in her life. In her opinion, the positive emotional stimulation 

triggered by the possibility to pursue her desired career path was even beyond what she 

had experienced while she was studying at the university. Katarzyna currently holds 

the position of an assistant professor at one of the English universities. 
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Diana - summary 

Contrary to the majority of the participants, Diana’s motivational journey was 

triggered by her sheer love of languages rather than a desire to improve her social status 

or to tackle negative rumination related to one’s perception of self. Before experiencing 

her DMC, she was already fluent in English, Spanish, Russian, and German. Being 

proficient in the most commonly used European languages, the respondent wanted to 

acquire a communicative command of a language that would be somewhat more exotic. 

She learned of the Chinese classes conducted by one of the local universities from her 

son, who, at that time, had been attending the classes for nearly three years. 

Remarkably, the participant did not require any encouragement to initiate her 

motivational journey. Instead, what was necessary to trigger her DMC was finding an 

appropriate and personally relevant goal. Another notable feature of Diana’s 

experience was that, at the early stages of her DMC, the participant did not struggle to 

find an action framework that would match the requirements of her objective; instead, 

she adopted the solutions available in her immediate environment. More specifically, 

the respondent disclosed that, initially, she would observe her son while learning 

Chinese and, then, she would replicate his learning strategies. The effort to attend the 

classes regularly was combined with self-study at home, which, most typically, 

involved alphabet practice as well as short translations.  

The participant admitted that her prior language learning experience was of 

tremendous help in tailoring a framework for her motivational experience. Last year, 

the respondent travelled to China and was able to test her abilities in real-life situations. 

Even though she would yet not dare to engage in a regular conversation, she was able 

to understand the majority of spoken utterances and wishes to continue her language 

journey.  

 

John - summary 

John is an English national living in Poland, where he teaches English at the 

university level. The respondent’s wife is Russian, and they have been happily married 

for more than 25 years. Even though they have been living in Poland for over ten years, 
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English remained their primary language of communication. When asked about the 

beginning of his motivational impetus, John said that he decided to start learning 

Russian to surprise his wife on their 25th wedding anniversary. 

Apart from finding the time to learn the language, John’s motivational journey did 

not require any additional encouragement. It appears that having a clearly defined 

vision of a future-self sufficed in energising the participant’s motivational impetus. 

John’s efforts were fuelled by the fact that a few years back, he had agreed to celebrate 

their special anniversary in his wife’s home country, and he wanted to be an active 

participant in the meetings with her family. To find the time for Russian classes, John 

gave up his weekly tennis routine and participated in the course instead. On top of 

attending the classes regularly, he would often engage in conversations with his friends 

who spoke the language as well as some members of his wife’s family. The participant 

also devoted plenty of time to self-study so that his involvement with the language 

consumed a significant part of his free time.  

Although the respondent developed a satisfactory command of Russian prior to the 

anniversary, his wife remained unaware of his plan until their trip to Russia. John 

recalled being incredibly proud of his achievement long after their journey and, despite 

the fact that he had to temporarily sacrifice his beloved pastimes, he underlined that he 

would gladly welcome an opportunity to experience a motivational involvement of 

such intensity in the future.  

.  
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APPENDIX 6 

Teaching curriculum - description, aims, and requirements 

The proceedings in the classroom will be based on the typical curriculum used in the 

school, taking advantage of the communicative approach towards language teaching. This 

document is not a curriculum per se and should be viewed as a supplement to the already 

existing teaching framework. The purpose of the document is to outline the specific 

measures that will be introduced to boost a high sense of efficacy amongst the participants 

and to support the students in inducing their own extended motivational experiences.  

1. Candidate profile 

To demonstrate their ability to participate in the course, candidates are expected to: 

- Speak to communicate information and opinions on topics of interest, using 

appropriate formality to express their thoughts 

- Listen and respond to spoken language, including basic and more complex 

information and narratives 

- Exchange ideas with one or more people, making a relevant contribution to the 

discussion and responding to what others say to reach a consensus 

2. Objectives 

The curriculum most typically used in the course supports students in developing a 

satisfactory degree of spoken proficiency and acquiring the vocabulary typical for their 

line of work. As the syllabus was enhanced with self-efficacy building techniques and 

salient DMC features, several additional objectives were set for the present course: 

- Establishing specific, short-term targets, granting the students an abundance of 

opportunities to evaluate their progress 

- Forming a tangible end-goal that would be meaningful to all students 

- Boosting learners’ eagerness to perform through regularly provided feedback 

- Reframing most commonly encountered challenges to promote positive beliefs of 

efficacy 

- Providing each student with a specific area of focus to eradicate individual 

difficulties 

- Aiding the learners in developing adequate self-study strategies 

- Encouraging individual work outside the class to create a sense of ownership 

- Supporting the students in creating a robust future L2 self 
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- Sharing collective responsibility for the end-goal of the project 

3. Expected competencies: 

In terms of language-related goals, following the course completion, the participants are 

expected to be able to: 

- Speak clearly using appropriate clarity, speed, and phrasing 

- Make requests and ask questions to obtain necessary information in both familiar 

and new contexts 

- Express their thoughts clearly and give short explanations, accounts, and 

descriptions 

- Make contributions to discussions that are relevant to the subject, including taking 

part in social interaction, expressing views, and making suggestions 

- Contrast and discuss ideas 

- Use strategies to clarify and confirm understanding 

- Listen to and respond to other points of view 

- Identify key information in utterances of other people 

In addition, owing to the inclusion of self-efficacy building techniques, during the course, 

the participants will learn to:  

- Appropriately identify their shortcomings 

- Tackle ruminative thoughts through the exercise of their own agency 

- Identify the nature of their aspirations and goals 

- Maintain their motivation over an extended period of time 

4. Method: 

The main objective of the course is to improve students’ speaking proficiency through an 

active discussion. As the end-goal of the project, the participants are to prepare a spoken 

presentation about their own company which, then, will be shared with the company’s 

employees in Spain. To energise agency beliefs and to boost learners’ perceived goal 

ownership, the students are at freedom in deciding upon the final shape of the 

presentation.  

As far as energising DMCs is concerned, the learners will visualise their ideal L2 selves 

through the completion of a self-reflective assignment titled “My desired self”. In the 

assignment, students are requested to detail their current limitations and abilities with 

regards to the spoken aspect of the language as well as to identify their preferred end-goal 
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for the course. On top of encouraging the students to attempt vision-oriented goal-making, 

which is one of the prerequisites of a DMC experience, the assignment is also of the 

utmost importance from the perspective of the teacher. The instructor will aggregate the 

expectations in the hope of synthesising an end-goal that will favour shared commonality 

amongst the students. An additional objective is to divide the final outcome into more 

digestible chunks, creating an abundance of opportunities for self-reflective evaluation. 

This, in turn, is meant to contribute to the creation of a facilitative structure that will 

ongoingly support the students in maintaining their engagement.  

Additionally, to foster positive emotionality amongst the students and to boost their 

spoken competence, each lesson will begin with free-talk activities both related to and 

outside the course context. The students will be encouraged to share their opinions with 

the entire group; the assumption is that the highly individualised assessment procedure 

will significantly lower students’ anxiousness to speak.  

Amongst other methods: 

- Technical vocabulary related to students’ line of work will be provided 

- A spoken aspect of the language will be practised during the discussion upon the 

students’ ideas regarding the project as well as its elements. The discussion will 

be supervised by the instructor and two students acting as project coordinators 

- Students will prepare short presentations regarding individual aspects of the 

project and, then, present them in front of the group 

- The teacher supervises the grammatical correctness of students’ utterances – the 

errors are to be corrected on the spot, with an additional reinforcement during 

individual sessions 

- Group work is preferred over individual work unless dictated otherwise by the 

task requirements 

5. Assessment format: 

The assessment procedure consists of several components: 

- Students should be encouraged to vocalise their thoughts on their progress 

- Students’ assessment is, on a regular basis, confronted with the feedback of the 

language instructor 

- The evaluation should focus on an individual student and contrast a learner’s 

achievements with his or her past performances 
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- At the end of the course, the respondents will participate in a one-to-one interview 

with the instructor as well as in a short discussion with another student, with the 

teacher acting as a facilitator 

 

 


